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РКЕЕАСЕ 


Education is always a challenge—careful, continuous, cautious. 
Education for creative and aesthetic consciousness is a greater 
challenge because it is concerned with the inner awakening of the 
truest spirit of originality adorned with Truth, Goodness and 
Beauly. 


Education is not just mere assimilation of informatics. It is not 
simply gobbling up some facts and figures, items and aspects but 
essentially demands an inwardness, a creative appreciation. "Reading 
Comprehension Tests and Improved Teaching for Creative 
Appreciation" is an endeavour to probe into the fundamental 
components of reading comprehension tests that amply contribute to 
the creative appreciation of pupils in language and literature. 


That Rabindranath Tagore, an educationist per excellence, has 
some unparalleled and unique contribution to draw out the inner 
aesthetic and creative appreciation af young learners has been 
discussed in "Education for Creative Consciousness and Inner 
Harmony: Tagorean Viewpoints". 


Religious education undeniably suffers from unusual ukase in 
every altar of education. More often misunderstood than not, it 
necessitates a humanistic concept to negotiate a predicament with 
the objective of stimulating critical and creative consciousness. 
"Approach to Humanistic Concept of Religious Education for 
Critical Consciousness" might be an approach to re-stabilize 
religious education. Simultaneously, the social and cultural values 
discreet and often ignored, should have, as discussed in "Towards 
Better Avenues of Social and Cultural Communications for 
Emergence of Creative and Aesthetic Sensibilities", a happy unison 
in education. 


With education seeking avenues to reach the grass-root level ot 
mankind, there is often an apprehension that education might fall an 
unfair victim to automation and mechanization by ignoring 


(vi) 
invaluable creative and aesthetic sensibilities. This ignored arena of 


distance education might find an appropriate reply in "Distance 
Education for Creative and Aesthetic Consciousness". 


Education, administration and environment in unison form an 
ideal platform for the men in шап, "Public Administration and 
Environment: The Quest for the Endearing Man" might be an 
interesting addition to educational administration, ecology and 
organisation, 

Revamping education to cater to the urgent needs of 
educational planning should have incorporation of plans and 
programmes for development of desirable creative and aesthetic 
sensibilities. "Planning for Awakening of Creative and Aesthetic 
Sensibilities" is a modest reminder to this end in view. 


Aesthetic education is more often a concept caressing 
ambiguities than not. An unobtrusive endeavour is made to 
eliminate some of these ambiguities in "Aesthetic Education 
Objectives, Strategies and the-Role of Teachers". 


"Oral Examination for Evaluation of Creative and Aesthetic 


Consciousness" is a newer dimension of evaluation not yet 
adequately attended to in education for being. 


", Which might invite serious thinking of 
p of education, 
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Gandhian Dimensions might open out newer avenues of education 


for inner excellence, 
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I am also unendingly grateful to Shri Subir Kumar Ganguly, 
Reader in Education, Visva-Bharati University, Santiniketan-731235, 
who is a thrilling source of inspiration to anyone interested in 
education and to whom this book is humbly dedicated. 


If the book appeals to anyone interested in education for 
creative and aesthetic consciousness, I shall feel my labour profusely 


rewarded. 
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READING COMPREHENSION 
TEST AND CREATIVITY 


The human mind, as it is admitted by all, is like a black-bird’s 
bill always seeking the prize for self-expression, since reading is a 
key to much of the learning for creative appreciation and, for that 
end in view, critical thinking, reading, comprehension, a psycho- 
linguistic ability, is the first and one of the most essential steps to 
march ahead in the joyous journey of language learning. 


What is inevitably considered to be the basic concept of 
comprehension is that it is a mental activity that embraces the power 
of understanding as a cognitive outcome. 


Literally meaning ‘holding together’ (Deighton, 1971), 
comprehension calls for "the art of understanding the meaning of 
printed or spoken language as contrasted to the ability to perceive 
and pronounce words without reference to their meaning” (Good, 
1945). What, then, is essential for comprehension is that it should 
reconcile to "the intelligent grasp of the situation at hand" (Blishen, 
1969). The role of intelligence in case of an individual reader striving 
for a worthwhile comprehension veers round a mass of intra- 
communicational psycho-linguistic perspective where the following 
factors fathom prominence: 


(a) Selection 
(b) Arrangement 
(c) Development of ideas and expressions in spoken form. 
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(a) Selection 


In comprehension, this refers to the primary elements of ascer- 
taining the total conceptual dimension of thought-elements delineated 
in association with the efflorescence of creative appreciation 
sufficiently and cautiously controlled according to varying situations, 
But the fact that precision for the sake of comprehension does not 
always pay rich dividends should not be altogether eliminated. It 
would rather be an exhilarating job in case of reading 
comprehension where the selection is based on a certain sense of 
flexibilities of the thought-processes steered to creative appreciation. 


(b) Arrangement 


In comprehension this indicates categorization of the 
fundamental ideas involved in the reading matter. That really 
efficient readers can read hundreds of words a minute with adequate 
comprehension refers to the fact that the process of categorization 
takes place in a very succinct manner. But the success of a learner in 
retaining the original sequence of reading matter does not always 
ensure genuine comprehension. Re-arrangement of sequence, 
relegation of apparently unimportant points to be pondered over and 
expressed are obviously camouflaging traits of creative appreciation 
through reading comprehension, But, then, repetition of the 
Procedures of reading comprehension will expose the implicit and 
eluding limitations. The limitations, alas, are aggravated by the 
teacher’s direct questioning that more often than not shadows the 
unique approach to a pupil’s understanding! As Arnold (1982) 
observes : "In many ways, therefore, to ask for retelling is a surer 
guide to understanding than the teacher's direct questioning, since 


her questions reflect her understanding of the story, which is not 
necessarily the only interpretation." 


(c) Development of ideas and expressions 
in spoken form 


Admittedly, this is an im 


portant factor for comprehension 
approach to reading 


ationship. The whole process 
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intellectual development Which, when refined to a greater and more 
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ingenuous and unique design, signals to creative appreciation, a 
valued outcome of successful comprehension. In fact, in terms of 
measured attainment in certain pupils’ failure to rise at the level of a 
requisite standard of reading comprehension indicates their inability 
to make exploit the learning experiences provided for them. Modern 
strategies for reading comprehension test cannot ignore this 
increasingly unconscious outcome of teacher-pupil communicational 
bankruptcy. 


Identification of learning sequences leading to reading 
comprehension: the pre-requisites 


Reading comprehension is not merely a process of getting 
meaning from print but an all-round awareness of mental abilities on 
the part of the reader to hold together in his mind "the elements of 
meaning coded by a writer into print". Although it is not even now 
possible to find out the exact determinants of the process of reading 
comprehension the precise mental skills and their involvements in 
reading comprehension-tests can, of course, enable us to ascertain a 
reader’s level of comprehension. 


For the above purpose of making an entry into the sequential 
analysis of reading comprehension, these factors for comprehension 
in reading necessitate consideration: 


(i) Factors related to associational imageries having some 
direct or indirect impression upon the mind of the reader before/at 
the time of/after reading. 

(ii) Factors associated with the unique behavioural 
characteristics of the person reading. 

(iii) Factors in connection with the nature of the material being 
read. 

Other factors associated with reading comprehension are to 
determine beforehand the four categories of reading levels: 


(a) Level of independent reading 

(b) Level of instructional reading 

(c) Level of frustration in reading 

(d) Level of comprehension in reading or level of listening 
prior to reading 


While the first level indicates a learner's reading independently 
without facing difficulties, the second one allows him to arrive at 
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having an ability to comprehend at the time of study. The third level 
is one of the reader’s attainments of a fairly satisfactory level of 
comprehension at the time of attending (о instruction but it 
indicates his inability to go beyond the stage so that reading 
comprehension independently is yet to pave its own avenue. The 
fourth level is one in which the child is able to comprehend through 
listening but unable to read. Indeed, it is the critical juncture of the 
cocoon of reading comprehension on his part that certainly indicates 
his potentialities in reading comprehension. It is undeniable that 
unless these four categories of reading levels prior to reading 
comprehension proper are carefully identified for pupil-guidance, 
the analysis of learning sequence leading to reading comprehension 
remains erroneous and incomplete. 


Moreover, in case of reading comprehension, the basic pre- 
requisites are: 


(i) how far the cognitive and perceptive skills are utilized. 

(ii) whether sufficient motivational approach was attended to. 

(iii) whether the purpose and interest of reading com- 
prehension have been clearly understood and/or defined. 

(іу) whether thorough acquaintance with the code of writing is 
prevalent 

(v) whether sufficient experience in connection with the coded 
measure is already existent. 


As reading comprehension is an outcome of communicational 
experience, the basic completers in the arena of cognition skills like 


the following should be seriously taken up for consideration at the 
time of reading comprehension: 


(a) the senses of hearing, seeing and remembering. 

(b) the ability to relate either by analogy or by inference. 

(c) the ability to classify and distinguish. 

(d) investigation into mental cases like damage of brain, shock 
amnesia or any other form of mental retardation. 

(e) prior experience of the reader with the reading material 
for reading comprehension and investigation into any sort 
of communicational constraints as consequential to the 
text material being not suitable for the standard. 

(f) knowledge of the essentials like pictographic, ideographic 
and alphabetic codes of writing bearing certain 
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relationship to one another and together or separately 
contributing to reading comprehension. 


Identification and analysis of the skills of reading comprehension 


Reading, a skilled behaviour, does not only call for a reader’s 
satisfaction in obtaining information for the sake of comprehension, 
but it also calls forth a series of elements that harmoniously enable 
one to plan a course of action. Thus the ‘skills’ of reading 
comprehension are promoted to "skilled behaviour" when they are 
raised above the ability on the part of the reader to read simply 
ordinarily and are enriched with the following characteristics: 


(a) Anticipation or the ability to use previous experience and 
evidence as a suitable platform for reading comprehension. 
(b) Automisation or the translation of anticipation to be 
arrived at accurately and, at the same time, very swiftly. 
(c) Analysis of the feedback from perceptual signal. 


With the above behavioural inputs in case of reading 
comprehension the following skills need proper identification and 
analysis: 


(i) The ability to grasp the organisation of a writer’s plan: 

This skill enables the reader to formulate an idea of 
synthesizing materials in accordance with the planned matter given 
by the author. A potential reader also goes ahead in synchronizing 
facts by critically assessing the principal ideas in outline. 


(ii) Understanding events in their sequence: 

This skill calls forth pupils’ own writing experiences, however 
meagre they might appear, sometimes bearing an exciting 
impression upon the sequence of events to be comprehended 
through reading, This skill also records their own contribution to 
creative appreciation, although in an intuitive fashion, but can be 
assessed any time through assignments just or long after reading 
comprehension is over. 


(iii) The ability to evaluate: 
This skill is developed through active discussions and even 
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generous allowance of creative and critical exercise to be made by 
pupils, of the aspects of writing. This will further lead to sharing of 
their enjoyment, enthusiasm ог any type of reaction whatsoever as a 
consequence of reading comprehension. 


(iv) Following directions accurately: 
This skill is better developed aurally before a child can follow 


written directions and it enables him to be clear and concise in 
réading comprehension. 


(v) Finding answers to specific questions: 

This skill to be developed among learners in a variety of 
learning situations, necessitates a good supply of reference books 
and guidance so that reading comprehension might satisfactorily 


contribute to creative appreciation and critical awareness as an end 
in view. 


(vi) Grasping meaning: 

This skill in reading comprehension can be developed in 
children if they are directed to find out key words, phrases and so on 
for extraction of essential information. Selection here plays a vital 
role, and, in comprehending the reading material, children would be 
guided for identification and arrangement of fundamental ideas out 
of reading material in an intelligent manner. 


(vii) Identifying and recalling facts: 
This skill, a must for advanced learning, is curiously ignored in 
secondary schools. Writing and recalling facts can be well exercised 


through reading comprehension and will certainly enrich a pupil’s 
power of creative appreciation, 


Undoubtedly, 
reading comprehen: 
guides through a 5 
skills to be manifested throu: 


learner. Consequently, 
by mechanical adapt 
comprehension. Expe: 
departure on the part 
approach to readin 
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mechanical reading affects reading comprehension are yet to be 
intensively undertaken. But, then, it is the teacher in the class-room 
who knows best to identify and analyse the most appropriate skills to 
be attained by his pupils for reading comprehension. 


Construction of Test materials for Testing Reading 
Comprehension: Analysis of Test items 


Since reading is a skilled behaviour and is one of the basic tools 
for successful mastery in learning that gears a child to apply his 
ability for creative appreciation, construction of test materials for 
testing reading comprehension should be so made as to intensify 
skilled reading by the child most effectively for future application 
particularly for the more advanced stages in educational 
development. A look at the following test items, each of which 
contributes a lot to sequential and contextual synchronization in the 
reading process through a refined exercisé of critical appreciation 
where necessary, might be considered for a pin-pointed, specific, 
categorical, objective-oriented and evaluation-conscious approach to 
test reading comprehension: 

A. Testing signal words 

(a) Go signals 

The following signal words showing reading arguments and form- 
ing the base for comprehension proper necessitate testing to assess 
proper relationship-observation pattern and the technique of usage 
for identification of a continuing idea and the same line of thought: 

and moreover first third then 

also similarly second next at the same time 

(b) Stop signals 

Identification of the following words in reading comprehension 
test of understanding and appreciating the writer's indication of a 
significant idea that usher forth in toto: 


Undoubtedly absolutely in fact 
obviously certainly significantly 
(c) Caution signals 


Reference may be made to the following words in reading 
comprehension where the writer alerts the points following, which 
might be conclusion, or require concentration on the part of the reader: 
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thus hence accordingly 
therefore in conclusion as a result 
so consequently in brief 

in fine as a consequence 

(d) Turn signals 


The reader here gets a distinct change of direction of the 
discussion made by the writer. He also makes a re-shuffling of his 
attitude to reading comprehension so long going on intrinsically with 


variations of the form "But". This type of signal words include the 
following: 


Yet otherwise however 
despite or on the other hand 
besides in spite of 


(е) Harmony - signals 

These may also be called relationship signals. In reading 
comprehension, they clarify argument and the whole matter is woven 
on their basic structural patterns with variations. These harmony 
signals may be identified from tetra-dimensional viewpoints: 


(i) Cause and effect Examples 


since 


same...as 
not only.....but also 
because 
(ii) Condition : Ш 
though 
although 
unless 
in case 
in spite of 
even if 
namely 
that is 
for example 
for instance 


(ШІ) Apparent contradiction 


(іу) Illustration 
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Test Materials for Reading Comprehension Tests 


“Тһе above-mentioned contents as specified in signal words that 
amply contribute to reading comprehension can very well be studied 
in the context of the three areas — Translation, Interpretation and 
Extrapolation — each of which stands for identification of рир! - 
performance in reading comprehension that ultimately embraces 
creative appreciation from the point of expressional originality 
through unique mode of arresting and eliciting the subject-matter. A 
study of each area through individual test items for verification of 
the above fact might be taken up for clarification. 


A. Translation 


(i) Translation from one verbal form to the other: e.g. 

(a) Extraction of meaning through  multi-dimensional 
approach: 

(b) Replacement of letters in the blank space with/without 
cues supplied in the parenthesis: 
me - gre (merger, mean, little) 
fore - gn (former, present, alien) 

(c) Apprehension of meaning out of the context through 
replacement of phrases, idioms, group verbs etc. 


Pattern : Substitutions 
in opposition to : against 

with a view to : for 

rub shoulders with У пеаг 

black sheep : cheat 

end in smoke | : fail 

do away with : abolish 
bring out : publish 

put up with : — tolerate 


(d) Contraction of consolidation of meaning ош of round- 
about or complex sentence-patterns: 
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Sentence-patterns Consolidated forms 
C1 My friend is a person who plays a good footballer 
football well. 
C2 It is an instrument with which I a pen/a pencil 
write 
C3 Itisa transparent object through a mirror 
which I see 
C4 Heisaman who spends his time an idle man 


without doing any sort of work. 


———- м 0-0. 


(1) 
(а) 


(b) 


(iii) 
(vi) 


(у 


> 


(vi) 


Translation of а formal or abstract definition Бу 

identification of a concrete example and vice versa e.g. 

Louis Pasteur invented Vaccination which means 

al- curing a disease 

а2- injecting some medicine у 

a3- prevention of small-pox by taking the germs of cow- 
pox into the human body. 

In 1913, Rabindranath was at the highest point of fame. 

The ‘highest point’ means 

b1- zenith 

b2- great height 

b3- pointlessly famous. 


Translation from double negative forms to affirmative. e.g. 
He was not a dishonest man, 
Translation of ‘adverb-initials’: e.g. 


Whatever while 
however whenever 
Translation of ‘conditioners’ : e.g. 

if through 
although as 


Translation of figurative expressions : e.g. 
He was no mean fellow. 
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The man was walking on the tired road. 
(vii) Translation aided by contextual hints : e.g. 
Hercules was very strong. He used a club. 
It was strong and érect. He could swing it as he liked. 
He used it to protect himself from sudden attacks. 


B. Interpretation 
(a) Testing the sense of judgment-clustering, sorting out and 
eliminating irrelevances, repetitions, and so on. 
Content: 

There are many boys in your class. Some are very healthy and 
handsome. Hercules, a Greek hero, was very handsome to look at. 
He was also very strong and healthy. He wore a lion’s skin. The lion 
is a véry strong animal. It is the king of the beasts. It has manes. А 
lion looks very handsome for its manes. Hercules liked to put on the 
lion’s skin because it is beautiful. 


Content-analysis : Specifications 
Clustering Irrelevances Repetitions 
Boys i a Greek (Hero) healthy - strong 
Hercules manes handsome 
lion class beautiful 

boys wear 
lion put in 
skin skin 


(b) Extracting generalizations from a set of particular as well as 
evaluating the relative stress to be given to the different elements in 
the communication. Interpretation here is almost synonymous with 
creative appreciation through refined analysis and evaluation. 


Content: 

Florence Nightingale served the wounded soldiers in the battle 
of Crimea. The soldiers were seriously hurt. Some of them cried out 
In terrible pain. Others screamed in utter loneliness and desolation in 
the midst of wounded and dead companions, Some became uncon- 
scious and speechless. Amidst these terrible circumstances, came 
forward Nightingale. She was like a devoted mother. She bandaged 
the wounds of soldiers and took care of them day and night. 
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Content-analysis : Specifications 
A set of particulars : Arrangement 
Florence Nightingale - soldiers 


War casualties : dead 
wounded 
hurt 
unconscious 

Reactions of war 

Nursing 

caressing 


(c) Testing the ability to go beyond mere repetition and 
repetition and rephrasing: 

From the content of B(a) this test can be made through supply 
of the following signals at the initial stage of reading comprehension: 


(i) health and strength 
(Ш) wearing heroic costume 
(iii) Points of similarity 
(iv) show of heroism : necessary related matters 


-(d) testing the ability for restraint in interpretation for clarity 
and desirable attitude towards creative appreciation. 


From the content of B (a), this test can be launched through 
ascertaining the extent of interpretation from the following aspects: 


Heroism : its manifestation in case of a human being and the 
relative importance of health and strength. 


С. Extrapolation 


This test, a definite go for creative appreciation, is to be 
administered to find out whether a pupil can go beyond the given 
data and apply some of the ideas of the communications to situations 
and problems not included exactly in the communication. Through 


this test, assessment of a pupil’s power of prediction can be carefully 
and cautiously made. 


From the content of B (a), 
to the pupils to prove that he 
interrelated, which, again, has 


hypothetical problems may be given 
roism and health are more or less 
affinity to what is beautiful. 
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This test that allows a teacher to have an over-all picture of his 
pupil’s exact position of aiming at reading comprehension may be 
administered through launching an intensive programme for 
executing the following activities : 


(i) Choosing a passage — normally, a narrative one — for 
reading comprehension in keeping with the pupil’s mental and 
chronological age. 

(8) Tape-recording pupil’s reading after initial instructions to 
be given to him about his role as a reader. 

(iii) Identifying the miscues from a duplicate passage given by 
the teacher. 

(iv) Analysis of the miscues from the following points: 


Group I 
(a) Repetition of the reading matter. 
(b) Hesitation or faltering cases. 
(c) Omission of reading matter. 
(d) Insertion or incorporation into the reading matter. 
(e) Self-correction of the reading matter. 
(f) Reversal of the reading matter. 
(g) Substitution in the reading matter. 
(h) Non-response to the reading matter. 


Group II 
(a) Type of miscues — positive and negative — that is, the 


erroneous attempts made by the child as an evidence 
to read for meaning or marking immature errors of the 
child, showing faulty word-attack for reading 
comprehension. 

(b) All substitutions made by the reader should be 
analysed through identification of his use of the levels 
of language — "graphonic, syntactic and semantic." 


Group III 
Over-all identification and analysis of differences 
between actual response made by the pupil and the 
actual response desired. 
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While .every attempt would be made to analyse all 
verbal language outcomes of the reader, it is necessary 
that the non-verbal behaviours and cues particularly 
manifested at the time of reading would also be 
recorded for proper evaluation of reading comprehen- 
sion. Otherwise, the process of reading that contributes 
alot to reading comprehension might remain erroneoys, 
and interpretation and extrapolation as interactions of 
reading comprehension for creative appreciation might 
not normally encounter the light of reality. 

Test-items of Reading Comprehension for improved teaching for 

Creative Appreciation through "CLOZE" Procedures. 

Test might be administered through the following ‘Cloze’ 
technique, which might serve as tests for reading comprehension for 
creative appreciation. The text for such purpose should be so 
carefully constructed as to enable pupils psychologically to have an 
exercise of diverse creative Stages-preparation, incubation, 
illumination and verification. у 

(i) Vatriations in deletion rate 
The two boys меге-һе bridge in the afternoon, They 
saw a boat. the river. had a 
sail. The sky was also 
in the 


. The 


sun was 


sky. 
(ii) Semantic deletions 
(a) Comparison/construct type 


When there is light, the room is bright, but when there is no light, 
the room is 


(b) Summary 


His is good. He never speaks ill of others. He loves 
everyone. He talks very politely. He is never angry. 


(c) Explanation 
He is attacked with hi 


\ igh fever, we want to measure his temperature, 
and so we require a 


(11) Morpheme deletions 
(a) Plurals 


The two shepherd — — Žž were finding Ве 
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(b) Verb 
He —— on a violin. As you ————————, so will you 
reap. 
(c) Adjective 
He is an —— — — —— and he will retire. 
(d) Adverb 
He worked so ———————— that everyone praised him. 
(e) Noun 


The —__——— rises in the east. 
(iv) Phrase constituent deletions 
(a) Nouns 
The — — — of the parliament accepted the bill. 
(b) Verb/aux - s 


They have already ------- away with the гше. 
you brought out your book? 


(c) Preposition 


view — — ————— what you say, I have nothing 
something —— ———— rainy days. 


to say. Lay 


(d) Conjunction 


so he cannot walk. 


He is weak 


In addition to the above, grapheme deletions might also be 
considered for testing reading comprehension. 

What is required in case of testing reading comprehension for 
creative appreciation through cloze technique is primarily to identify 
and evaluate the elemental patterns of thought contained in the 
reading matter. This means that the text for reading comprehension 
test should be so prepared for application of cloze procedures as it 
might steer to newer directions in creative appreciation. 
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Content of Reading comprehension : Determination of Length and 
Analysis 

The content of reading comprehension will be ascertained after 
preliminary study of pupil-performance as recorded in cumulative 
record cards for the last three years, if available, and also by 
administering a test constructed by the teacher. Determination of 
length and analysis of the content of reading comprehension 
basically rests on how pupil-teacher interaction takes place and how 
far it would contribute to creative appreciation through improved 
teaching techniques. 
Teaching for Reading Comprehension : Plan 

Teaching for reading comprehension will be planned in 
accordance with the test materials constructed for the purpose of 
reading comprehension. Construction of teaching models keeping an 
eye to the same would be so made as to enable the teacher to 
launch a try-out programme. In case of failure of the model, 
alternative try-out programme would be thought of and introduced. 
Probable shortcomings in the teaching of Reading Comprehension 
and use of Reading Comprehension Test and Remedial Measures 
to be adopted 

Problems at each step іп the teaching of reading 
comprehension should be thoroughly identified and solved through 
elimination of vulnerable teaching items, and through launching 
alternative teaching models, if necessary. In order to avoid too much 
experimentation and theoretical switch-overs, an over-all brush-up of 
all the essentials for improved teaching of reading comprehension 
would be made at the outset in course of holding discussions, 
seminars and so on amongst teachers. 


Teaching of Reading Comprehension for Creative Appreciation 


Reading comprehension for creative appreciation is an 
advanced programme that necessitates identification and analysis of 
composite abilities attained through reading comprehension. The 
role of the teachey is to allow the pupils to exercise their individual 
creative and critical power of imagination through exercise of 
translation, interpretation and extrapolation in as freely and fairly a 
manner as possible. But care and caution to be taken in this connec- 
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tion is to ignite the individual pupil’s sense of restraint and judgment 
and of vision normally lost sight of in the meleé of the education gap 
writ large in hapless rural areas. A twist or turn, for instance, in the 
use of patterns of language leading to a flash of creative appreciation 
as a variation in expression occasionally calls forth а teacher's 
beckonings through instructional signals which pave a significant 
avenue towards manifestation of individual pupil-potentiality. 


Conclusion 


Reading, a complex activity, is encountered with a more 
complex and often mysterious atmosphere when creative 
appreciation on the part of an individual learner is taken into 
account. Often it is experienced that children lose the right attitude 
to expression because the whys and hows of their shortcomings in 
reading comprehension leading to creative appreciation are not 
properly and adequately attended to. Moreover, the mysterious 
spider of creativity that haunts a child ‘like a passion’ as Wordsworth 
50 poignantly asserts is often lost in the whirlpool of mere meaning 
of words, words and words. Comprehension thus turns into a patch- 
work of understanding that responds to reality, and reality alone, 
leaving aside the ‘far more deeply interfused’ affairs of life. 


Are we prepared to use improved techniques of teaching reading 
comprehension so that children might encounter newer avenues of 


creative appreciation to embrace their softer emotion and finer 
sensibilities? 
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CREATIVE CONSCIOUSNESS: 
TAGOREAN VIEWPOINTS 


The Modern Orpheus 


The modern man is nowhere. His identity—c’est moi—is lost in 
the doldrums of abstractions and routinised ambiguities, not because 
he is whipped within but because he is, too coin Rabindranath, ‘a 
torn outline of a verse’ seeking frantically the strings of harmony 
within and seeking in vain. A look forward towards the self is a look 
towards the self-cemetery. A dead or a cactus land in the desert of 
desolation. What a modernity! With education continually receding 
from the worthwhile and invaluable objectives of finding out the man 
and paving for a continual harmony within oneself, the human 
habitation shamelessly snakes hands with horror and hypocrisy. And 
the consequence can very well be ascertained. The finer sensibilities 
and softer emotions of life continually bid farewell from humanity. 
The unending striving for making the world a very beautiful place to 
live in and let live others with mutual sympathy, fellow-feeling, 
peace and harmony get a severe jolt only to be mimicried and 
infatuated with flatteries and affluences born out of the sham 
aromas of exhibitionism in the name of so-called scientific and 
technological excellences. Who denies that the marvels of civilisation 
are the endless endeavours for the inner harmony of mankind? The 
creative consciousness of each and every individual is the creative 
urge of the human soul. Can this urge be stifled in abstractions for 
ever? But then, the eternal cry within each and every individual to 
find out the best within him/her is so confused in mesmeric 
abstractions of modernity that the wails within him/her wither in the 
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absence of askances in a self-styled prison of passivities. A modern 
Orpheus, today’s individual neither looks at askance for today, nor 
looks at the past with promises to keep for tomorrow, nor even does 
he, again, ponder over the possibilities of a better future to forge 
ahead in fervent hopes and aspirations. The wails within are tears to 
móve nobody, not even himself. The wrinkles on the forehead are so 
fashioned and fabricated — hats off to scientists and technological 
gadgets!—that they are по longer the indicators of an unhappy soul. 
Tears fall only to be soaked in the duststorms cf cruelties of 
passivities that ignite the fellowmen to recede far and far away till he 
himself asks: Am I alive? 


Objectives 


At the outset it should be categorically asserted that at the 
backdrop of the aforesaid maladies of modernity where creative 
consciousness and inner harmony of individuality suffer from acute 
abstractions and passivities, the following objectives necessitate 
immediate attention: 

(i) to cater to the diverse needs of the individual for enabling 
him to be equipped with the alertness of his own unique reactions to 
each and every item contributing to betterment of humanity and 
strengthening of inner harmony. 

(ii) Чо enable every individual to foster the spirit of self- 
Consciousness and self-creativity leading to enrichment of the human 
souls, 

( (iii) to identify and analyse the vulnerable areas of human 
activities. that promote self-growth and self-analysis leading to 
emancipation of creative consciousness and inner harmony. 

(iv) to foster the spirit of looking within and looking askance at 
one’s own self so that it might be possible for one to find out the 
favourable or unfavourable areas of development of creative 
awareness and chalk out programmes of activities in accordance with 
the findings and observations, however insignificant those might 
appear. 

(у) to identify and manipulate the catchment areas of creative 
awareness that more often than not are not given any importance in 
the diffusion of a generalised stream of thoughts and activities 
affecting freedom to grow and freedom to be as one should be. 

(vi) to look into an individual’s peculiar avenues of creative 
consciousness so that identification, analysis and synthesis of the 
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positive points of individual potentiality might be worthily and most 
satisfactorily geared to promotion of inner harmony. 

(vii) to enkindle the spirit of inner worth of every individual in 
accordance with the felt needs and priorities to be given weightage. 

(viii) to identify and analyse the abstractions and anomalies that 
stand in the way of efforescence of an individual's creative 
sensibilities. 

(ix) to enable an individual to suggest by himself the probable 
avenues of his own inner harmony however little it might be felt. 

(x) to identify and analyse the operational avenues of an 
individual’s creative consciousness and inner harmony. 


The Perfume of Promise 


The education that is of utmost importance for an individual is 
to grow within and to enrich the finer sensibilities and softer visions 
of life. The world as it is, necessitates for him to delve deep into the 
wonderland of feelings and trends of thoughts that react most 
thrillingly with variations of imagery-patterns. For this, he requires 
self training through a maintenance of balance and harmony of his 
reactions for different and diverse antecedents awaiting new and 
wider veils of efflorescence and emancipation. Perhaps herein lies 
the difference between man and man — a difference that is the 
consequence of uniqueness that must, at all cost, be maintained and 
must be allowed to be nurtured and thrived as and when an 
individual desires according to his own whims and temperaments. 
The world of free discipline thus gets a wider perspective of 
emancipation. 

And when, from the above viewpoint, education beckons a 
promise of self-development and self-activity, it also ensures the fact 
that all education is, in the end, an education for self- consciousness, 


self-creativity and ceaseless pursuit for inner harmony. The 
awakening of creative consciousness is the green signal that an 
individual receives along with the operational go of educational 
orientations taking place intrinsically or extrinsically. The only 
Caution to be taken against anomalies in educational operations is to 
see whether the successive steps for self-development and self- 
activity are really leading to a synchronized outcome of creative 
consciousness — a fact also sandwitched in and throttled up in a 
mess of multiplicities of scientific and technological bangs! : 
Admittedly, the man within man is lost in the mele¢ of dittos 
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and proxies. But who denies the boundless sky of the mind of an 
individual? Who can step aside from the unparalleled awe and 
agonies of the human soul? The search for synchronization even in 
apparent balance and harmony is, again, not the last word of human 
excellences to bg. sp cheaply lost in happy-go statistical acrobatics of 
evaluation. The evaluation of man is directed towards eternal flight 
of birds of the perfumes of promise so characteristically remarked by 
Rabindranath. Agonies arrived at and experienced are agonies for 
betterment of ‘I’ — the ceaseless breaker of all norms of human 
potentiality and creative consciousness. 


This is my delight, thus to wait and watch 
at the wayside where shadow chases light 
and the rain comes іп the wake of the summer. ` 
Messengers, with tidings from unknown 
skies, greet me and speed along the road. 
My heart is glad within, and the breath 
of the passing breeze is sweet. 
From dawn till dusk I sit here before 
my door, and I know that of a sudden the 
happy moment will arrive when I shall see. 
In the meanwhile I smile and I sing all 
alone. In the meanwhile the air is filling 
with the perfume of promise. 
—Gitanjali, 44 
е The sense of delight seeking all deliverance from the routine- 
oriented craze of dutifulness awaits the beckonings of moments of a 
newer journey to seek delight in the harmony within, refreshed and 
reenkindled for a better promise of performance. The aroma of 
excellence comes out of the blooming mind — the joy of the mind 


bu. through the sea of imaginations by sweeping over the web of 
ideas. 


The Education of ‘Being’ 


The highest education awaiting emergence and inculcation of 
autology Presupposes the heightening and endless re-orienting of 
creative consciousness and inner harmony. The cetasa must broaden 
and enlighten cidakas, the sky of the mind. For this the education of 
being, of self-identification, is yet to usher forth in brilliance and 
lustre. Perhaps education misinterprets science or vice versa but that 
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is entirely an outcome of our camouflaged vision of life lost in living. 
Meanwhile, the modern Orpheus is frantically expectant of the notes 
of optimism. Why not allow him to look back within with the words 
of a great creative genius? 


The song that I came to sing remains unsung 
to this day. 
I have spent my days in stringing and in 
unstringing my instrument. 
The time has not come true, the words have 
not been rightly set; only there is the 
agony of wishing in my heart. 
The blossom has not opened; only the 
wind is sighing by. 
—Gitanjali, 13. 


3 


RELIGIOUS EDUCATION AND 
CREATIVE CONSCIOUSNESS 


THE MODERN PREDICAMENT 


In a world of askance and counter-askance, the modern mind 
faces a crucial challenge—the challenge to each ‘I’ as well as to each 
‘you’ embracing all ‘we’—the challenge to creativity and critical 
consciousness. With all avenues of affluence barred to excellence, 
the modern world suffers from a ukase of so-called efflorescence of 
advancement of civilization. Caged and cornered in innumerable 
complexities, each inviting assumptions and anticipations towards 
the greater and worthier well-being of humanity, mankind awaits, a 
baffling barrier—the peril of individuality and pomp of abstractions. 
This has, with all happy get, set and go of science and technology, 
been aggravated in innumerable ways of abstractions. Prominent 
among all these vagueness and blindfold mockeries of civilization is 
the erosion of finer sense and sensibilities and softer visions of life. 
The prized possessions of an individual—his ways, his moods, his 
temperaments, his attitudes, interests aptitudes and, above all, his 
inimitable appreciations born and bred in the humanistic 
nourishment so delicately but sincerely made by ћип—аге gradually 
yielding the desolate fruits of bitterness and hoplessness in life. What 
a fall! 

Marked by an apex of rational superiority, humanity plumbs in 
wilderness—the askance goes astray, the harmonies shattered and 
the imbalance of sentimentalism mocks at all possible machiaevalian 
€cstasies. Thus the true perspective of humanity is overshadowed іп 
the peril of individuality. Lone is the voice of each ‘I’ and louder, on 
the other, is the cry of ‘we’ mesmerised in modern abstractions and 
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macabre holidays. What more remains for the modern predicament 
we ask in void and the loneliness of every individual bewails the lot 
of a modern, apparently happy but ignoble Samson! 


INDIVIDUALITY AND DEMOCRATIC ALIENATIONS 


As an individual wants to maintain his individuality by 
expanding in his own unique way the cocoon of consciousness, he 
hardly makes room for a generalised atmosphere which, in the 
language of Rabindranath Tagore, can best be explained as the 
‘reign of rules’. Consequently, he has to confront with rules and 
regulations, acts and principles strictly streamlined in generalized 
procedures. Alienations thus created or made room for the voice of 
all to be freed from the individual have some special features. First, 
democracy, in order to be true to its connotation, must provide 
ample-avenues for freedom of the individual — freedom to create 
and freedom to critically analyse and evaluate every action related 
either to the individual or to the group or the state or the nation or 
the world as a whole. Secondly, the status of an individual striving for 
alienation does not necessarily shirk from democratic inclinations of 
serving the entire world community since even in democracy the 
blessings of alienations are the incessant endeavours of an individual 
to realize himself and make others realize that there is happiness in 
striving alone and striving for the good of all. Thirdly, whenever an 
individual cares for emancipation of his true individuality through 
alienation, it also points to the fact that in the long run, the 
individual mingles in true democracy through his humble 
contribution of individual creativity and consciousness for thc 
awakening of the desirable spirit of humanity. 

. In fact, in our Indian heritage and culture the individual, bred 
Mor peau ше of humanism, glorifies the universal truth: 
a ы, ре sukhamasti there is happiness in greatness 
апа not in littleness. And with this end in view, the individual 
cameny makes him endeavours to understand the family of 
neness, the world family of one ‘Vasudhaiva Kutumvakam, the 


entire world coming under the umbrella of one family. What a 
democracy ! 


EDUCATION FOR MORAL AND RELIGIOUS AWARENESS 


Education as a means to en indivi i 
cati compass h 
synchronization wit ео 


В humanistic, moral and religious awareness | 
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necessitates an altogether new set-up of objectives to be translated 
into reality in our Indian heritage and tradition and cultural milieu. 
The beginning of every educational programme to fulfil the 
objectives spelt out towards this direction should incorporate a wider 
outlook and broader perspective of vision. And within the 
framework of a multilingual, multi-religious and multi-cultural 
atmosphere the richness of variety in humanistic, moral and religious 
awareness should be heartily endeared to have the idea and 
pleasure of a profound vision of Oneness of Mankind. 

Education should, therefore, play the role of a pathfinder to 
emancipation of awareness. It will have the avenues of freedom and 
usher a new and wonderful world of excellence. Sa vidya ya 
Vimuktaye. Whatever education would be there for us would lead to 
deliverance. It would be a deliverance from ignorance and apathy. 
As Rabindranath Tagore observes, ‘Apathy and ignorance are the 
worst forms of bondage for man.’ 

The education for sympathy that calls forth the attention of an 
individual learner sows the seeds of humanism. It is this humanistic 
appeal that binds man to man. Again, this education for sympathy is 
the true religion of man—the religion that universally points to the 
heightening of morality and individuality. A certain sense of 
freshness of vision to live and let others live in co-operative 
endeavour is the touchstone of the true humanistic spirit of man. 

With individuality thus married to humanistic, moral and 
religious awareness, the possibilities of human relationships and 
human experiences to create a vital sense of solidarity of human 
interests and inspire rejuvenated actions to make sense of reality 
undoubtedly finds a new Ар or an added spurt to contribute to the 
advancement of civilization. A man becomes ‘men’ even in individual 
askings and curiosities, for the development of finer sensibilities in 
him beckons the spirit of oneness of vision for the good of one and 
all. 


RELIGIOUS EDUCATION AND AESTHETIC SENSIBILITIES 


Admittedly, true religious appeal extends alike to the intellect 
and the heart. Any education imparted for attainment of religious 
ideas presupposes the fact that it should make allowance, in a wider 
manner, of exercise of individual aesthetic sensibilities that 
predominate emotional exuberance to be restrained in tone and 
temperament. In a world of mutual distrust, it is high time that 
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education lays a surer foundation amongst us to realize the fact that 
all our intellect is in vain if it does not lead to emotion, and emotion 
is equally in vain if it is not ignited by intellect. The tragedy of 
modernity in education is that our intellect fights shy of emotion and 
vice versa. Consequently, both our intellect and emotion bid fare- 
well to minimum desirable and worthwhile aesthetic sensibilities. 
Extinction thus becomes unavoidable in case of true spirituality that 
heightens all religious appeal to humanism. And with erosion of the 
true spirit of intellect and emotion being victims to human 
possibilities and indifference to truth and beauty, individual creativity 
and critical thinking enjoy horrible holidays of hopelessness. 

To be equipped with a challenging motive power of evolution 
and with a continual ascent in organisation and power and life 
beyond life as one badly aspires after, is how religious education 
ennobles humanity. For this purpose it is necessary that all our 
educational experimentations should be primarily geared to the 
making of man to allow him to be well-acquainted with and exercise 
of his own religious experience in the light of efflorescence of his 
finer aesthetic sensibilities. In particular, the emotional imbalances 
in him should undergo orientation in translating the softer 
sensibilities in him through significant manipulations of human 
behaviour. As a consequence, truthfulness, love, compassion, 
sympathy, hospitality, affection and many other qualities pertaining 
to finer sensibilities of life will find a newer meaning and more 
significant avenues to be translated into reality. In fact, what we 
actually mean by religious exercise can be best appreciated through 
Continual strivings for translating and emulating some of these finer 
aesthetic sensibilities, And if religious education is aimed at having 
these objectives, humanism will certainly find a newer avenue of 
manifestation. г 

Е. What really individuality should strive for is to be creatively and 
critically aware of the awakening of the sense of humanity. This 
further accentuates the fact that to live from the inner appeal of the 
soul to embrace equality, unity and freedom of humanity and not to 
live for making of mere restless endeavour to satisfy one’s egoism is 
to find out the key to the real concept of religious education one so 
badly needs in one’s life. This is, in fact, th 
the truth of humanity which is, again, 
The role of an 


€ practical recognition of 
y whic the inner meaning of religion. 
г А individual aiming at critical and creative 
manifestations should undergo a primary orientation of the fact that 
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the religion of humanity is the only religion for awakening of 
spiritual consciousness that is adorened with finer aesthetic 
sensibilities. 

Undeniably, ours is a country rich in culture and tradition of 
humanism, The educational atmosphere so serene and calm in an 
ashram or Tapovan ideal as it was customary in ancient times has yet 
to contribute to our pupils’ all-round development of personality. 
Such an educational atmosphere will, again, allow ample avenues to 
understand the fact that man must be sacred to man, the great 
lesson of spiritualism as Swami Vivekananda so gloriously proclaims. 
Moreover, with a vision to create a sense of the spirit of oneness in 
every individual—a re-discovery of oneself through exercise of the 
greatness in oneself—the true concept of religious education will not 
only direct one to be conscious of creativity but will also allow one to 
critically analyse one’s own self along with the sense of the good of 
all. This sense of a truism to see into oneself everyone as endearing 
as one might be atmavat затуађћшези would be the real path-finder 
‘to see into the life of things.’ The greatest truth of humanism—to be 
true to oneself in the light of one’s own exploration of the true, the 
good and the beautiful—ushers forth in an individual only when he 
undergoes a continual and laborious preparation and exercise of the 
entities that ceaselessly contribute to the fulness of man. и 

The spirit of oneness is never а utopia if individual creative and 


critical awareness through the concept of the religion of humanity is 


given a significant recognition in the educational programmes. This 
t s and this can be possible 


also necessitates culture consciousnes у 
through emancipation of individual creative and critical awareness. 
As the massage of every religion is to love all humanity, our 
educational programmes should be so chalked out as these would 
lead to enrichment of our pupils’ sense of fellow-feeling, sympathy, 
hospitality, honesty and many other human values. Admittedly, 
modesty, simplicity and other aesthetic qualities that lead to one’s 
Spiritual attainment can never be taught through educational 
Strategies, however, they might well be implemented. These eternal 
qualities of head and heart can only be caught. ө, 
However, what is needed is an earnest approach to humanistic 
concept of religious education so that efflorescence of individual 
creative consciousness and critical appreciation becomes a reality. 
Only then all our educational activities might be geared to discover 
our sky of the mind that alone can lead us to perfection in life. This 
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is the guiding force of the religion of humanity that makes a worthy 
compromise between individual excellence and total welfare of 
humanity, a much-awaited One World of Brotherhood. 

Indeed, the true religion of humanity is, as Sri Aurobindo 
poignantly remarks, the only hope of the future: ‘By this we до not 
mean what is ordinarily called a univeral religion, a system, a thing 
of creed and intellectual belief. Mankind has tried unity by that 
means; it has failed and deserved to fail. What is meant is the 
growing realisation that there is a secret. Spirit, a divine reality, in 
which we are all one and of which humanity is the highest vehicle on 
earth and that the human race and the human being are the means 
by which it will progressively reveal itself here, with a growing 
attempt to live out this knowledge and being are the means by which 
it will progressively reveal itself here with a growing attempt to live 
out this knowledge and bring about a Kingdom of this divine Spirit 
upon earth.’ 

Should we not channelize all our educational programmes 
towards revelation of a fundamental, real and complete humanity 
through сугайуе and critical awareness for unification of human life? 
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CREATIVITY AND AESTHETICS: 
SOCIO-CULTURAL AVENUES 


Man today is torn between two extremes: the way to be and the 
way he is forced to be. The wails of the individual to find out the 
avenues of self-identity and self-consciousness are duped in silence. 
With all advancements in science and technology—thanks to the 
aggravating spree of the affluent countries to usher forth the era of 
robots and computers — man today fails to voice: C’est moi. And 
what about society, culture, creative and aesthetic sensibilities? 
Hollow or stuffed men as we are, SO realistically pointed out by T.S. 
Eliot, we are simply toying with scientific and technological 
experimentations ignoring the fact that to change the image of man, 
we must strive for better avenues of social, and cultural 
emergence of creative and aesthetic 
e of love, sympathy, fellow-feeling, 
n of truth, beauty and goodness, 
humility and forbearance for the distressed and down-trodden, 
evading tenderness, charity, justice and, above all, ignoring the 
nurturing of a joyous relationship with the cosmos and the 
community — these, then, are the outcomes of our so-called 
advancements in the arena of science of widespread schizophrenia 
happily breeding the germs of vicissitudes, passivities, irreverence, 
Tudeness, violence and meaninglessness of life. The modern man, 
being sandwitched in an anti-human society, rantinually interrogate: 
himself: 


communications for 
sensibilities. Erosion of the sens 
reverence, absence of cultivatio 


‘Where is the life we have lost in living ?' 
man's crazy attitude towards the sensual and 


In culture, too, B S 
macabre sensibilities, leaving aside the sombre, calm, lively, rich 
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heritage and replacing the rustic with the rugged, sensible with the 
senseless, sacred with the profane, tells the sordid tale of an individual 
suffering from utter loneliness in the midst of material affluence. 

Bereft of self-identity, the creative and aesthetic sensibilities of 
every individual are now at cross-roads of extinction. In the name of 
science or perhaps anti-science, the tendency of modern civilisation 
is gradually turning towards forming or taking shelter in the 

- umbrella of super powers always intimidating about the inferno of 
human habitation. Society cripples at the hands of abstractions, for 
total human welfare becomes a matter of exhibitionism®and not a 
reality. Human thinking is being rapidly replaced by the models of 
mfgchines and automations. The grim fact always flashing behind 
every scientific and technological marvel is that the finer sensibilities 
and softer visions of life necessitating careful and ceaseless exercise 
not merely extrinsically but also intrinsically through leading a 
life of conjoint, communicated social and cultural experiences 
are almost entirely allowed to enjoy dull and passive holidays. 
Whither mankind 7 Whither individuality ? Whither creative and 
aesthetic consciousness invaluable for the advancement of culture, 
society and life as well ? 

Standing on the threshold of an era of askance and disbelief, 
the modern man is yet to discover the sky of the heart. 

In the backdrop of social and cultural communications being 
endlessly impaired by scientific and technological jugglaries in the 
name of experimentations often encroaching the creative and 
aesthetic freedom of the individual, higher education today fails to 
negotiate social and cultural expectations. To change the image of 
man, that he is neither a slave to science and technology nor is he a 
taboo to be terribly tattooed in meaningless abstractions but an 
essentially aesthetic and cultural agent rising above all pollutions in 
erudition and glorification of the meaning and manifestation of life, 
is yet an arduous and mandatory task to be undertaken by every altar 
of higher education, 

A look into the missing links between higher education and 
social and cultural communications for emergence of creative and 
aesthetic sensibilities might reveal the following aspects: 


@) Ош higher educational institutions аге nothing but degree 
diploma-certificate awarding centres accentuating 
unemployment problems. 
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(ii) 


(iii) 


(iv) 


(у) 


Education imparted through universities for higher 
learning has failed to identify, analyse, assimilate and 
disseminate age-old values and trends of Indian society 
and culture. 

A certain sense of cultivation of creative and aesthetic 
awareness is rapidly and scathingly replaced by apeing of 
western life and culture and the role of the misuse of 
scientific and technological know-hows has further 
deteriorated the finer sensibilities and softer visions of 
mankind. 

The humanistic and spiritual forces of life so ardently 
pursued and practised in ancient Indian institutions of 
higher learning are now almost alien factors. 
Consequently, anxiety, alienation, passivity and loneliness 
in an aroma of affluence —all these forbidden fruits are 
the prized possessions of a tension-torn, lifeless, routine- 
oriented, cancerous humanity. 

A search for inner consciousness through an image of 
man as a goal and future-oriented system of education 
deeply rooted to the indian philosophy of life is the most 
viable area yet properly attended to by our universities 
and other educational institutions. 

To avert further cotastrophe of dehumanisation through 
random use of megamachines and a certain bias for 
scientific and technological gadgets often acting as 
boomerangs, we are, with all our grave experiences apart, 
yet to accept the truth that technology without 
transcendence for aesthetic and creative endeavour ends 
in futility. 


What, then, should be the role of our centres of learning in 
finding our better avenues of social and cultural communications for 
emergence of creative and aesthetic sensibilities ? A marriage of the 
progress of science and technology with that of mind and spirit that 
can successfully take place at the altar of higher education is long 
overdue, In this connection, the following objectives might be 
considered: 


@) 


Revival of Yatra, Kathakata, folk songs etc., reading out 
from (ће holy scriptures, puppet songs for social and 
cultural harmony are essential. 
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(ii) Cultivation of the aesthetic values of life for better 


(iv) 


(9) 


educational environment is to be immediately taken up as 
a subject to be studied both theoretically and practically. 
The old values of showing reverence to the old, cultivation 
of love and modesty would enable a learner to 
communicate himself better to others and pave newer 
avenues for him to sincerely realise the rich saying : Vidya 
dadati vinayam all true learning rewards one with the 
essence of being modest in tone and temperament. 
Synchronizing education with environment through 
elimination of hatred and ignorance, social understanding 
and sympathy, community consciousness and conjoint 
communicated living would not merely widen the scope 
for emergence of creative awareness and aesthetic alliance 
but would also amply contribute to re-orient human 
sensibilities to make the world bright and beautiful. It is 
high time that our new technology of higher education 
should be geared to eliminate social and cultural gaps by 
asserting and negotiating the human factors against the 
fettish of growth economics. 

Re-thinking publication of literature, display of banners, 
folders, leaflets, exhibitions, films, use of mass media like 
televisions, talks, symposia, seminars, workshops, 
conferences related 10 social, cultural, creative and 
aesthetic communications would ensure newer 
Possibilities in higher education. Moreover, with the 
introduction of such programmes of activities through 
initial spelling out of strategies to be adopted for better 
communicational approaches, the creative and aesthetic 
sensibilities of every learner would be further accentuated 
to the tune of finer excellences and nobler perfections. 

To negotiate the alarming dissociation of emotion from 
intellect, heart from head, adoration of objectivity by 
belitting the inner worth — ‘the manifestation of 
perfection already in man,  persistant pursuit of knowing 
and translating the ancient Indian life of simplicity and 
Steadfastness to truth, goodness and beauty, cultivation of 
the Spirit of having a broad vision of life and serenity 
leading to the bliss of universal happiness — bhumaiva 
sukham nalpe sukhamasti — all these would lead the 
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learner towards broadening of outlook and widening the 
finer sensibilities, aesthetic or otherwise. 

(vi) To foster the spirit of education for freedom of the self, 
freedom to grow and develop the essence of aesthetic and 
cultural values so that higher education might stimulate 
the learner to eliminate the ills and limitations of his own 
creative and aesthetic experiences should be the end in 
view of every altar of higher education. A Ulysses in 
search of finer and nobler social and cultural 
communication, a learner should be so oriented to 
aesthetic and creative consciousness as to enable him to 
translate the meaning of life and the world in a 
harmonious atmosphere by accepting the challenge of 
manifold follies and mockeries of mankind that always 
invite chaos and crush the sweet wills and finer visions of 
One World. 

(vii) To rejuvenate young learners aspiring after higher 
education with the spirit of joy and liveliness, to face 
eventualities of life through will-power and a strong 
creative force to pave newer avenues of emancipation of 
humanity and to enjoy and experience the spirit of ananda 
— anandarupamamritam yatvibhati should come under 
the perview of social and cultural synthesis in 
communication. 


Higher education thus channelized for a humanistic approach 
to science and technology for emancipation of individuality would 
certainly enable us to bid farewell to the myth of the machine, the 
thud of the gadgets and the agonies of automation, the non-alive. 
Our social and cultural environment will then, enjoy the bliss of 
pollution-free state of nourishment: old values would be renewed 
and aesthetic sensibilities would be nurtured in a free and favourable 
atmosphere. Besides, a healthy atmosphere of development of 
creative and critical thinking would continually contribute to 
advancement of global human welfare. A study of the following 
model of re-thinking higher education to pave better avenues of 
Social and cultural communications for creative and aesthetic 
sensibilities might provide us with newer perspectives of higher 
education: Table ‘A’. 

To orient our educational cathedrals towards better avenues of 
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social and cultural communications for emergence of creative and 
aesthetic sensibilities is long overdue. Today man is poised on the 
edge of unprecedented conflicts and choice and the questions is : 
How to be a man in the Kingdom of Machines ? A search for the 
way of contemplation and, simultaneously, cultivation of compassion 
and disinterestedness are not only euphoristic feelings but forms of 
knowledge-perhaps, the most appropriate forms — that should 
embrace every creative talent, and the aesthetic manifestation 
through leading a humble way of life in sincerity, love, justice, fellow- 
feeling etc. so deeply rooted in Indian society and culture is the only 
way of returning to ‘Thou art That": tat tamohshi. Taming of modern 
technology through evolution of aesthetic and creative consciousness 
in the new strategy is badly needed for social and cultural 
consciousness Undoubtedly, it is a great challenge for our 
universities to revolutionalize plans and programmes for higher 
education towards this end in view. Why not launch programmes for 
channelizing and synchronising social and cultural experiences for 
· better emergence of pupils’ creative and aesthetic sensibilities ? 
Meanwhile, let our universities pledge for emancipation of ‘the mind 
without fear’, head ‘held high’, ‘tireless strivings’ stretching ‘arms 
towards perfection’ and re-awakening of the country through heaven 
of freedom amidst all scientific and technological marvels of mankind. 
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DISTANCE EDUCATION: 


CREATIVE AND AESTHETIC 
AROMA 


Education, a creative and aesthetic process, is one’s birth-right. 
To see the world anew and to see it in one's own eyes, to enjoy it in 
Опе” own fashion and to feel it in one's own heart—all this is 
altogether а matter that embraces spontaneity, spurt and spirited 
environment of freedom and efflorescence. Unfortunately, with all 
Warnings starting from the very beginning of the Report of the 

‘ducation Commission (1964-66), where ‘the destiny of India’, as 
‘ted poignantly, is considered to be shaped in her class-rooms’, 
down to the clarion call of our revered Ex-Prime Minister to bring 
about ‘Quantum change’ in education in order to make our pupils 
thinking citizens’, the process of disseminating education in every 
Part of the country still remains far from satisfactory. 

As a matter of fact, with so-called progress in science and 
technology allowing rampant exhibitionism and acrobatics in 
automation and computerization, the darkness of ignorance and 
illiteracy still looms large in various parts of the country. Education 
~ let us frankly admit —- is yet to appropriately negotiate the 


minimum: wills and aspirations of the common man. It has yet to 


Бы Opportunities to millions of countrymen to manifest their 
edu "ve and aesthetic potentialities. With limited scope for formal 
reat in our schools, colleges and universities, it is high time to 
dris Strategies for dissemination of education for creative and 
Well ae excellence in every nook and corner of our country through 

itected, ^ objective-based,  learning-prone, experience- 
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embracing, evaluation-oriented, fool-proof programmes оѓ 
educational activities. 

"Accordingly, designing of course and preparation for distance 
education for effective pupil-participation are to be made with an 
eye to cater to the needs of efflorescence of pupils’ own unique 
creative and aesthetic consciousness. This means a harmonization of 
the essential factors of human sensibilities and creative askance that 
would be consequential to boosting a balanced personality that again 
would pave avenues to think of revolution in the true sense of the 
term. Unless there is a transcendence of man beyond man through 
education for awakening of aesthetic and creative awareness which is 
sadly missing in our routine-oriented, dull, drab, dry, degree-diploma 
conscious formal education, a revolution through inner change to 
promise for and dedicate to global welfare would simply remain a 
myth. In the cautionary words of a renowned thinker, Evens-Wentz: 

"Today (the world over) the quest is for security. But accidental 
man remains fettered to the evanescent and the insecure. Not until 
he has grown old enough and wise enough to cast aside his many 
toys and relinquish desire and ambition and greed will he be 
prepared to adopt the sole technique which can assure Security. Not 
until he has grown weary of the Insecure, to which he now fondly 
clings, although with an increasing sense of misgiving, will he 
renounce it. Not until he has ascertained by bitter experience that his 
utilitarianism, his machines, his animal comforts, his technocracies, 
his various ideologies and schemes looking to social well-being and a 
Utopia here on Earth are no more than will-o-the-wisp of the 
mundane mind, to lead him farther astray will be transcend the 
Illusory and, entering upon the wisdom-path, attain the unshakeable 
and everlasting Security’ (Evans-Wentz, 1975). 

д In the backdrop of the facts stated above, distance education 
might show us the right direction towards eliminating the ills of 
formal, stereotyped, routined education imparted in limited numbers 
of schools, colleges, universities and other institutions of the like and 
might steer education to the right channel for manifestation of all- 
round human personality. Truly, the education for emancipation of 
human consciousness and human sensibilities we are so gravely 
missing can be revitalized to a more sensible and greater extent in 
launching programmes of education through a new teaching-learning 
system in the form of distance education. A study of the manifold 
shortcomings of close-system institutionalized education cannot but 
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avert the fact that pupils fail to respond to the inner call within 
themselves—the call that prepares them to see the world steadily 
and to see it as true, good and beautiful in their own unique 
patterns. Moreover, the transcendence of creative appreciation and 
aesthetic consciousness so vital for emancipation of individuality can 
hardly find the avenues of manifestation in a pressurized atmosphere’ 
of utilitarian and snowballed system of institutionbred education. 

Apart from the fact that the emergence of the institutions of 
distance learning will provide ample opportunities to arrest stop- 
outs, non-enrolments, stagnation and wastage in education, the most 
significant contribution of distance education would undoubtedly be 
education for creative and aesthetic consciousness. 

The model presented at page 44 might be suggested for 
introducing distance education for promotion of pupils’ creative and 
aesthetic consciousness. 

From a study of the model suggested for re-thinking distance 
education for creative and aesthetic consciousness, it might create 
problems related to inter-disciplinary approach to education and the 
time schedule to be strictly maintained in connection with pupil 
participation, Again, there might be a proneness to either whole- 
heartedly accept the programmes for distance education as an ` 
academically viable and certainly more effective alternative system of 
education for development and nurture of finer sensibilities and 
softer visions of life or to merely de-channelize education for the 
sake of information and utilitarian end in view. The answers to all 
such apprehensions based primarily on fear-psychosis can be 
minimised to a great extent by re-orienting OA in accordance with 
the immediate priorities felt in launching distance education 
Programme. 

Secondly, in the involvements of TOA and POA, care must be 
taken, through personal contact by teachers and experts, to mobilize 
Pupil-activities related to creative appreciation and aesthetic 
awareness in such a manner as to allow favourable avenues of 
manifestation in the shortest possible time in course of manifold 
Programmes of distance education. In fact, distance education has 
Wider opportunities to make experiments on sandwitched 
Programmes for creative and aesthetic consciousness among pupil- 
clienteles in a more sophisticated and fool-proof manner as it allows 
time and scope for undertaking remedial measures. 
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Thirdly, any integrated evaluational approach to creative 
and aesthetic consciousness through distance education becomes 
very easy and explicit, because both TOA and POA allow synchroni- 
zation of different areas after IPCCA or IPAA and APCCA ог АРАА 
in Phase-1. 

Fourthly, the OA for manifestation of pupils’ creative and 
aesthetic consciousness through distance education can be further 
strengthened by identification of sociological background and 
launching capsule-programmes on different issues delicate’ or 
apparent. 

Fifthly, the right use of learner-autonomy that more often 
rémains in the background than not in close-system institutionalized 
education can be better made through distance education 
programmes, and the feedback procedures applied are more 
effective as they respond very promptly to nuances and bits that 
serve as the starting point of efflorescence in pupils’ creative and 
aesthetic endeavour. 

Qualitative education endearingly sought for on the threshold 
of a new era of advancement and change necessitates the role of 
distance institutions to re-think on pupils’ better creative and 
aesthetic outcoine. ‘In our conditions’, as the document categorically 
states, ‘the role of education is to transform a static society into one 
vibrant with a commitment to development and change. An 
important ingredient of this metamorphosis is the emergence of a 
learning society in which people of all ages and all sections not only 
have access to education but also get involved in the process of 
continuing education’. (Challenge of Education, 1985). ‹ 

Again, when we think of lifelong education for self-analysis, 
self-appreciation and self-enrichment, it is high time that through 
pin-pointed, scientific, objective-based designing of course for 
distance education, learning in remotest areas continue exercising 
and appreciating finer creative and aesthetic sensibilities. They 
would then be able to have the education of having, loving and being. 
They would then be able to emutate and exercise truth, goodness, 
beauty, sympathy, charity, humility, co-operation and many other 
finer aesthetic sensibilities so sadly lacking in the modern society. 
"Education", as the Director-General of UNESCO significantly 
states, fulfils the twin functions of social reproduction and 
innovation. It helps to ensure the transmission of the sum of 
knowledge, experience and values of each society while at the same 
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time it inculcates the individual and collective aptitudes necessary to 
social progress’, (M’BOW, 1983). 

Distance education alone can effectively negotiate the challenge 
of renewal of the sacred, the lost ground, the lost identity of man as 
man. The education for creative appreciation and aesthetic 
consciousness through open universities and open institutions would 
be a fitting reply to the agonies of the lost soul, the lost culture and 
tradition already doled out in creative and aesthetic decadence, 
Paradise lost is the signal for paradise to be regained right now. Are 
we prepared to receive and respond to the backoning signal right 
now ? 
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PUBLIC ADMINISTRATION AND 
CREATIVITY 


Towards a new image of man 


Man today is torn between two extremes: the way of his being 
or becoming what he should be and the way he is. In between the 
two extremes he suffers from a vanity, may be pardonable on 
account of his endless endeavour to change himself from what he is 
and what he should be, to leave behind a complete image of himself 
in and around so that posterity might not deny his existence and 
excellence on earth. The endearing environment, the land of his 
birth, demands that, and justifiably so, he should feel the pulse of 
each and every entity that encompasses him with the blessed note of 
nearness and oneness, the strings of harmony being all the time 
attained to the spirit of the new image of man. 

As it is often said that the quondom is the query, what is 
desirable is to explore the possibilities of a better environment of 
humanity to be ushered forth through a disciplined, well-thoughtout, 
expertise-oriented, well-balanced avenue of administration that 
allows every individual to eliminate the disparities between promise 
and performance, To treat man as a mere ‘factor’ in administration 
is also an all-time prevailing attitude (romance) that darkens the 
very promise of maintaining and highlighting the glory of man. 

Not because man wants to live and let others live through a 
processed, mechanised, routine-oriented, dull and drab course of 
activities but primarily and naturally because of the inherent urge to 
maintain a disciplined, well-based-on experience and endeavour that 
he adorns all the environmental clienteles with certain law and order 
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from the administrative point of view. But, then, whatever administra- 
tive strategies might be introduced and applied should essentially 
aim at the good of one and all so that the catchment area of 
environment might feel an atmosphere of ease and natural course of 
development of man as man. Administration thus geared to the 
purpose of shuffling, re-shuffling, maintaining, changing or 
comparing and re-structuring environment as a means for total 
synchronization of man and the encompassing agents would be a 
very affective procedure for allowing human personality to pave 
avenues for emancipation from all possible points of view. As no 
administration should allow or enforce man to be caged and corned 
in selfish attitudes and motivations, the image of man, to be truly 
manifested, necessitates a favourable environment for which it can 
demand definite assurance from environmental acceptances and 
workabilities. With much talked of and, of course, worn out 
environmental pollution, the fact that the image of man is jeopardised 
by pollution in human consciousness has often been deliberately 
ignored at the cost of crisis of moral and aesthetic sensibilities, 

Undeniably, when administration fights sky of environmental 
passivity as manifested іп ugly social interactions such as 
disintegration, superstitious mockeries, class-consciousness and so 
оп, all the finer sensibilities of mankind enjoy macabre holidays. 
Administration, too, invites countless slogan-mongers who read the 
sky with the words of Antony: ‘Mischief, thou art afoot’. What a 
tragedy in the name of human civilisation! 

Fortunately, if there are killers of humanity by killing 
environment through administration, there are also the champions 
of choice. The hopeful voice calls forth our sincerity of service for 
the environment to need for excellence of humanity. Today, when 
there is more or less a general awareness to global community, the 
one world, the single family of Man, there is also the occurrance and 
promise of acceptance of global administration of environmental 
consciousness. This presupposes the image of man to be nurtured in 
an ideal environment where human freedom enjoys the warmth and 
efflorescence and of creative thinking and critical appreciation. In 
fact, when administration and environment shake hands with each 
Other, it creates an atmosphere of creativity and critical 
consciousness that alone can contribute a lot tc the changing image 
of man. In such a case, administration for opening out desirable 
environmental avenues with a view to allowing human personality to 


Public Administration and Creativity 49 


be hallowed with perfume of promise acts as a means to an end and 
never an end in itself. 


Philosophical Background 


A look into the philosophical background of public 
administration and environment might reveal newer facts and more 
pulsating points of reality than what is actually conceived and 
reiterated in day to day relationship between the two in practice. 
Power, an ornament (or a predicament ?) of administration, is, let us 
frankly admit, never without a price. And, in case of environment, it 
often acts as a vulnerable agent of corruption. Moreover, what 
remains most sordidly unheaded is that sometimes power in public 
administration isolates man from man and pollutes environment. 
Even those who exercise power through handling administrative 
machineries suited to bring about some revolutions in environment 
often becomes sick of administration itself. The yearning of a lonely 
person at the helm of public administration can very well be 
illustrated from the moving testament of Jawaharlal Nehru who 
wanted that his ashes might mingle with the holy Ganga. This not 
only indicates an exile’s posthumous expiation and ardent return to 
the roots but also proves the point that the pathos of administration 
designed for environmental well-being remains unheard and uncared 
for in a complex, regimented, formula-based pattern of public 
administration that very often loves to prescribe the pre-scheduled 
medicine for every type of environment and admits in vain for 
miracles as an outcome. 

Admittedly, no civilization can prove its zenith of human 
success either in its own environment or in the world at large unless 
it embraces inwardness. This is specially related to public 
understanding and public interaction whereby one feels for the 
other, shares woes and happiness, contributes the essence of one's 
worth towards the well-being of the big family of Man in an 
environment of righteousness, peace and harmony. Who can deny 
the Browningian approach to human life and limitation: 


What hand and brain went ever paired ? 
What heart alike conceived and dared ? 
What act proved all its thought had been ? 
What will but felt the fleshly screen ? 
—The Last Ride Together’ 
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That human beings are not dami-gods to prove wonders is beyond 
doubt and ‘disbelief. But the inward vision to arouse a sense of 
optimism is that good administration should never lack in course of 
dealing with environmental limitations. Often it is openly declared 
that such and such areas have been earmarked as troubled spots or 
disturbed ones necessitating a strong hand in administrative 
manoeuvre. In addition to this, sometimes encroachment to finer 
sensibilities and softer human emotions often invites chaos, and 
loose administration yawns in thamletian ecstasy: something is rotten 
in the state of Denmark; with emotional favour let loose at the hands 
of stringent administrative measures often tentamount to rudeness 
and power loving happiness, the sanctity of a particular environment 
is doled out at the anger and orgy of administration. It also betrays 
' the softer element of human consciousness that somewhere in a 
corner of our souls we all harbour the vision of perfect integration 
among ourselves in an ideal environment under the safe umbrella of 
clean administration. 

The crisis of character associated with the crisis of 
consciousness is another important factor that is involved in public 
administration, And the environment however favourable for 
recovery of paradise lost, hangs in the balance of innumerable 
inconsistancies that act as Weapons to shatter all good visions of an 
endearing environment, This is so delicate arena that even those 
acting in the capacity of maintaining. certain desirable norms of 
administration to negotiate and bring about better environmental 
avenues often misunderstand each other. Consequently, whatever 
strategies are adopted or to be translated into reality in future suffer 
from dubious misconceptual maladies, and under such lacuna in 
administration, creep all behavioural abnormalities where passivities, 
cowardliness, callousness and indifference pollute environment 
recklessly, 

In fact, a major grievance against public administration in 
connection with environment is that it often suffers from a certain 
sense of alienation. This not only acts as a hinderance to smooth 
functioning of administration but this also gradually eats up the 
inherent spirit of maintenance of public relation. The point can very 
well be explained from a down-to-earth background. It is universally 
taken for granted that to ensure law and order, public co-operation 
is one of the most vital factors, and, in doing so, what is of absolute 
importance is to be forewarned with the weapons of rapport to be 


Public Administration and Creativity 51 


firmly established with the public. But it is known to all: che picture 
is very often otherwise because administration hardly invites an 
antidote to alienation from the public even within a negotiable area 
of environment. To be statistical in approach would perhaps be a 
more specific pointer to clarity in response to this particular matter 
of administration shortcomings. 

No one will deny that there is cause for anxiety in the revelation 
that while the army who called upon to assist civil power on only 47 
per cent occasions between 1951 and 1970, the need for such 
assistance was felt no less than 74 per cent times between 1980 and 
1983. Apparently, troops had to restore law and order on 350 
occasions, help in disaster relief 137 times and maintain essential 
services in 39 places. But the problem that this unfortunate situation 
really highlights is the breakdown of other administration systems. 

It may be said in mitigation that there has been a substential 
increase in crime in recent years: the number of serious offences 
committed rose from 556,000 in 1954 to 1,354,000 in 1977. Caste and 
communal conflict, insurgency situations and now terrorism 
compound the challenge. But it must also be noted that according to 
the Anticorruption Branch of Delhi Police, ‘the police refuses to 
register about 65 per cent of crime cases in the capital". Its conduct is 
no more responsible in other cities, and worse by far in the 
countryside. 

Ostensibly, public administration can easily demand 
environmental assurance, but this pre-condition is based on a few 
assumptions most of which are neglected or under-rated in a 
camouflaging environment. When people in an environment feel 
insecure to open themselves out and feel nervous to reveal the facts 
delicate or otherwise, it certainly signifies the fact that they have lost 
faith in administration. This degrades moral and aesthetic values, 
belittles human worth and, on the whole, tears apart the ideal bond 
of relationship between man and man living peacefully and 
harmoniously in an environment of ease and tranquillity. When 
would our ethics in administration accept and actualise in action the 
fact that there can be no enduring or worthwhile change so long as, 
in love with imperfection, man is rebellious to the higher or inner 
law 2 When would there be a revolution or better, evolution through 
inner change in a blessed environment where the whole man is free 
from the constraints of clashing ideologies vitiating the public to look 
askance at administrative mechineries outrageously and inviting 
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violence as and when wanted wantonly ? And when it is said that all 
public administration in an environmental framework should be 
revolutionary in approach and in ethics as well, can we ignore the 
fact that the real meaning of revolution is not a change in 
administration or management but in man, man designing with 
administrative Strategies amidst an environment of humans 
sensibilities ? 

From the above philosophical background the following 
objectives might be considered for a proper avenue of 
synchronisation between public administration and environment: 


(i) to establish a harmonious balance between administration 
and environment in such a manner as to afford humanity to face and 
negotiate alienation and to feel a growing need of a secramental 
experience, a harmony of the whole, a cosmic community of 
consciousness. 

(ii) to create an atmosphere of probing deep into the bewailing 
lot of humanity, the appalling poverty of inwardness of vision in 
administration so that there might be an awareness of all-round 
improvement of an environment. 

(iii) to consider human creativity and human consciousness 
greater and more poignant contributory factors of environmental 
excellence in public administration, 

(iv) to cater to the essential needs of maintaining a healthy 
atmosphere between public administration and environment and to 
stimulate administrative endeavour through elimination of formula- 
based, stereotyped, mechanical approaches to implementation. 

(у) to encourage innovations and askances in public 
administration so that the environmental clienteles might be 
partners to every endeavour of onward march for progress and 
prosperity. " 

(vi) to eliminate ethical imbalance and aesthetic insensibilities 


that more often than not unusually adorn administration and 
environment. 


Psychological Background 


Giving of one’s best in Public administration so far as the 
environment is concerned is gradually dwindling for alienation, 
already referred to, Plays a very Prominent role in human 
psychology. Administration itself has а tendency to embrace 


Public Administration and Creativity 53 


superiority complex that directly or indirectly invites segregation and 
distance in any environment that cannot but react. However, with 
such а difference created for smooth (2) functioning of 
administration the main purpose of awakening in an environment a 
healthy work habit, for instance, is greatly vitiated. 

With motivational blackenings and erroneous pitfalls in sensory 
organs amply revealed in anger, intimidation, punishment, 
favouritism, petty-mindedness, greed, aspirations and so on, the 
human sensibilities dealing with the public in administration 
rampantly pollute environment. This is particularly noticed when 
administration enjoys ivory towers by remaining for away from the 
environment concerned. A look into public grievance against 
administration might prove the point that the strings of harmony and 
the spirit of work as worship have neither been created and 
maintained пог is there any promise of understanding and 
appreciation. As a matter of fact, the islands of isolation and 
ignorance are happily (?) allowed to be created in launching 
rigorous programmes of activities through tough administrative 
measures of exhibiting an aroma of administrative chivalries. The 
clients from the environment concerned find no favourable 
atmosphere to voice their suggestions or protests that more often 
than not take recourse to subversive activities. This is not all, 
sometimes disruptive forces turnish even the le..:t possible avenue of 
maintaining sincere and honest relationship among people in a 
Specific environment. 

The role of reward or punishment in public administration in 
connection with environment necessitates criticism. Hardly these are 
but sporadic incentives inviting class-distinction and class-consci- 
Ousness instead of acting as a spurt to better promise of 
Performance. With regard to follow-up programmes of these so 
called incentives, almost nothing is launched. This not only indicates 
Short-comings in administrative strategies, but also points to 
limitations in assessment of human personality. It might not be 
inappropriate to refer in this connection to the fact that in nearly all 
developed countries the system of doling out ‘bonus’ or additional 
Pay-packets has been completely wiped out because these are 
Considered to be demoralisers and indicators to erroneous plans and 
Programmes of administration. In addition, these might create 
unhealthy atmosphere in an environment of peaceful co-existence 
between man and man. 
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Placing artificialities above mutual understanding and 
appreciation in straight jacket public administration leads to 
psychological pressures that delicately present environment with 
tension, resentment and boredom. As a consequence, normalcy in 
environment can hardly be restored. 

Of late, the role of gadgets in public administration, specially, 
the application of automation has severely affected human 
potentiality and urge for sincerely discharging duties and 
responsibilities out of sheer agonies of existence and insecurity. 
Obviously, this psychological strain out of administrative strategies 
leaves a lasting effect upon human sensibilities. Who ignores that 
when an environment loses its normal favourable atmosphere of 
mutual sharing of experiences, it indicates the fact that the rationale 
for conjoint communicated experience is utterly handicapped ? The 
question that haunts stream-lined public administration is : what can 
be done to save individuality that becomes an easy prey to pawned 
environment ? The ecstasy of the human heart is yet to receive 
positive response from administration that plays a vital role in 
moulding and directing environmental clienteles. And, what about 
the use of gadgets that often act as boomerangs ? The damage that 
is implicitly done through mechanisation and automation rolled 
deliberately in course of administration is to shatter human values 
and infinite avenues of freedom that are yoked in passivities and 
boredom. When would there be a prevalence of quality of 
consciousness in public administration! 


Objectives 


In the backdrop of the aforesaid psychological background of 
public administration and environment, the following. objectives 
might be considered to bring about desirable outcomes: 


(i) to enable public administration to negotiate manifold 
psychological traits of human personality that essentially call forth 
delicate bandling in administration in order to create a favourable 
environment. 

(8) to ensure through administration restoration of the 
psychological principles of individual differences allowing thereby an 
atmosphere of freedom of voicing forth agonies, anxieties, 


aspirations etc, that amply contribute to shaping or re-orienting 
environmental situations. 


Public Administration and Creativity 55 


(iii) to eliminate forces that nurture disintegration 
consequential to administrative loopholes and feed on mistrust: and 
misunderstanding, class-distinction and class-consciousness. 

(iv) to dispense with unscientific and unpsychological strategy 
of allowing bonus or additional pay-packets through administration 
that seeks shelter in cheap popularity derived from a pawned 
environment. 

(v) to safeguard administration from motivational blackmailing 
in the form of offering rewards of inflicting punishments thereby 
disturbing environmental balance. 

(vi) to be forewarned with the use of automations and other 
scientific and technological gadgets that often disrupt administrative 
balance and environmental stability and act as boomerangs. 


From the psychological point of view revival of the sense of 
public consciousness in all walks of life is one of the fundamental 
areas of activities. Sometimes, with feeble operational outcomes, 
administration lacks in arresting public attention to negotiate with 
environmental abnormalities. This has actually come about in case of 
agricultural strategies adopted without prior caution for after-effects 
of operational failure in administration. Who ignores that in the 
absence of sufficient and psychological training in the use of 
chemical manures for accelerating food production, as revealed from 
a study of total intake capacity of soil, there is every probability of 
decrease of production in the absence of natural quality of the 
composition of the soil maintained through eco-balance ? 

However, it is high time to accept and actualise in practice that 
human brain cannot altogether work in abstraction nor can it arrest 
public attention through administration in an unpsychological and 
undesirable environment where taming of technology is yet 
considered to be an urgent avenue of human survival. Is there any 
alternative to discovery of the sky of the mind, Cidakas, that can only 
steer one to onward march for progress and civilization 2 When 


\ Will administration create such an environment of self-enquiry and 


ве devotion to service to One Big Family of Mankind ? 
Sociological Background 


The inherent truth of humanity, as everyone admits, is to be 
blessed with communicated experience in a society where 
administration acts as a means to individual and group endeavour to 
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achieve fulness of life. This is perhaps the most essential point to be 
considered in connection with administration and environment. But 
is it sufficient for success of administration, and, for that end in view 
better environment ? Does a schizophrenic society find contentment 
in contemplation of what is now existent ? To be saved from 
ourselves a society camouflaged in the excess of exhibitionism in 
auto-administration (autonomy converters ?) — perhaps we have no 
alternative but to step ahead or better than this, beyond. No human 
society can thrive unless, as Aldous Huxley categorically warns us, it 
firmly believes that humanity is not the last word. The poignant 
problem to be pondered over in case of public administration and 
environment is: how far does administration provide an environment 
with sufficient opportunities for exceptional individuals who make 
conscious attempts to transcend humanity ? 

This urge towards transcendence married to kinship with the 
larger whole can be very effectively nurtured by people in a society if 
they are inspired by a favourable environment of stimulating 
administration. Moreover, socialisation of an urge for global kinship 
through dynamic public administration would enable every individual 
to meet the challenge of the partial, passionate prejudices that pass 
for values in a scissored environment of biased views and opinions. 
In fact, the individual in a particular environmental set up does 
require administrative guidance to offer his best mite to orient 
human civilisation and human history. 

In this connection, one might be aware of Arnold Toynbee’s 
significant remarks : "A society ....is a relation between individuals; 
and this relation of theirs consists in the coincidence of their 
individual fields of action; and this coincidence combines the 
individual fields into a common ground; and this common ground is 
what we call a society. ....... А field of action cannot be a source of 
action ...... The source of social action can only be each or some or 
one of the individuals whose fields of action constitute a society on 
the ground where they coincide. ......... It is human individuals and not 
human societies that ‘make’ human history." 

Accepting Arnold Toynbee’s above suggestions, one might 
assert the role of administration for better individual efflorescence in 
the society, and for that end in view, public administration cannot 
but be directed towards allowing individual excellence to contribute 
abundantly towards environmental change. 

Again, a way to enhance the role of public opinion in the 
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control of administration of mass communication and information 
process would go a long way in the orientation programme for 
environment because every-one would earnestly feel administration 
a helping tool to think, understand and criticize. The impact of such 
an administrative strategy would also enable us to understand and 
appreciate the role of an individual to think about innumerable 
problems in an environment to which he is attached. 

Undeniably, the life-style of people ‘today tends towards the 
casual, the utterly superficial, the absurd and the irrational. With all 
response on our part to everything except seriousness, the desire for 
privacy or a call to seriousness amidst a favourable environment 
hardly gets administration as a partner. We beckon disturbance not 
because we enjoy holidays for emotional fireworks but because we 
are patted by dumbness of administration. Whither seriousness of 
purpose? Whither discipline іп an environment steered by 
appropriate administrative strategies ? Passivities in administration 
in some environment or other might erase responsibilities for the 
time being, but the wounds created by absence of seriousness might 
ignite public arrogance and anger like Prairie fire. 

This widespread unthinking approach to life marked by an 
abjact dependence on stereotyped public administration has virtually 
crushed the dream of an ideal environment where every one of us, 
being blessed with a human administrative mechinery, might 
understand and appreciate the fact that not explosion but implosion 
5 the language of our maturity—a language we have lost in 
debunking the creation of a possibility, a search and a making for the 
Paradise lost. Would administration serve as a shock-absorber to the 
environment to which it caters ? 

_ It is high time for public administration to consider, with all 
Seriousness, the fact that the passion and endeavour to build an 
appropriate environment can take perverse, even catastrophic, turns 
and twists. Resentment is everywhere, even when one embraces 
calmness and tranquillity. Public administration toys with resentment 
as an end in itself. But the inherent truth of resentment in a 
Particular environment against a particular social or economic 
System, for instance, beckons the urge for rationalisation —a fact 
often ignored outright by authorities in public administration. In fact, 
rationalisation of resentment is not merely a pointer to liberation but 
it will also pave the road towards a new serfdom—the vision of а 
new environment of promise and perfection. 
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To be forearmed with the right role of public administration 
that mitigates, as far as possible, the greatest was of our.streamlined, 
drab, impoverished environment is to be forewarned against the 
danger of humanity because most of us are, alas, reduced to playing 
the role of partican (non-can ?). Our confusion becomes worse 
confounded when administration, instead of serving the public, 
pollutes environment with disgraceful disintegration. 
Communication in depth and not through mere use of informatics 
and mass media ads is the crying need for bringing about a desirable 
change in environment. The crisis in public administration today is, 
therefore, not the crisis of opportunities for implementation but the 
crisis of communication. 

Standing on the threshold of an era of askance and counter- 
askance, public administration today is poised to answer the 
following: 


(a) Does it encourage individuality in an environment of 
heterogeneity ? 

(b) Does it encourage in eliminating communication gap ? 

(c) Does it really ponder over the danger of existing one- 
dimensional milieu ? 

(d) Does it really believe in the vision of self-administration ? 
If so, what, then, should the strategies be for that end in 
view ? : 


Objectives 


From a study of the above sociological background of public 
administration and environment, the following objectives might be 
mentioned: 


(i) to enable public administration to study environmental 
communicated experiences and to foster the spirit of fulness of life 
in an ideal environment. 

(ii) to create avenues, through public administration, of 
transcendence of humanity by assuring everyone with worthwhile 
environmental set up. 

(iii) to gear public administration towards better individual 
efflorescence in an environment. 

(iv) to allow public administration to be well-aquainted with 
mass communication and wide use of informatics. 
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(у) to deal with the growing agonies of the lost art of 
seriousness through effective public administration. 

(vi) to do away with stereotyped avenues of public administra- 
tion in order to deal with and explore the language of maturity towards 
greater human endeavour and to accept the challenge of bringing 
about a better environment for emancipation of individuality. 

(vii) to cope, through administration, with manifold resentments 
that often necessitate rationalization in order to have worthy 
dividends towards greater avenues of liberation for a newer 
environment. 

(viii) to encourage administration to steer environment towards 
communication—depth for better public endeavour апа 
understanding. 


Opertional Prospects and Priorities 


A study of the operational prospects and priorities as suggested 
in the model (Appendix-‘A’) might reveal newer dimensions of 
public administration. 

It might be noted in this connection that whatever procedure 
may be adopted in public administration must curry the message of 
the environmental clienteles for the good of one and all. Besides, the 
contributions made by everyone related to the environmeat to better 
Organization of administration and supervision as well should be 
welcomed with all earnestness and sincerity of purpose. Often it is 
found that the suggestions received beyond the administrative 
personnels act more effectively than ones framed and controlled 
from ivory towers. In fact, good public administration always ensures 
the total wholehearted, sustained involvement of the public to launch 
any programme for action. 

From the operational points of view, public administration, in 
order play the role efficiently, might also consider the following: 


(i) that environmental vulnerability might be jeopardised by 
alien forces over which it has hardly any control, and under such 
delicate circumstances, an atmosphere of mutual understanding and 
appreciation might: act as a precondition to launching апу 
programme for administration. 

(ii) that the strategies to be adopted by administration should 
have some follow-up programmes the absence of which might affect 
environment in future. This often occurs whenever administration 
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rests assured of its success without probing through and waiting for 
consequences. 

(11) that in case of public administration, the environment 
should be so oriented as to allow and infuse every person with the 
inherent spirit of bringing about a desirable change freely and 
spontaneously. 

(iv) that whatever administrative measures might be adopted in 
course of dealing with the public in a certain environmental situation 
must have flexibility in approach so that incorporation of newer 
strategies for all round improvement of environment might be 
possible. 

(у) that, under any circumstances, public administration might 
not lose the sense of seriousness of purpose and a certain sense of 
awareness to be infused in a particular environment. 


The Perfume of Promise 


The most prominent problem that awaits solution is: how to 
humanise public administration. The search for the undiscovered 
hinterland of peace and perfection is the only answer to the lost 
identity of mankind in a split island of environment. The cathedral of 
awareness is yet to present the perfume of promise. With severe 
wounds in and around environment, a certain sense of catholicity in 
thought and action is yet an alien factor in public administration. But 
who denies that somewhere in a corner of our souls we all harbour 
the vision of One Man, One Family, One World? When would a 
"Ulysses in each of us come out in search of the lost identity in a 
bizarre environment and administration? Are we prepared to 
answer the question of T. S. Eliot: 


Where is the life we have lost in living ? 
Where is the wisdom we have lost in knowledge ? 
Where is the knowledge we have lost in information ? 


Meanwhile, let us pledge with the words of promiso : 


“I shall ever try to keep all untruths out from my thoughts, 
knowing that thou art that truth which has kindled the light of 
reason in my mind. 

I shall ever try to drive all evils away from my heart and keep 
my love in flower, knowing that thou hast thy seat in the inmost 
shrine of my heart. 
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And it shall be my endeavour to reveal thee in my actions, 


knowing it is thy power gives me strength to act’. 
— Gitanjali (IV) 
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PLANNING FOR CREATIVE AND 
AESTHETIC CONSCIOUSNESS 


The modern predicament 


Education, as it is imparted in secondary schools in our country, 
suffers from an absence of creative and aesthetic efflorescence. With 
ample opportunities provided for exercise of scholastic and other 
allied pupil—aptitudes, the void created on account of pupils’ passive 
attitude towards life as well as towards themselves can hardly be 
ignored. Apart from the fact that a certain craze for embracing the 
mechanized and routine-oriented drudgeries of everyday life, today’s 
pupil in Secondary Schools prepare themselves as members and not 
individuals to effectively utilize their individual creative and aesthetic 
sensibilities. As a matter of fact, with ambitions scissored in heaps of | 

` notes, suggestions, one-night preparation etc., in order to negotiate 
meaningless examinations, a Secondary School student hardly gets 
any opportunity to look askance at himself and look within. Instead, 
he enjoys creative and aesthetic slumber by turning himself into a 
number like a 47-A or a 69-E of Rabindranath Tagore’s The Red 
Olienders (Raktakaravi). Lost, thus, is the inner man within every 
promising pupil who pines away in Samsonian ecstasy : ‘O dark dark, 
dark/ Amidst the blaze of noon’. Added to this is the pathetic irony 
of papers in the form of school leaving certificates that neither 
prepare him to see life steadily and see it whole nor allow him to 
self-ask and self-evaluate. The agonies-of each pupil in secondary 
schools are so camouflaged in so-called modernities that the inner 
Voice of a pupil to thrive and usher forth his own creative and 
aesthetic efflorescence dies down in wilderness. Whither pupil- 
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potentialities? Whither pupil-excellence? 


Objectives 


For emancipation of pupils’ creative and aesthetic sensibilities 
in secondary schools, the following objectives might be considered as 
prerequisites for better school planning : 


G) 


Gi) 


(iii) 


(iv) 


(ix) 
(x) 


to enable pupils to avail maximum Opportunities out of the 
felt needs for awakening of creative and aesthetic 
sensibilities imbibed through physical features of a school. 
to ensure pupils’ healthfulness through maintenance of 
Proper sanitation, drinking water and other hygienic 
facilities, Е 

to facilitate pupils to learn economy cooperation through 
maximum utilisation of the school plant, that would all the 
time fillip pupils’ own creative and aesthetic endeavour. 

to look into the utmost pupils’ safety in and around the 
school plant so that they might be ensured of undisturbed 
pursuit of their own creative and critical faculty of 
imagination. 

to ensure and equip the school plant with provisions for 
exercise of each pupils’ own unique creative and aesthetic 
sensibilities, ‘ 

to provide opportunities for pupils’ close contact with their 
teachers who might ignite their students’ creative and 
aesthetic efflorescence through their own contribution in 
an effective and significant manner. 

to allow pupils to hold talks, discussions, seminars, 
symposia etc, inside the school campus and to see that 
every item necessary for the purpose referred to might be 
easily available whenever the occasion demands. 

to equip the school with latest scientific and technological 
gadgets that would promote pupils’ creative and aesthetic 
excellence, 

to provide pupils with better library facilities that would 
accelerate their creative and aesthetic brilliance, ` 

to disseminate pupils’ creative and aesthetic sensibilities in 
course of continual and careful publication апа 
maintenance of journals, magazines etc. that serve as 
organs for manifestation of their individual excellence. 
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Strategies 


To effectively negotiate pupils’ quest for manifestation of 
creative and aesthetic sensibilities, the following strategies might be 
adopted in secondary schools at the time of planning : 


Area 1: 

Survey Work: In ensuring better survey work, the following sub- 
areas might be identified : 
(a) Need for the school plant. 
(b) Social constraints, if any. 


(с) 
(4) 
(е) 
(0 


Planning : Sub-areas 
G) 

Gi) 

(ii) 

(iv) 


(9) 


Execution : Sub-areas 


0) 


Gi) 


Professional sum-ups. 
Economic survey. 
Topographical analysis 
Special needs, if any. 


Identification of pupil-needs related to pupil - 
excellence. 

Analysis of priorities to be earmarked for 
manifestation of pupil - potentialities. 

Analysis of pupil - suggestions in connexion 
with creativity and aesthetic awareness. 
Analysis of teachers’ suggestions of accelerate 
pupil - sensibilities pertaining to creative and 
aesthetic askance. 

Analysis of guardian-opinions to ensure better 
school organisation and administration for 
promotion of their words’ aesthetic and 
creative consciousness. 


Identification and analysis of resources 
available for the purpose of channelizing 
pupils’ creative and aesthetic potentiality 
effectively and spontaneously. 

Eliminating ambiguities, complexities and 
irrelevances arrived at through experiences . 
while launching survey-work for ensuring 
pupils’ creative and aesthetic efflorescence. 
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(iii) Inviting suggestions from pupils’ ends 


primarily and other agencies really interested 
in the promotion of pupils’ creative and 
aesthetic endeavour. 


Evaluation : Sub-areas 


Area II 


Sub-areas : 


Area ІП 


Sub - areas 


@ 


(i) 
(ш) 


(м) 


Identification and analysis of Proper tools 
applied for evaluation of pupils’ inherent 
aesthetic and creative power. 

Analysis of time-schedule maintained’ for the 
purpose referred to in (i). 

Analysis of precautions taken for the purpose 
referred to in (i). 


Planning for identification and analysis of 
pupils’ physical development : 


Equipments and appliances necessary. 
Training programmes chalked out, 
Appointment of training personnels, 
Demonstration activities to be programmed 
and implemented. 

Publication of handouts, pamphlets etc. 
necessary for the purpose. 

Total involvements. 


Planning for identification and analysis of 
Pupils’ social development : 


Survey work, 

Training programmes chalked out. 

Vulnerable areas of social activities to be 
undertaken, 

Instruments, aids and appliances to be 
needed. 

Publication - programmes to be identified-and 
analysed. 5 Р 

Total involvements, 
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Area IV 
Planning for identification and analysis of 
pupils’ emotional creative and, aesthetic 
development : 
Sub-areas 
(i) Total period of time necessary for exercise of 
purely scholastic activities. 
(ii) Planning for individual, creative and aesthetic 
activities. . 
(iii) Planning for group creative and aesthetic 
activities. 


(iv) Identification and analysis of pupils’ emotional 

imbalances, if any. 
(v) Appointment of experts specialized in handling 

pupils’ delicate emotional problems. 

(vi) Publication - programmes; planning апа 
development. 

(уй) Planning for conference, seminars, and 
discussions etc. 


(TABLE ‘A’) 


__ The model suggested for incorporation as a strategy in planning 
for development of pupils’ creative and aesthetic sensibilities 
indicates the fact that we will have to go many more miles in re- 
thinking and re-discovering newer avenues of pupil-creativity and 
aesthetic awareness. Admittedly, it is not exhaustive and is, 
therefore, subject to continual analysis and evaluation. Both ‘ICC’ 
and ‘IAA’, as analysed in the model, can be re-analysed and re- 
planned as better strategies for development of pupils’ aesthetic and 


Creative consciousness. 
Summing - Up 


The role of teachers in identifying, analysing and evaluating 
problems related to strategies to be undertaken and implemented 
for efflorescence of pupils’ creative and aesthetic consciousness in 
secondary schools in undoubtedly great. As pupils pass through a 
critical period of all-round development in an atmosphere of unusal 
ukase, every teacher dedicated to the task of re-shaping and developing 
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human resources should himself/herself be creative and critical in 
approach. He/she should amply contribute to the development of 
his/her pupils’ aesthetic sensibilities. In a world of crude abstraction, 
he/she can alone show his/her pupils how to build this world anew 
by carefully intensifying, strengthening and exercising their finer 
sensibilities and softer visions of life. 


With a view to ‘reviewing and reshaping the education system 
to enable it to meet the challenges of the future and also improve its 
efficiency quality’ as the foreword to "Challenge of Education" 
earnestly indicates, are we really prepared to launch newer strategies 
for planning and administration in secondary schools to foster pupils 
creative and aesthetic excellences? 
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AESTHETIC EDUCATION: 
PARAMETERS 


The lost art of living 


Education, as everyone admits, aims at identification of the self 
through aesthetics. This means that a learner, in order to achieve the 
objectives of learning must understand, feel, enjoy, compare and 
appreciate his inner sensibilities. By doing so, he attains some sort of 
identification of the desirable aesthetic sensibilities with the inherent 
spirit of looking within in order to look about. 


As a matter of fact, whatever education is imparted in our 
country at different educational institutions like schools, colleges and 
universities smacks of a certain sense of ukase in the true spirit of 
human endeavour. This is particularly noticeable in secondary 
Schools where pupils are gravely suffering from devaluation of values 
and erosion of finer sensibilities and softer emotions of life. 
Admittedly, in certain cases, it is found that the scholastic 
Performances of pupils tell a sordid tale of their utter failure to 
become worthy citizens in future simply because they hardly learn 
the art of living . This is glaringly proved when our young pupils 
Show adamant attitude and arrogance towards parents/guardians/ 
Telatives/nears and dear ones at home, belittle neighbours, grow 
turbulent, speak in a vulgar language, enjoy obscene books, pictures 
ог films, disrespect the poor and the disabled, indulge in bad habits, 
addict themselves to dangerous unsocial activities and leave 
themselves at the diverse courses of evils and errors. Lost thus are 
Softer sensibilities within these buoyant young learners who might 
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open out the gateways of their pulsating lives that might prove 
wonders in the discovery of truth, goodness and beauty, again, is the 
art of living might show them how to live and let others live in 
simplicity, charity, sympathy, love, fellow-feeling, respect, humility, 
honesty, steadfastness to truth, goodness and beauty so greatly 
highlighted in Indian culture, heritage and ways of living. With all 
their infinite and unparalleled possibilities, our learners in secondary 
schools are, indeed, lost Samsons continually suffering from a 
certain sense of passivities and utter absence of understanding, 
appreciating and utilising their inner worth. What a tragedy ! 


Objectives 


To introduce aesthetic education in secondary schools the 
following objectives might be considered : 


(i) To enable pupils to learn how to enjoy and appreciate, 
cultivate and manifest, adhere to and implement truth in 
normal as wall as trying situations. 


(ii) To enable pupils to identify and appreciate goodness 
under any circumstances and at all levels of experiences of 
life. 


(ii) To enable pupils to identify and analyse, adopt and 
exercise, enjoy and appreciate beauty from every item of 
experience in life. 


(iv) To equip pupils to identify the favourable atmosphere 
leading to appreciation of aesthetic sensibilities. 


(у) To strengthen pupils emotionally to negotiate imbalances 
and inaccuracies, irrelevances and ambiguities that stand 
in the way of their understanding, feeling and appreciating 
aesthetic sensibilities. 


(vi) To enable pupils to cultivate the softer emotions of life 
like love, affection, kindness, humality, honesty, fellow- 
feeling friendship, reverence and so on. 


(vii) To enable pupils analyse and differentiate the points of 
mutual aesthetic sensibilities and to foster within 
themselves the spirit of broadened outlook and wider 
approaches to life. 
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(viii) To enable pupils to exercise their creative consciousness 
and critical appreciation. à 


(ix) To stimulate pupils by placing before them worthwhile 
examples of awakening of aesthetic sensibilities. 


(9 To encourage pupils to analyse and identify their unique 
spirit of aesthetic sensibilities by a study of the nature and 
environment in which they are brought up. 


(xi) To enable pupils to explore newer possibilities of 
emergence of aesthetic sensibilities through a study of the 
books written by great aesthetic thinkers. 


(xii) To widen the scope of efflorescence of aesthetic 
sensibilities through a study of value-orientation in life. 


(xiii) To cater to the needs of every pupil especially his 
Shortcomings in the areas of aesthetic and emotional 
sensibilities for better cohesion and unity among pupil- 
community and pupil-potential. 


Organisational strategies 


What matters most in case of introducing aesthetic education in 
Secondary ‘schools is how to organise different activities through 
Which pupils might manifest their unique aesthetic sensibilities. In 
fact, many schools take up different activities, introduce them 
haphazardly and, as a result, neither the teachers nor the pupils 
Significantly utilise their creative endeavour to fulfil the objectives of 
Manifestation of aesthetic sensibilities. Undeniably, а well 
chalkedout programme of activities for efflorescence of aesthetic 
and €motional sensibilities at different stages in secondary schools 
might pave newer avenues of success. 


Keeping in view the aforementioned objectives of introducing 
aesthetic education іп secondary schools, the ~ following 
°rganisational strategies might be considered: 


Junior Stage 


| This stage in secondary schools covers the elementary stage i.e., 
Classes V & VI. This is a very important stage and the following 


ne ities might be introduced to foster pupil’ aesthetic 
evelopment: 
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Агеа: 
@ 


Gi) 
(iii) 
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Physical : Type of work to be introduced : manual. 
Specifications : spade work, dressing, clearing, watering in 
the school garden, cleaning class-room and adjoining 
areas. 

Intellectual : Sit-and-draw-as-you-like programmes might 
be introduced. 

Emotional and Aesthetic : Study of Nature in and around 
the school. 

Collection of seeds, dry leaves, dry flower petals, ripe 
fruits. 

Verbal expression of pupils might, if possible, be recorded 
either in public or in camera, and preserved for further 
study. 


Work-load : Not more than 90 minutes in a week. 


Intermediate Stage : 


This stage in secondary schools covers classes Vil & VIII. This 
is a highly delicate and emotional stage. Pupils’ aesthetic 
consciousness, at this stage, frantically seeks an appropriate outlet. 


Area : 
(i) 


(ii 
Gi 


= 


Physical : Type of work to be implemented : manual work 
with proper care and caution. 

Specification : Gardening, campus - cleaning, road- 
construction. 

Intellectual : Creative writing related to simple natural 
descriptions. 

Emotional and aesthetic : Study of divergent communities 
and social customs, man and surroundings. 

Study of irregularities and inconsistencies іп social 
environment. 

Study of different values adhered to by people in the 
adjoining areas, 

Study of ways of life led by the nearest community to 
which the pupils belong. 

Work-load : 160 minutes in a week. 
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High Stage : 


This stage in secondary schools includes the seniormost classes 
IX & X. At this stage, pupils exercise their aesthetic sensibilities by 
undergoing leadership-work programmes like orienting pupils of 
Junior and the intermediate stages in better aesthetic education. 


Area : 
(1) Physical 
Type of work : Manual 
Specification : Gardening, undertaking National, and/or 
Social Services programmes. 


(ii) Intellectual : Framing schedule of activities to cater to 
their aesthetic and emotional sensibilities by themselves. 


Programmes on Analysing work 
Programmes on Evaluating work 


(iii) Emotional & Aesthetic : More specific study of the finer 
emotional and aesthetic sensibilities in addition to the 
work-schedule referred to item (iii) of the intermediate 
Stage. 


Keeping specific notes and comments on emotional and 
aesthetic sensibilities in vulnerable areas of manifestation 


and operation. 
Work-load : 220 minutes per week. 
Role of the Teachers 


The role of teachers in introducing aesthetic education amongst 
Pupils in secondary schools can hardly be overestimated. In fact, a 
Sincere teacher knows very well that education in aesthetics is really 
Very difficult to impart, and the best way to do so is (0 set an 
example before pupils by himself. That is, he himself must be 
Creative and aesthetic in his tone and temperament. He must himself 
шүре significantly to this end in view in order to enkindle the 
ат aesthetic and creative askance in every pupil. Truly, 

etic and creative appreciation can only be caught but can hardly 
di taught, So any evaluational approach to aesthetic education 

Ould be viewed in the light of this proposition. 
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To awaken the aesthetic sensibilities, the teacher might launch 
programmes like holding literacy functions, assemblies, 
competitions, debates and discussions in conformity with the 
different school levels, caressing and re-orienting pupil-comments 
specially designed to meet individual demands. Care and caution 
should also be taken to see that individual aesthetic and emotional 
sensibilities might receive justified and favourable atmosphere to 
usher forth in renewed avenues of perfection. 


It might not be inappropriate to mention in this connexion that 
in Santiniketan at the school stage in particular Rabindranath 
Tagore stressed on a total involvement of teachers in enkindling 
aesthetic sensibilities by allowing pupils to manifest their creative 
and aesthetic, emotional and buoyant spirit to thrive in the midst of 
natural and favourable atmosphere. To learn in an enjoyable 
atmosphere is, alas, an alien affair in a world of seek, hurry and 
divided aims ! 


Today’s younger generation must usher forth the dawn of a new 
World of Oneness. Are we really prepared to think a little for them 
so that they might worthily prove themselves future citizens of a 
world—true, good and beautiful ? 
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ORAL EXAMINATION : 
CREATIVITY AND AESTHETICS 


Towards New Dimensions of Educational Objectives 


Education today is undergoing rapid changes. It poses 
problems for every individual not from the points of view of what he 
is now but essentially from what he will be in future. ‘Education’, as 
it is clearly and emphatically stated in Challenge of Education : A 
Policy Perspective, is concerned essentially with the future. To widen 
the dimensions of education, therefore, needs a broader perspective 
of vision that, again, cannot but embrace new dimensions of 
educational objectives. As a matter of fact, human knowledge and 
experiences necessitate an introspective approach to look within and 
look at askance in order to freely an independently enter into the 
Wonderland of creative and aesthetic consciousness. 


Admittedly, the gateway to the world of introspection, ‘to see’, 
as Wordsworth states in "The Tintern Abbey’, ‘into the life of things’ 
remains ог is rather forced to remain blurred, blocked, barricaded 
and battered in the whirlwind of knowledge lost in bare information. 
And who ignores that the process of creating all possible avenues of 
Confrontations starts right from secondary schools where pupils 
enter the seat of learning with thrilling creative and aesthetic 
COnsciousness within each one of them to be bewildered and 
befooled by erroneous systems of pupil-evaluation? When рирїї- 
assessment suffers from mechanical, dull and drab devices of 
evaluation that make room for so-called examinations, tests and 
exercises leaving aside continual and careful endeavour to focus into 
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the assessment of pupil-insight in the forms of creative and aesthetic 
awareness, education, alas, misses the desirable objective of 
unfolding and manifesting the infinite power within each and every 
pupil! The agonies of secondary education today are perhaps 
revealed more in denying the individual pupil his/her immense 
creative and aesthetic endeavour and promise to keep — than in 
allowing to bloom anew and bloom in perfection. How сап one 
avert the fact that today every student in secondary schools are 
budding but frustrated modern Faustus who more or less becomes a 
victim to sham evaluation only to reveal the marlowesque 
catastrophe: ‘cut is the branch that might have grown full straight’? 


Undeniably, to evaluate pupil-excellence in creative and 
aesthetic consciousness in the best possible manner is not merely 
necessary but also mandatory. For this end in view, it is high time to 
re-design our strategies of evaluating pupil-responses to creative and 
aesthetic appreciation. To arrest the numerous shortcomings of tests 
mostly administered in written forms without emphasising the 
psychological and socio-linguistic avenues of the patterns and skills 
of learning, pupil-exposures in oral forms in different and manifold 
dimensions do demand deeper studies and fool-proof research and 
experiment. In fact, a broad and gross survey of the exposures made 
by a pupil orally either inside or/and outside the school in which 
he/she reads might reveal the learning gaps that stand in the way of 
his/her insight into the subject concerned. This is more clearly and 
evidently revealed in language-learning for creative and aesthetic 
consciousness and appreciation where pupils often remain deaf to 
finer sensibilities and softer emotions of life. The wolf inside every 
pulsating pupil specially in secondary schools — the wolf that 
symbolises the hunger of the human heart — tears apart the 
insatiable spirit of askance, enquiry and adventure and tears in vain. 
Perhaps, as teachers or teacher-educators, we cannot but admit the 
fact that in the name of education for vibrant learners in secondary 
schools we have fallen back upon preparing them not as worthy and 
potential individuals and citizens of tomorrow with promises to 
nurture and translate their unique creative and aesthetic awareness 
but as lifeless mechanical tools — ‘bookful blockheads ignorantly 
read’, so to say — representing in the most awkward fashion 47A's 
or 69E’s of Rabindranath Tagore’s Red Oleandars (Rakta Karavi). 
What a loss of human sensibilities ! 
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Added to the above pitfalls of teaching for awakening of 
individual pupil-excellence in appreciation and awareness — 
creative, critical and aesthetic — the lacuna in launching appropriate 
and scientific skills of learning in priority and order can hardly be 
overestimated. Lack of identification of the vulnerable areas of pupil 
- imagination and pupil-performance, absence of analysis of the 
gradual processes of pupil-deviations of learning and passivities 
exposed either apparently internally towards administration of 
appropriate remedial measures to arrest and eliminate pupil- 
deficiencies in creative and aesthetic efflorescence—all these have, 
of late, enormously contributed to exploring and negotiating newer 
dimensions to educational objectives in secondary schools. 


Objectives 


Bearing in mind, the above shortcomings in the evaluation of 
pupil-response to creative and aesthetic consciousness, the following 
Objectives re-designing strategies of introducing oral examinations 
for pupils in secondary schools might be considered : 


(a) to identify and analyse the vulnerable areas of pupil- 
insight contributing to his/her creative and aesthetic 
response to any item of learning. 

(b) to identify and analyse pupils’ presence of mind exposed in 
expressions related to creative and aesthetic appeal. 

(c) to prove into pupil-insight that directs and focusses on 
pupil-excellence in appreciating and critically analysing 
items of creative and aesthetic awareness. 

(d) to identify and analyse strategies of re-designing every 
pupil's creative and aesthetic exposures to worthily and 
appropriately handle every bit of creative and aesthetic 
consciousness. 

(e) to re-design courses of studies in accordance with unique 
behavioural manifestation on the part of each pupil 
fundamentally in his/her oral exposure to creative and 
aesthetic appreciation. 

(f) to ascertain desirable and appropriate avenues of 
redesigning oral examinations that would suit best for 
every individual pupil through intensive enquiry in the 
form of administering ‘cloze’ approach to creative and 
aesthetic consciousness of each pupil. 
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(g) to consider avenues of proper selection, grading and 
administration of oral examinations for evaluation of 
pupils creative and aesthetic consciousness. 

(Һ) to consider preparation and administration of Oral 
Examination Schedule specially designed for the purpose 
of evaluating pupil-excellence in creative and aesthetic 
expression. 

(i) to identify and analyse appropriate stylistics of oral 
examinations specially designed to evaluate pupil- 
manifestation in creative and aesthetic appreciation. 

@) to explore better avenues of boosting pupil-acceptance 
and pupil-accessibilities to convergent and divergent types 
of questions in oral examinations for evaluating their 
creative and aesthetic consciousness. 


To translate. the aforesaid objective into reality, re-designing 
strategiés of introducing Oral Examinations for assessment of 
creative and aesthetic consciousness of pupils reading in secondary 
schools necessitates a very keen, careful and cautious operational 
outlook. A study of The OE Tree as set forth in the Table - ‘A’ 
might open out newer dimensions of pupil-evaluation through Oral 
Examinations in the arena of creative and aesthetic consciousness. In 
fact, the very IP that call forth FI and RI further accentuate the 
stylistics of creativity and aesthetics, In the same way, SS open out 
newer possibilities of pupil-identification and analysis of other 
strayers that might invite correlational study of thrilling interest. 

Again, the elements of subjectivity to be assessed through OE 
in the particular pattern ET that allows questions under C might be 
accentuated by DAB when the OD under DAB in the different 
designs life ОП», ОП», and ОБ» would either be evaluated in terms 
of originality of approach or through paralleled suggestivities as 
possible outcomes. 

Undeniably, in launching programmes for introducing Oral 
Examinations specially designed to evaluate creative and aesthetic 
consciousness, it might always be borne in mind that the very 
techniques and methods applied thereto might not, under any 
circumstances, act as a hindrance to pupil’s exposures in finer 
sensibilities and softer visions of life. As a matter of fact, there are 
questions on questions set forth in Oral Examinations which fail to 
do justice to pupils’ creative and aesthetic endeavour only because 
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the very questions are not always precise, relevant, thought- 
provoking searching, pulsating and penetrating. 


Towards ‘the light that ne’er was on sea or land’ 


In the evaluation of pupils’ creative and aesthetic consciousness 
manifested at the time of teaching poetry, Oral Examinations open 
out newer avenues on the part of the teacher in allowing pupils to 
communicate, re-design, recast and improve different patterns of 
expressions normally not possible to be evaluated in course of 
pen-paper-pencil tests. Moreover the interactions between the 
teacher and the taught at the time of holding Oral Examinations 
allow pupils to be enriched with newer informatics and stylistic 
approach to exposures based on restraint in tone and tempérament 
that amply contribute to their creative and aesthetic awareness 
revealed in their written tests or exercises. This is a positive and 
scientific approach to be equipped with the desirable traits of 
creative and aesthetic consciousness in their own endeavour in 
original contribution. Unless there is an avenue of Oral Practics 
through Oral Examinations, it is really very difficult on the part of a 
teacher to awaken and instil in their pupils’ minds the very essential 
delicate sensibilities that would be expressed through their written , 
exposures later on. In fact, the colossal loss of human sensibilities 
towards deeper and finer issues of erudition and imagination is due 
mostly to lack of oral exposures, between the teacher and the taught, 
as one of the fundamental avenues of evaluation of pupil excellence. 

In holding Cral Examinations on poetry, therefore, it needs an 
altogether newer approach to re-think and re-design almost every 
question to be asked on the basis of every pupil's creative and 
aesthetic outlook. We should be forewarned against undesirable 
expressions bearing stamps of slovenliness and unpsychological 
approach, and cautiously advance through graded, systematized, 
comparative, contrastive, objective based and evaluation oriented 
questions that boost creative and aesthetic appreciation. The world 
Of wonder and beauty revealed in the poem concerned needs a careful 
and cautious oral approach, and so in the process of evaluation 
through Oral Examination, a significant departure from normal 
avenues of evaluation is not only desirable but also obligatory. 
Otherwise, the finer points of subjectivity that deal with emotions— 
Creative as well as aesthetic—would never see the light of the day. 
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The suggestive Question Paper as set forth in Table - B for 
evaluation through- Oral Examination of pupils’ creative and 
aesthetic consciousness might be consideréd as a model for 
improvised strategy. 

To embrace further avenues of creative and aesthetic 
consciousness in course of evaluation through Oral Examination as 
suggested above,. exercises or rhetoric and prosody that fillip 
emotional sensibilities might be taken up. 

The technique of helding Oral Examinations for evaluation of 
pupil-creativity and aesthetic awareness might be channelised in 
diverse manners like the following : 


(a) Individual Exposures/ Reactions 

(b) Group Exposures/ Reactions 

(c) Launching Projects 

(d) Identification and analysis of pupils’ creative and aesthetic 
consciousness through obtaining observations after 
demonstration of film-shows, taped cassettes etc. 


It might be noted in connection with the above that, through 
the above activities, evaluation of pupils’ creative and aesthetic 
endeavour presents us with their thrilling and exciting descriptions 
that bear unique stamp of originality, 


For the sudden sight within 


Every attempt at pupil-evaluation is a challenge to teacher- 
efficiency. It is a challenge that is a means to an end and never an 
end in itself. The challenge becomes more vibrant through Oral 
Examinations particularly in the arena of language-learning because 
it demands greater and more intensive, pin-pointed, introspective 
pupil-cum-teacher involvement. In fact, evaluation through Oral 
Examinations specially in languages in the most fruitful avenue of 
pupil-teacher unison that makes learning exciting and interesting. 
Why not make learning and teaching more pulsating to respond with 
resonance for the sudden sight within? 
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Analysis of Abbreviations used in Table : A 


OE Oral Examination 

Q Questions 

OT Obective Type 

SAT Short Answer Type 

ET Essay Type 

PS Purely Subjective 

50 Subjective Objective 

С Conditional 

ІР Imagery Patterns Introduced 
SS : Symbolic Strayers 

DAB : Direct Available Boosters 
IAB  : Indirect Available Boosters 
OD Operational Designs 

FI Free Imageries 

RI Relational Imageries 

OD. Operational Designs : Audio 
OD: Operational Designs : Visual 
Оры : Operational Designs : Audio-visual 
Table—B 


Re-designing strategies of Introducing Oral Examination for 
Evaluation Creative and Aesthetic Consciousness : A Suggestive 
Model Question on Poetry. 


I, 


Ir. 


Physical Dimension : 


Name of the Pupil 
Sex Class Section Roll No. 
Average age Oral Exam. Session 

Time 
Question Informations : General Full Marks 


Name of the Poem 

Name of the Poet 

Type of the Poem 

Total Number of Stanzas 

Total Number of Lines 

Total time devoted to teaching 

Total Number of Involvement of Pupil-Personnel 
Total Number of Involvement of Teachers 

Aids used, if any 
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Ш. A Model Question Paper of William Wordsworth’s "The 
Daffodils" (Suggestive). 


(a) 


(k) 


(n) 
(о) 


(р) 


(9) 
(г) 


(5) 
(t) 


(u) 
(ғ) 


(w) 


What do you normally do when you are alone ? 

How did Wordsworth wander? 

Wordsworth wandered lonely as a cloud. What is 
compared to loneliness, and why? 

Suggest your moments of loneliness with such an imagery 
pattern as ‘as a cloud’. 

Bring out the picture of loneliness of the cloud as revealed 
in the Poem. 

Suppose you are wandering lonely on a hill. Describe, with 
the help of imageries, your moment of loneliness. 

Why did the Poet say that he ‘saw a crowd’? 

Describe the host. 

Why is the word ‘host’ used? 


Suppose you are beside a railway track. There is greenness 


all around. Describe the passing of a train. 

The daffodils were fluttering and dancing in the bridge. 
Why? 

Describe the fluttering and dancing of any object of 
Nature you have enjoyed. 

Describe the comparison between the stars and the 
daffodils. 

Tell about the note of suggestivity in ‘never-ending line’. 
Describe a similar ‘never ending line’ from your daily 
experience. Your key word is ‘ants’. 

Make a comparative study between a procession and 
daffodils. 

Why did the Poet say, “Теп thousand saw I at a glance’? 
Why are the words so arranged in “Теп thousand saw I at 
a glance’? 

Explain the point of suggestivity in ‘Ten thousand’. 
Suppose you attended a very big meeting. You saw many 
people there. Describe the people, using the word ‘sea’. 
Why did the poet use the word ‘tossing’? 

Describe some blooming flowers, using the words ‘toss’ 
and ‘dance’, 

Explain, in your own words, the sprightly dance of 
daffodils. 
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`(х) Suppose you see before your eyes some bright, lovely 
flowers. Describe them through a comparative approach 
to wind, stars, crowd, rivers, trees, birds and eyes. 

(y) Explain the imagery pattern in ‘sparkling waves’. 
(z) Explain why the company of daffodils is а ‘jocund’ опе. 

(aa) Why did the poet gaze? 

(bb) State the reasons for ‘little thought’. 

(cc) Describe the ‘wealth’ of the ‘show’. 

(dd) Tell from your own experience any ‘show’ full of ‘wealth’ 
(Key : You may consider your visit to a very beautiful 
exciting place). 

(ге) · Explain the points of suggestivity in ‘vacant mood’. 

(ff) State the significance of the expression ‘inward eye’. 

(gg) Explain the expression ‘the bliss of solitude’. 


7 


10 


FREEDOM AND THE CREATIVE 
PROCESS 


The creative urge is the urge eternal. It allures every individual 
to prove his individuality. It allows him to be independent in his 
approach and to prove his excellence in freedom. It also haunts him 
to find out the newer avenues of experimentations of his own unique 
thoughts and feelings. 


The apex of human freedom is always forewarned by a 
streamlined desire of mechanical drudgery which is at present 
bolstered in bizarre breakthrough in science and technology. Super- 
computers and space-romance giggle at creativity and emotional 
Tapport enjoys holidays in the creative process. Intuitive insight 
migrates in the lands of super-science and super-technology. 
Flexibilities in human thoughts and experimentations through 
Creative assignments are either caged or cornered or at best 
encapsulated in artificialities. Alert discrimination in every item of 
human experiences lacks freedom and spontaneity. 


In inhabitant in the world of engulfed and choaked freedom, 
the creative man is nowhere. One might be forewarned with the 
Poignant verdict of Charles Morgan : 


The peril of nuclear physics consists in the disproportion 
of its power to the wisdom of mankind and ***** this 
disproportion remains whenever the power is used to make 
a bomb or to drive a machine. 


— Charles Morgan : Liberties of the Mind, Macmillan, 
London, 1961, р. 40. 
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The role of the creative process nursled in freedom through 
spontaneity in case of every individual is undeniable. It not only 
sanctifies knowledge and wisdom but also accelerates freedom 
communication in an aesthetic arena of human excellence. That this 
type of creative imagination has a practical aspect in our day to day 
life in being desirably communicative is best apprehended when we 
come across architects seeking the language of communication with 
an artist or a business man in vain. 


Added to this denial of spontaneity — a prized outcome of 
freedom and the creative process — the evils of increasing 
specialization can hardly be overestimated. The dehumanized man in 
specialization ill-directs his creative uniqueness. He plays a dummy 
at the mercy of the dragon of specialization that tears him apart to 
prove sham discrimination. The air of creativity in him breathes 
heavily and unhygienically. The cross-fertilization of ideas and 
experimentations through the creative process of every individual is 
drastically ignored. As Peter Viereck observes, 


Ultimately freedom's advantage over totalitarianism lies in 
the greater imaginative resourcefulness of the non- 
specialising free individual. His imagination overcomes the 
advantage in disciplines that totalitarianism has over 
freedom, whether in war or peace. 


Peter Viereck: Inner Liberty : The Stubborn Grit in the 
Machine, Pendle Hill, 1957, pp. 11-12. 


Poetry, an assembly of best words, best thoughts and best 
expressions necessitates individual creativity to be exercised in an 
atmosphere of freedom. This atmosphere of freedom nursles 
individually for excellence of thoughts and expressions manifested in 
topmost ingenuity. Apparently, it might be a mere authority allowing 
unfashionable, embarrassing and even undesirable sanction of 
intellectual and emotional freedom, but ultimately the individual 
thus favoured with might find- newer avenues of creative 
manifestation. The artificial faculties'in him are allowed to nurse 
typical imageries that might enrich the arena of emotional and 
psychological sensibilities. To stifle the inner voice of an individual 
urging for creative emancipation specially in the green arena of 
poetry is to commit a crime against the human right to exercise 
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freedom of expression. This point of view has been remarkably 
defended by John Stuart Mill who observes: 


If all mankind minus one were of one opinion, and only one 
person were of a contrary opinion, mankind could be no 
more justified in silencing that one person, that he, if he has 
the power, would be justified in silencing mankind. ****** 
We can never be sure that the opinion we are endeavouring 
to stifle is a false opinion; and if we were sure, stifling it 

would be an evil still. 
— John Stuart Mill : On Liberty, Regnery, Chicago 1955, p. 24. 
Freedom thus allowed to be exercised by an individual іп 
poetry as an exponent of appreciation or a creator in original also 
demands a certain sense of toleration. This means that a dialogue 
between the appreciator and the creator, the poet and the reader.as 
under study here, is well formulated in the point of tolerance. In 
poetry, the freedom for the creative spontaneity thus advance makes 
inroads to better appreciation. Since mutuality of understanding 
even in the cognitive domain builds ample barriers of differences, 
poetry should, therefore, enjoy freedom of free play in its creative 
and appreciative process by every individual in as best a way as it 
might be. In this connection, we might be well accelerated in our 
point of view of freedom and the creative process as put forward by 

Raymond Williams: 


The practical liberty of thought and expression is less a 
natural right than a common necessity. The growth of 
understanding is so difficult that none of us can arrogate to 
himself, or to an institution or a class, the right to determine 
its channel of advance. ******* To tolerate only this or only 
that, according to some given formula, is to submit to the 
phantasy of having occupied the future and fenced it into 
fruitful or unfruitful ground. 

— Raymond Williams : Culture and Society. Chatto & 

Windus, London, 1958, p. 335. 

The process of creative authority thus based on exercise of 
freedom in case of poetry makes an interesting revelation of creative 
Personality. Outward creativeness often a show rather than a 
Consolidation of human creativity as the creative urge of an 
Individual inwardly indicates and persists in eternity, makes creativity 
rather shallow in approach. In poetry, for example, the process of 
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creativity is always intuitive and, therefore, potential to the poet’s 
personality. The four creative processes normally accepted by almost 
all interpretors and psychologists on creativity viz., preparation, 
inspiration, incubation, and revision might contribute altogether in 
diverse ways under diverse circumstances. Apart from this diversity 
in the creative process, the poetic sensibilities demand a newer 
ground of efflorescence in almost every twist and turn of imageries, 
symbols or suggestions. It matters very little whether we call this 
creative process in poetry an outcome of pre-conscious or 
unconscious state of mind, but the indomitable and incomparable 
power that the poet holds is simply an automatic process which 
stands out to be a very practical and natural factor. 


The ‘feminine quality’ of poetry as a creative process as stated 
by Jung is remarkable in this aspect. He considers the creative 
process of the poet to be an outcome of the unconscious mind that 
nursles all poetic sensibilities in the womb like a mother. The work 
of a poet as he characteristically observes: 


Outgrows him as a child its mother. The creative process 
has feminine quality and the creative work arises from 
unconscious depths — we might say, from the realm of 
mothers. Whenever the creative force predominates, human 
life is ruled and moulded by the unconscious as against the 
creative active will, and the conscious ego is swept along on 
a subterranean current, being nothing more than a helpless 
observer of events. The work in process becomes the poet's 
fate and determines his psychic development. It is not 
Goethe who creates Faust, but Faust which creates Goethe. 


C.G. Jung : Modern Man in Search of a Soul, Harcourt 
Brace Inc. New York, 1933. pp. 170-171. 


The unison of the unconscious and the creative potentiality 
leads to one more important part: the creative process is beyond the 
range of the unconscious or the subconscious or the superconscious 
whatsoever. The involvement of a poet is best explained by the poem 
he writes out of his own creative urge. The process can be best 
explained from the moment of creative illuminations. 


The poet’s eye rolling like a fine frenzy, creates the moment of 
ecstasy as soon as it is il!umined either from within or from without 
or from a blending of both. The aura of wonder in the process of 
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creativity rests more on freedom exercised by him than mere 
transgression of ideas and thoughts munched and crunched in 
mechanical endeavour. 


The freedom of the creative process in poetry is, therefore, a 
very delicate and instantaneous, delicate and curious too, exercise of 
mental vision often marked with dubious distinction of ambiguity. 
The fact that every creative process in poetry enjoys freedom in 
spontaneity makes inroads to ambiguity rather very lackadaisically. 
Since the exercise of freedom in the creative process in poetry has its 
own way of approach to discipline — the inner discipline, so to say, it 
is often misinterpreted in terms of ambiguity and absence of clarity. 
Tüat the process itself has the sanction of freedom is left out of 
consideration. Poetry, a language of the inner soul, is best 
expressed only when it enjoys freedom best. Moreover, the 
variations of cadence brought forth under the umbrella of freedom 
are an added dividend of human sensibilities and emotional 
exuberance that are very often lost sight of in the superfluities 
of ambiguity. 


The freedom of the poet in the process of his creativity is, 
therefore, more a necessity than a mere means for poetic excellence. 
The twists and turns of ideas and imageries, symbols and rhetoric 
dexterities that he makes in the warmth of freedom are invaluable 
Strategies encompassing every poetic endeavour. In fact, every poem 
in order to be justified to its connotation must be baked in the 
hearth of freedom exercised in its creative stage. The poet awaits the 
right moment for the right words or expressions to be ventilated in 
the right atmosphere of freedom . In other words, every poem, in 
Order to be truly so, cannot but expect the appropriate time, space, 
action and involvement of the poet who again enjoys all these price- 
less entities in the comparable process of handling the world of 
freedom he enjoys within himself. As a consequence, every poet has 
a very soft corner for the poem, for instance, he writes. Since he 
always considers it be an outcome of the exercise — or better call it 
à prize as all poets endear to call it — of the process of freedom, he 

ardly wants to regain the moments of freedom that presented him 
With this creative contribution. This is simply because the inherent 
fact of freedom and the creative process in poetry when married to 
Practice in performance is that there is practically no point of return 
to the exact moments of freedom in poetic efflorescence already 
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exercised and enjoyed only because the lost moments cannot be 
regained by any endeavour whatsoever. 


Perhaps the point of no return to the creative process in poetry 
born through exercise of freedom strengthens and consolidates every 
charge like ambiguity, irrelevance etc., levelled against the poem and 
the poet. Moreover, as poets normally avert post-operational 
procedures or reformatory tactics in case of poems already written, 
and love to allow their poems to enjoy freedom of acceptance in any 
way howsoever by their readers from time beyond time, it becomes a 
defenceless zone for every poet to react to any untoward comment. 
The creative process of poetry and the role of freedom in its creative 
manifestation have further aggravated the point of ambiguity out of 
a typical offshoot therefrom. This is the ambiguity of ambiguity in 
poetry. This means that poets are perhaps compelled to negotiate 
ambiguity by means of ambiguity. Already, the charge of ambiguity 
in poetry is acting like a boomerang. The result is not always happy 
and desirable, for the clear firmament of freedom exercised by a 
poet has been ruthlessly polluted with the poison of ambiguity that 
very often points to the fault on the part of the reader and hardly to 
that of the poet. 


Apart from the vexed point of ambiguity which is more often 
misapprehended as freedom enjoyed in creativity than not 
particularly in the sphere of poetry, the great truth that often 
remained concealed in human sensibilities is that the point of 
ambiguity nursed in the creative process through expression and 
exercise of freedom often acts as a boomerang rather than 
obsession, an antidote rather than a hindrance. Freedom and the 
creative process are, therefore, in fusion in the so-called pattern of 
ambiguity which rings like a mystic muse in poetry. 


The freedom that is often exercised in the process of creativity 
should, therefore, take into consideration the efflorescence of the 
mystic muse. This is somewhat a commitment which the creative 
impulse of an individual cannot ignore. The creative process endears 
some values born in the womb of facts. The education of creativity is 
thus the education of freedom — freedom that enjoys diversity. In 
his book Brave New World Revisited, Huxley emphasizes on the 
incorporation of values in education for freedom and categorically 
states that an education for freedom must take into account 
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enunciation of a set of generally acceptable values based 
upon a solid foundation of facts. 
— Aldous Huxley : Brave New World Revisited, Harper; New 
York, 1958, p. 133. 

But the danger of enunciation in the creative process, if not 
rationalized and controlled specially in the teaching of poetry where 
the spirit of freedom makes a free play in spontaneity, cannot be 
altogether eliminated. To formulate the right course of action in 
teaching by means of selection, regimentation and precision in the 
process of enabling a pupil to derive the best spurt of creative 
consciousness is one of the fundamental principles in any endeavour 
of allowance of freedom in education. This point of concrete suggesti- 
vity has been rernarkable elucidated by Sir Richard Livingstone who 
in his book Education for a World Adrift characteristically observes : 

The danger, such as it is, of dominating a pupil’s mind 
becomes negligible whom the teacher is aware of it, believes 
in truth and has a respect for human personality ******* 
Our danger is not too few but too many opinions not to be 
penned in a single belief but to be puzzled by innumerable 
alternatives, not a closed mind but an irresolute one * * * * 
A major task of education is to help to the right choice. 

— Sir Richard Livingstone: Education for a World Adrift, 

Cambridge University Press, 1944, pp. 116 - 118. 

To foster a certain sense of commitment by means of exercise 
of freedom makes inroads to creativity and critical awareness. It is 
this awareness through the process of creativity that finds emergence 
in the thought-patterns of any creative contribution specially the 
thrilling creative spurt in poetry. The creative process exercised in 
freedom allows a very important opportunity to be efficiently dealt 
with in course of any creative and critical endeavour: it is a constant 
self-renewal, a constant openness of accepting newer visions of 
thoughts and sensibilities. The role of rigorous discipline exercised in 
such a process of creativity even amidst freedom cannot be 
altogether eliminated but the role of freedom eventually stands out 
to be a supreme initiator of reason which comprises the eventual 
€ssential elements of creativity. As Henry Wieman observes, 


Two kinds of authority should be distinguished. One is 
dogmatic. The other is authority of a reliable method for 
detecting error and gathering evidence, when this method is 
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used with competence acquired by rigorous discipline. 
Authority of the first kind is the foe of freedom but 
authority of the second kind is one necessary condition of 
freedom * * * * This method for detecting error is reason. 


— Henry №. Wieman : Man's Ultimate Commitment, 
Southern Illinois University Press, 1958, p. 153. 


The fulfilment of the creative process by means of exercise of 
freedom brings forth a sense of dedication in the form of sticking 
sincerely to commitments. A controlled course of the creative 
process that is essential for the right manifestation of freedom 
ultimately leads one to excellence. Wieman unfolds this fact very 
characteristically : 


Man’s greatness is attained not by devoting himself to the 
exercise of control over what commands his ultimate 
commitment but to the very opposite. His greatness is 
attained by giving himself over to the controlled, shaped and 
progressively created by it. 


— Ibid. p.77. 


In the creative process, the point of discrimination between 
excellence and commonplace performances develops in a congenial 
world of freedom. It is the moment of fulfilment of inherent visions 
of life and creativity and indicates the worth of man as man. That is 
to say, if freedom to renew oneself in the process of creativity dues 
not take place, the vital harmony of creativity does not usher forth, 
life practically loses the spirit of imaginative endeavour. This 
inventive spirit of the creative process amidst freedom and 
spontaneity has been very eloquently elucidated by Santayana: 


The incapacity of the imagination to reconstruct the 
conditions of life and build the frame of things nearer to the 
heart's desire is dangerous to a steady loyalty to what is 
noble and fine. We surrender ourselves to a kind of 
miscellaneous appreciation, without standard or goal, and 
calling every vexatious apparition by the name of beauty, we 
become incapable of discrimination in excellence or feeling 
its value. We need to clarify our ideals and enliven our 
vision of perfection. No atheism is so terrible as the absence 
of an ultimate ideal, nor could any failure of power be more ' 


» 
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contrary to human nature then the failure of moral 
imagination, or more incompatible with healthy life. For we 
have faculties, and habits, and impulses. These are the basis 
of our demands. And these demands, although variable, 
constitute an ever-present intrinsic standard of value by 
which we feel and judge. The ideal is immanent in them, for 
the ideal means the environment in which our faculties 
would find their тее employment, and their most 
congenial world. Perfection would be nothing but life under 
these conditions. Accordingly, our consciousness of the 
ideal becomes distinct in proportion as we advance in virtue 
and in proportion to the vigour and definiteness with which 
our faculties work. When the vital harmony is complete, 
when the act is pure, faith in perfection passes into vision. 
That man is happy, indeed, who in all his life has had no 
glimpse of perfection, who in the ecstasy of love, or in the 
delight of contemplation, has never been able to say: It is 
attained. Such moments of inspiration are the source of the 
arts, which have no higher function than to renew them. 

— George Santayana : The Sense of Beauty, 1896, pp. 261- 


262. Quoted in Herbert Read: From in Modern Poetry, 
Vision Press Limited, London, pp. 82 - 84. 


For perfection in the creative process the role that freedom 
plays specially in poetic sensibilities fundamentally deals with the 
elements of ecstasy and contemplation. In the education of the process 
of creativity in poetry the inner vibrations of contemplation and ecstasy 
are carefully nourished and nurtured for brilliance in exposition. 


How does the teacher feel the pulse of the creative process 
going on in case of each pupil in poetry? What avenues can be 
Opened out for the pupil to be aware of the finer poeiic visions? 
How can he inspire the pupil to exercise freedom of creative 
Spontaneity in poetry? The inward process of creativity is so 
complex and fine that every teacher devoted to the task of enkindling 
the inner vision of each pupil’s creativity in poetry necessitates 
continual revision and reorientation of the strategies adopted for 
fulfilment of the above purpose. The following avenues of 
€xperimentations with regard to efflorescence of creativity in poetry 
might show newer directions for of exercise of freedom to justify a 
Pupil’s creative urge : 
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To ensure sufficient exercise of freedom in the pupil’s process 
of creativity, care should be taken to avert repetitions. Even 
simplifications very often unduly made by the teacher for bare 
comprehension in case of poetry mars the whole process of creativity 
and stands as an obstacle to finer creative endeavour. Mumford 
explains this point very frankly : 

We arrest our inner creativity with external compulsions 
and irrelevant anxieties, at the mercy of constant 
interruptions ***** timing our lives to the movement of a 
production belt we do not control. 
Lewis Mumford : The Conduct of Life, Harcourt Brace 
Incorporation, New York, 1951, p. 11. 

In any experimentation with poetry for creative freedom the 
teacher, therefore, allows his pupil’s emotions to have an 
Uninterrupted and fair play of spontaneity. Let the pupil, while 
engaged in’ the creative process in poetry, be allowed to have 
freedom to feel. Otherwise, the very appreciation of the deep 
emotional life will face unfair extinction. From, who is keen іп 
elimination of ‘cheap and insincere sentimentality’, advocates this 
invaluable aspect of freedom in creativity which is strongly applicable 
to the exercise of freedom in the creative process in poetry: 


While there is no doubt that any creative thinking—as well 
as any other creativity—is inseparably linked with emotion, 
it has become an ideal to think and live without emotions. To 
be ‘emotional’ has become synonymous with being unsound 
ог unbalanced. By the acceptance of this stand the 
individual has become greatly weakened, his thinking is 
impoverished and flattened. On the other hand, since 
emotions cannot be completely killed, they must have their 
existence totally apart from the intellectual side of the 
Personality, the result is the cheap and insincere 
sentimentally with which movies and popular songs feed 

millions of emotion—starved customers. 
= Eric Fromm : Escape From Freedom, Rinehart, New 

York, 1941, p. 244. 

exer In exposition of poetic sensibilities, the freedom that a poet 
рае 15 in most cases an inner urge for flight of emotions in the 
Tas of words that adorn the creative impulse in himself. This 
© very explicitly presented by sharing the emotional experiences 
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displayed by Rabindranath Tagore in the form of prayer: 


Light, Oh wuere is the Light? Kindle it with the burning fire 
of desire! 


There is the lamp but never a flicker of flame—is such thy 
fate, my heart? Ah, death were better by far for thee! 


Misery knocks at thy door, and her message is that thy lord 
is wakeful, and he calls thee to the love-tryst through the 
darkness of night. 


The sky is overcast with clouds and the rain is ceaseless. I 
know not what this is that stirs in me—I know not its meaning. 


А moment's flash of lightening drags down a deeper gloom 
on my sight, and my heart gropes for the path to where the 
music of the night calls me. 


Light, Oh where is the light! Kindle it with the burning fire 
of desire! It thunders and the wind rushes screaming through 
the void. The night is black as a black stone. Let not the 
hours pass by in the dark. Kindle the lamp of love with thy life. 

Rabindranath Tagore : Song Offerings, Macmillan Pocket 


Tagore Edition, Macmillan India Limited, 1981, XXVII 
pp. 15-16. 


What an involvement and freedom of emotional sensibilities! In 
poetry, whenever, the creative process is in confluence with emotion 
soaked in the essence of deeper sensibilities, the inner pulse of 
freedom can be felt in utmost excellence. 


To enkindle the burning fire of desire by means of exposure of 
poetic sensibilities is to allow creativity to be christened and 
bloomed in freedom. The first task of the teacher is to allow each 
pupil to think of his true imageries, adopt and nurse them with all 
care and caution, and allow himself to be deeply involved in askance 
and answer out of his own. That a poet becomes unpoetic in the 
sense that he is always ‘filling some other Body’ to negotiate with the 
fact that ‘he has no Identity’ has been essentially an outcome of 
exercise of freedom from time to time enjoyed and utilised as and 
when considered to be applicable for the sake of creativity. This 


concept of creative spontaneity has been adroitly elucidated by Keats 
who reveals the true nature of a poet: 
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As to the poetical character itself (I mean that sort of which, 
if I am anything, I am a Member; that sort distinguished 
from the Wordsworthian or egotistical sublime; which is a 
thing per se and stands alone) it is not itself — it has no self 
— it is every thing and nothing. It has no character — it 
enjoys light and shade; it lives in guste, be it foul or fair, 
high or low, rich or poor, mean or elevated. It has as much 
delight in concerning an Iago as an imogen. What shocks 
the virtuous philosopher, delights the chameleon poet. It 
does no harm from its relish of the dark side of things any 
more than from its taste for the bright one; because they 
both end in speculation. A poet is the most unpoetic of 
anything in existence, because he has no Identity — he is 
continually in for and feeling some other Body. The Sun, the 
Moon, the Sea and Men and Women who are creatures of 
impulse are poetical and have about them an unchangeable 
attribute — the poet has none : no identity — he is certainly 
the more unpoetical of all God's creatures. If then he has по 
self, and if I am a poet, where is the Wonder that I should 
say I would write no more ? Might I not at that very instant 
have been cogitating on the Character of Saturn and Ops? It 
is a wretched thing to confess; but it is a very fact that not 
one word I ever utter can be taken for granted as an opinion 
growing out of my identical nature — how can it, when I 
have no nature ? When I am in a room with people if I ever 
am free from speculating on creations of my own brain, 
then not myself goes home to myself; but the identity of 
every one in the room begins so to press upon me that I am 
in a very little time annihilated — not only among Men: it 
would be the same in a Nursery of children. 


John Keats: Letters 1. р. 245. Quoted from Herbert Road: 
Form in Modern Poetry, Vision Press Ltd., London. р. 79. 


Perhaps extinction of personality, so poignantly urged by T.S. 
Eliot for a perfect critic, applies radically in the creative process 
where the poet leaves his emotion apart to enjoy the sunshine of 
freedom. The fountain of the creative mind levelled up with bubbling 
expressions of poetic imageries makes a new dimension of freedom 
enjoyed by the creative spirit in every creative mind. The infinite 
Spirit of freedom makes in-roads to newer discoveries in the process 
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of creativity. An unexplained source of love is the most desirable 
outcome of this process of creativity as it grows unhindered in an 
atmosphere of freedom. Auden’s poetic confession confirms this fact: 


We can love each because we know 

All, all of us, that this is so: 

Can live because we’re loved: the powers 
That we create with are not ours. 


-- М.Н. Auden : New Year Letter. Faber & Faber, London, 
1941, p. 73. 


In making any experiment on the teaching of poetry, the 
teacher admits the learner’s creative uniqueness and allows sufficient 
freedom to nursle his creative process. He gives more weightage on 
the learner’s experiences born of diverse feelings and handling of 
imageries. Every line of a poem created or written by the young 
learner-poet is fondled in great care and caution to allow a wider 
canvas of sensibilities refreshed and re-etched in the brush of 
imagination. Rainer Maria Rilke, the celebrated German Poet, 
interprets this inward experience as follows: 


Verses are not, as people imagine, simple feelings: they are 
experiences. In order to write a single verse, one must see 
many cities, and men and things; one must get to know 
animals and the flight of birds, and the gestures that the 
little flowers make when they open out to the morning. One 
must be able to return in thought to roads in unknown 
regions, to unexpected encounters, and to partings that. had 
been long foreseen; to days of childhood that аге still 
indistinct, and to parents whom one had to hurt when they 
sought to give one some pleasure which one did not 
understand (it would have been а pleasure to someone 
else), to childhood illnesses that so strongely begin with 
such a number of profound and grave transformations, to 
days spent in rooms withdrawn and quiet, and to mornings 
by the sea, to the sca itself, to oceans, to nights of travel that 
rushed along leftily and flew with all the stars — and still it 
is not enough to be able to think of all this. There must be 
memories of many nights of love, each one unlike the 
others of the screams of women in childbed, light and 
blenched and sleeping, shutting themselves in. But one must | 
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also have beside the dying, must have set beside the dead in 
a room with open windows and with fitful noises. And still it 
is not enough to have memories. One must be able to forget 
them when they are many, and one must have the immense 
patience to wait until they come again for it is the memories 
themselves that matter. Only when they have turned to 
blood within us, to glance and gesture, nameless and no 
longer to be distinguished from ourselves — only then can it 
happen that in a most rare hour the first word of a poem 
arises in their midst and goes forth from them. 
— Rainer Maria Rilke : The Notebooks of Майе Laurids 
Brigge, Tran by John Linton, Hograrth Press, 1930. 
Quoted by Herbert Road, From in Modern Poetry, . 
Vision Press Limited, London, 1948, pp. 79-80. 
Freedom sanctified in the process of creativity in poetry by 
means of an abundant variety of experiences cast any recast in the 
poignance of imagination leads to the birth of a word, an expression 
а line, a theme and a total fabric of a poem. 


For ‘a most rare hour’ for the birth of an expression as Rilke 
expounds, the preparation in legion. The avenues of experimentation 
for emancipation of the best expression in poetry await the mode of 
‘explaining the very format of thought-patterns either voluntarily 
from an introspective urge unaided or non-voluntarily from external 
Sources of inspiration. As a matter of fact, in trekking the creative 
process of a learner in the arena of poetry, the teacher takes 
recourse to the throbbing experiences either encountered by the 
learner himself or by anyone else exercising freedom of imagination 
and depth of vision. The creative process thus encountered in case of 
poetry may be analysed in a pattern of expression as set forth in the 
following parameter (on next page): 

As creativity is by nature constructive and reconstructive, and 
allows the clientele to exercise his freedom in any manner as hc 
tikes, it is desirable that identification of his Freeze-Zone imageries 
might invite unusual confrontations in creative manifestation. This is 
undoubtedly a grave point tọ ponder, for the real purpose of the 
teacher teaching the creative process in poetry is always a free play 
of thoughts and imageries in a continuously broader canvas of 
Creativity and never an encompassed zone of creative slumber. This 
5 particularly viable in case of a young aspirant in writing a poem, 
\ Whose imaginations soar in the unending panorama of freedom. 
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Evaluation of Freedom in the creative process in Poetry 


Apart from alienation from the freeze-zone imageries of the 
pupil in his endeavour to write a poem, the teacher devoted to the 
task of emancipation of pupil-creativity in poetry also caters to the 
fact that the freeze-zone imageries in a pupil are only an outcome of 
the temporary blockades of imaginative and creative process, and 
the ardent task of every teacher is to handle every item of blockade 
with appropriate cues to allow and enkindle expansion of thought- 
Processes. As a matter of fact, the Scoopers suggested by the teacher 
are invaluable contributions to a pupil’s turning points of the 
creative process in poetry. These altogether re-create a newer 
atmosphere of freedom, a newer possibility and promise, a newer 

“direction in the creative Process. But, at the same time, one cannot 
but admit that every Scooper is a very delicate and vulnerable 
Strategy of re-orientation of freedom and the creative process which 
might invite some inconsistencies and limitations as follows: 


(i) No scooper fundamentally helps in orienting freedom and 
the creative process because creativity is essentially unique 
and any cue either in the form of scooper or in any other 
form hardly controls the freedom and the creative process 

7 of the clientele especially in poetry, 

(ii) Every scooper is suggestive and, therefore, never a direct 

__ Teplacement of the canvas of the creative process in poetry. 

(iii) The true purpose of а Scooper is to allow the pupil 
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(iv) 


(9) 


(м) 


endeavouring at exposing the creative brilliance of 
imagery - patterns to reveal beauty in all strangeness — a 
lesson well-exposed in Wordsworths own revelation : 


I remember well 
That in life’s every-day appearances 
I seemed about this time to gain clear sight 
Of a new world, too, that was fit 
To be transmitted, and to other eyes 
Made visible ....... 

— William Wordsworth : The Prelude, XIII, II, 368 ff. 
At the time of introducing a scooper, it is desirable that 
the teacher should identify the right moment of 
introduction. Otherwise, the very purpose of a scooper is 
totally defeated. 
The pupil-reactions to scoopers are to be carefully and 
cautiously dealt with by the teacher. What is normally seen 
in case of the teaching of poetry for creative appreciation 
or in assisting the pupil in his creative process and exercise 
of freedom in poetry is that the consequences are not care- 
fully attended to. The nursling of the better aspects of 
pupil-reactions to scoopers necessitate accentuated 
endeavour. 
The blockades of the pupil’s creative process should be 
appropriately highlighted. The teacher must be equipped 
with sufficient strategies for handling delicate situations of 
freedom in the process of creativity in poetry. If 
necessary, he might supply imagery-patterns, for example, 
to recast the very gesture and structure of poetry in the 
process of creative continuity. 


The aids or cuse for reshuffling the creative process in poetry is 
always tempting the alluring. A sincere teacher willing to have his 
Pupils in the best role of the creative process in poetry knows how to 


| apply these aids or cues without hampering his pupils’ freedom of 
Imagination, He also knows when to apply them, and how. 
Admittedly, the long-term cues suggested by a teacher are born out 
Of crystallized thoughts and visions of poetry indicative of 
arsightedness and responsive to the creative process of a pupil. The 
ultimate success of any aid or cue is that it mingles in the рар 
SXercise of freedom and his creative process without maintaining, in 
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the end, a separate identity. Every poem or a part thereof composed 
by a pupil thus stands apart with its incomparable identity in 
originality. 

The role of the teacher. making an experimentation upon the 
learner’s freedom and the creative process in poetry is to make 
wider avenues of manifestation of the subjective and emotional 
forces within the learner. But this also accentuates the fact that in 
the process of creativity in poetry a certain sense of inner discipline 
in thoughts, expressions and imageries in the pattern of controlled 
and careful poignance of vision is all the time prevalent in profusion. 
In other words, freedom and the creative process always maintain an 
inherent string of harmony that contributes to the poetic fulfilment. 
The rational and the conscious components of the creative process 
in poetry, in particular, must enjoy desirable warmth of freedom. 
One might recall the invaluable words of Henry Miller, rathér an 
iconoclast, who advocates for ‘the emotional release’ that ultimately 


makes a fine platform for the unique creative process to be in order. 
As he states in Tropic of Cancer: 


The task which the artist implicitly sets himself is to 
overthrow existing values, to make of the chaos about him 
an order which is his own, to sow strife and ferment so that 
by the emotional release those who are dead may be 
restored to life, 


— Henry Miller : Tropic of Cancer, Grove Press, New York, 
1961, p. 253. 

To allow a pupil endeavouring at creativity in poetry by 
exercising freedom of expression controlled and restrained is to 
allow an inward look to negotiate the pitfalls of the creative process. 
A teacher devoted to the task of enhancing his pupil’s creative 
excellence in poetry stimulates him to be controlled in each thought- 
pattern. He also enkindles him through examples set forth by 
himself, to march ahead with poignance of perfection in the process 
of creativity. The checks imposed upon the aspirant in poetic 
composition turn out to be worthy dividends in the form of fulfilment 
in the creative process. In this connection, one might be forewarned 
with the epigrammatic statement of Igor Stravinsky : 


Human activity must impose limits upon itself. The more 
art 15 controlled, limited, worked ever, the more it is free. 
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— Igor Stravinsky : Poetics of Music in the Form of Six 
Lessons, Vintage Publications, New York, 1959, p. 66. 

Again, the conventional responses normally received from 

pupils need elimination. That а creative pupil must be different 

from others proves the importance of allowance of freedom from 

diverse dimensions. He must, therefore, be allowed to thrive alone. 

The danger of today’s education in that every learner enioys 

undesirable scope for being imitative rather than being creative D.H. 

Lawrence, alas, severely protests against this aversion to imitative 
proneness: 


Down with imagination in school down with self- 
expression. Let us have a little severe hard work, good, 
clean, well-written, well-pronounced words, well-set-down 
sums : and far as hard-work goes no more ..... Let us have a 
bit of solid, hard, tidy work. And for the rest, leave the 
children alone. 


— D.H. Lawrence, Quoted С.Н. Bantock, Freedom апа 
Authority in Education, Faber & Faber, London , 1953, 
p. 175. 


A constant change within the framework of continuity 
which essentially indicates the nature of human Ше 
Incorporates freedom in the creative process. This also refers to 
the fact that deviations, however, meagre, very often proves the 
dynamic process of life that may serve as a fruitful addition to 
creativity, In poetry, on any antagonistic force standing in the way of 
exercise of freedom of imagination and originality of expression 
destroys the very march of the creative process. An indefinable 
Course of creative spurt thrusts the human mind in a unique manner 
of exposition within an effortee and the challenge of antagonistic 
forces comes to a blob in the face of severe inherent indifference. 
The creative coil enraptures the mind to be freed from any 
Constraints whatsoever. This peculiar but realistic phenomenon of 
the human mind is very eloquently described by Loren Eiseley, a 
creative connoisseur : 


I suppose that in the forty-five years of my existence every 
atom, every molecule that composes me has changed its 
Position or danced away and beyond to become part of 
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other things: New molecules have come from the grass and 
the bodies of animals to be part of me a little while, yet in 
this spinning, light and airy as widge swarm in a shaft of 
sunlight, my memories hold, and a loved face of twenty 
years ago is before me still. 


— Loren Eiseley : The Immense Journey, Random House, 
New York, 1957, p. 207. 


What Eiseley speaks of as an innovator in the creative process 
of humanity amply clarifies the point that the mind allows freedom 


to exercise its creative spontaneity in any form and at any exposure 
as and when necessary. 


Starting from this innovative spirit of human freedom and the 
creative process of spontaneous exposition, the teacher entrusted 
with the task of enkindling the creative efflorescence of his pupils 
especially in the domain of poetry allows freedom to recall and 
reproduce іп everyone's own unique fashion. In children, in 
particular, the freedom of expression necessitates a certain pattern 
for creative excellence in poetry. Often it is found that silence as a 
component for creative consciousness as well as for creative 
enrichment plays a very vital role. This is normally done in case of 
the teaching of fine arts and aesthetics. Poetry which ensures the 
highest aesthetic and creative sensibilities should have its training in 
the womb of freedom of expression with a certain amount of 
orientation in selection, addition, alteration, etc., of the words and 


еліні imagery-patterns and, оп the whole, stylistics of a higher 
order, 


The in-puts and the essential traits of freedom as exposed in 
the creative process of Poetry specially in case of pupils in secondary 
schools of the аре groups 13-16 necessitate elucidation and selling- 
out 1n appropriate perspectives. The freedom of expression in poetic 
creation as these learners enjoy, should be objectively and 
scientifically analysed to have their systematic and well-directed 
course of spontaneity. The factors that amply contribute to 


excellence of the creative process by means of restrained application 
of freedom may be analysed as follows: 
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The imagery-patterns in poetry specially necessitate a historical 
survey that brings out the role of freedom exercised by a poet in the 
composition. The creative process thus unveiled makes newer 
inroads to creative consciousness. Again, a definite observation of 
the trends of imageries unfolding manifold personal factors 
associated with the imagery-patterns of a particular poem concerned 
exposes the nuances of the creative process of a poet, The psycho- 
social factors of every imagery-patterm unfold a host of inherent 
complexities and social norms and values that lead the theme of a 
poem towards a composite direction. A fine thread of psycho-social 
imagery-pattern in a poem embraces a broader canvas of 
imagination. The expansion of imageries fissianed in such a trend 


points towards the depth of the poet’s vision in nourishment of 
freedom, 


The neurotic-epiphanic factors as definite trends of any 
imagery-pattern that a poet delineates in course of exercise of 
freedom in his own creative Process is at the same time a romantic 
and a realistic trend of the free play of imagination. They clearly 
indicate that the poet wants to break a new ground by means of his 
creative process, and so, with high hopes and ambitions anew with 
an apparent veil of sentimentalism, be stamps out a new point of 
departure, and holds apart a new move, a new Opinion, a new 
approach and a new ground of creative consciousness, 


Perhaps romanticism has its own inner decay to call forth 
stagnation. A creative thinker as a poet is, he sometimes toys with 
ectly or indirectly borrowed from 
possibility of encroachment of alien 
о become formidably imitative. This 
hat always demands from a creative 


The expression- 
semantic and id 


wider horizon of 
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The Thought-splinters, in particular, are pointers to newer 
dimensions and the variants indicate the major operational avenues 
of creative appreciation. 


Perhaps more than mere authority, freedom in education is 
always a promise in perfumes of creative and aesthetic 
sensibilities,—a promise that prepares for a prayer іп the grandeur 
of silence : 


Thus it is that thy joy in me is so full. 

Thus it is that thou hast come down to me. 
O thou lord of all heavens, where would 
be thy love if I were not? А 
Thou hast taken me аз thy partner of 

all this wealth. In my life thy will is 

ever taking shape. 

And for this, thou who art the King 

of kings hast decked thyself in beauty to 
captivate my heart. And for this thy love 
loses itself in the love of thy lover, and 
there art thou seen in the perfect union of two. 


— Rabindranath Tagore: Gitanjali (Song Offerings), 
Macmillan Pocket Tagore Edition, Macmillan India Ltd. 
1983, No. LVI, p. 37. ' 


А When will our education be adorned with the beauty of 
inherent freedom to pave path to ‘perfect union’? 
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TEACHER EDUCATION: 
CREATIVITY AND AESTHETiCS 


The Perfume of Promise 


Education, as everyone admits, encompasses man to man. It 
allows everyone to look askance at himself, delve deeply into the 
inner world of mankind and to be aware of what is true, good and 
beautiful to himself as well as to others living near or far. A global 
sense of interdependence in education has already ushered a new 
vista of human awareness towards the life we have—let us frankly 
admit—lost in bare living. Teacher education today is exploring new 
frontiers of education to broaden its scope and widen its outlook to 
launch newer strategies for re-thinking, re-viewing and re-modelling 
all educational programmes of activities in order to foster creative 
and aesthetic consciousness. Accordingly, a sense of bringing about a 
change in an interactive, critical and complex world through 
acceleration of personal development has already received 
significant priority in the manifold programmes of teacher 
education. While it is admitted that every programme devoted to the 
acceleration of creative and aesthetic awareness is more often 
evaluated in terms of feeling that greatly embraces subjectivity than 
not, it is also equally necessary to explore appropriate strategies for 
making a worthwhile adventure into the domain of aesthetic and 
Creative sensibilities among pupils so that every pupil might be 
Steered towards the most viable avenues of perfection. Again, 
teachers responsible for proper guidance for pupil-efflorescence in 
creative and aesthetic sensibilities might be enkindled with the 
desirable spirit of creative and aesthetic askance within themselves. 
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The perfume of promise, therefore, awaits the green signal from 
teachers. And, no wonder, the rest automatically follows. 


The passage to the Rose Garden 


With promotion of teacher education as an unparalleled and 
unavoidable ingradient of national and global development, 
acceleration of pupil-creativity and pupil-sensitivity towards finer 
visions of life has become an inseparable part of education. The 
problem of unusual tension arising out of seek, hurry and divided 
aims of a modern individual so adroitly remarked by Matthew 
Arnold has presented everyone with innumerable facets of 


of aimless, objective-shy, evaluation-truant methods and techniques 
i es for teacher education more 


d at teachers even now turn out 
scholars sans the Spirit of individuality, creative awareness and 
aesthetic sensibilities, one cann 


Ot but gobble up the ironical 
statement of Bernard Shaw through his mouth-piece, Bluntschli : 
"The youn 


4 8 soldiers carry pistols and cartridges. The old 
soldiers grab,’ 


askance, which ‘is very 
chnology, it is high time 
- у cipation of all-embracing 
creative and aesthetic consci in the sphere of teacher 


the most desirable, appropriate, pin-pointed less i ils at 
the right time and in the 5 hs m d ede 
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orientation and acceleration programmes for ensuring better 
teachers who are keen to promote creative consciousness and 
aesthetic awareness. The changing global trends in education in the 
modern era, as significantly expressed by Dr. Frank. H. Klassen, 
need poignant re-thinking by every one interested in education: 


"The modern era has also witnessed a dramatic shift in the 
purposes for which education is provided. Two major purposes have 
merged: 


1. Human resources development has become a central goal of 
education. Career education, education for the world of work, 
education for social and economic progress, basic education and a 
variety of other concepts have helped shape education and teacher 
education in the modern era. 


2. Education is looked to as a solution to a wide range of social 
ills including and social unrest, deterioration of the environment, 
Social inequalities based on sectarian, ethnic and class distinctions, 
and problems related to drug abuse. 


The roles of the teacher and teacher education have diversified 
to meet these challenges. Education has become, in an 
unprecidented fashion, à central ingradient for personal and social 
development and survival." 


With education burdened with the responsibilities immense and 
diverse to bring about cohesion in human life under dismal and 
trying situations, the acceleration of teacher education to foster the 
Spirit of creative and aesthetic awareness to make the world our very 
Own and to make it a really beautiful living space has become a 
must. The role of an inspiring and dedicated teacher in a complex, 
Schizophrenic world must guarantee in shaking off the gloominess 
that even now shakes hands with uncany Websterian outcry with 
Visions blurred in the terror and consequences of star wars : 


‘O life, no life, but lovely remains of death’. 


Perhaps the look within is the yet-to-be-considered chapter of 
штап consciousness, the joy of creative sensibilities coupled with 
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aesthetic visions that signify the ttue education of mankind is yet to 
find out the avenues towards "the rose garden" as T.S. Eliot so 
profoundly reminds us : 


"Time past and Time future 
Allow but a little consciousness. 
To be conscious is not to be in time 
But only in time can the moment 

in the rose-garden 
The moment in the arbour where the rain beat, 
The moment in the draughty Church at smokefall 
Be remembered; involved with past and future 
Only through time time is conquered." 


Are we through re-designing programmes in teacher education, 
prepared for conquering the time? 


Re-designing curriculum and instructional strategies in Teacher 
Education 


To meet the challenges of the world of work under multi- 
channelled economic, professional and. social dimensions, teacher 
education necessitates re-designing its curriculum and instrugtional 
strategies. At the same time, the evaluational approaches and 


techniques should also be tailered to the desirable needs for total all- 
round human welfare. 


Accordingly, the weightage so long given on human resource 
development should be carefully re-oriented through a fresh look at 
the curriculum that would make a harmonious balance between 
subject and activity to bring about a change in the traditional role of 
the teacher at all levels. To meet the needs of students for personal, 
creative, aesthetic and responsive communication necessitates а re- 
scheduling of the programme of activities normally damaged by dull 
and drab lecture method. It is high time that the teacher is in a 
position to upgrade the course to such an extent as to identify and 
analyse in course of observation and scrutiny the references and 
resources that are best applicable to students. Lot the interaction 
between the teacher and the taught be steered towards ` the 


| of nd more pulsating personal and responsive 
communication. 
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Accordingly, whatever programmes are considered for re-newal 
of educational aims and objectives to orient and equip the teacher 
with weapons of negotiating constraints in efflorescence in pupils’ 
creative and aesthetic consciousness, should have, as their pre- 
requisites contextual mapping that would essentially indicate a 
graphic display of logically and casually related hypothesis about the 
interrelationships and interdependences of social, cultural and 
technological phenomena. The challenge of teacher education to 
eliminate all obstacles that stand in the way of bringing the real 
time-mode into education must be faced with the sense of 
earnestness of purpose. 


To make education a real part of human existence as well as 
human survival, therefore, needs a new urgency of purpose on which 
the sense of goodness be allowed to have its happy unison with the 
thrill of creative consciousness often lost in the moleé of apparent 
advancements in so-called science and technology. A new vista of 
quality in teacher education through re-designing the curriculum for 
teacher training has already been sought forth in micro-teaching and 
mini-teaching programmes under simulated conditions, and the 
areas covered in these programmes and the like have yet to make 
more rooms for both convergent and divergent strategies to delve 
deep into the domain of pupil-aesthetics and pupil-creativity. 


To launch any programme for re-designing curriculum and 
instructional strategies in teacher education, the following might be 
considered : 


(а) АП planning strategies of accelerating teaching education 
for creative and aesthetic consciousness should evolve and 
launch effective programmes for establishing long-range 
human relationships throughout the world to facilitate 
quality and excellence in education, and, іп this 
connection, the role of the marvels of science and 
technology should be viewed in terms of promise of 
acceleration of higher quality of life for the children of the 
world and future generations. In the words of the late 
Margaret Mead, "A new lifestyle can flow directly from 
the efforts of science and the capabilities of technology, 
but its acceptance depends on an overriding citizen 
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(b) 


(c) 
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commitment to a higher quality of life for the world's 
children and future generations on our planet". 


To ensure teacher education programmes to do justice to 
human capabilities to arrive at the desired end-in-view of 


making the world a "global village" in the true sense of the , 


expression, the task of orienting teachers to provide our 
pulsating little pupils right from the elementary stage with 
the education of harmony and sympathy, of keenness of 
eyes, kindliness of heart and quality of hands to be assured 
of effective efflorescence of finer sensibilities, of delicate 
visions of life can hardly be ignored. This arduous task of 
teacher preparation for mass awareness of excellence in 
the education of greater Sensitivity is a great challenge to 
be accepted in right earnest. One might, in this correction, 
recall the relevant findings as set forth in the invaluable 
Report of the President’s Commission оп Foreign 
Language and International Studies : 


"If the 47 million children in our schools are to function 
effectively in the next century, they must grow up with 
more knowledge about our interdependent world, keener 
awareness of other peoples, and greater sensitivity to 
those peoples’ attitudes and customs. The task starts in 
kindergarten, and it must be given special emphasis 
throughout the elementary grades because it is in early 
childhood that basic attitudes are formed", 


To orient teacher education for excellence in creative 


exercise, the need for a 
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education that accelerates overall development, Klassen 
commenis : 


"Rapid economic growth, technological advancement and 
social change transform the relationship between the 
individual and society and may tear down the traditional 
supports that have provided the social framework for the 
individual. The ability of the individuals to identify with 
their changing culture and finer constructive roles in 
society, depends, to a large extent, on what education can 
provide by way of self-understanding, better knowledge of 
the choices available to society, a critical view of the 
culture. 


This view of education as a pervasive element in national 
development has given rise to broadening of curricular 
content ranging from basic literacy to space age research 
and from training in living skills to highly sophisticated 
production skills. 


Education and teacher education have become strategies 
for social and personal survival and progress—a far cry 
from the three R’s, societal adjustment and civil obedience 
of previous centuries." 


With programmes of teacher education for desirable and 
effective negotiation with national development, the need 
for global education through a broad-based curriculum re- 
orientation has been very deeply felt. Accordingly, a viable 
programme of teacher education cannot but emphasize on 
excellence in education through exercise of creative and 
aesthetic consciousness. That a prospective teacher must 
come out of the narrow shells of bare living and research 
for the sake of research needs immediate attention of all 
concerned in bringing about a new dimension in teacher 
education : í 


"Teachers need to be liberally educated in the sense that 
they are freed from their own parochial view points, and 
comfortable in their knowledge of the broader historical, 
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It might be noted 
curriculum and instruction. 
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social and technological context in which they work as 
professionals and which constitutes the back-drop of the 
educational goals they serve" (Gideonse, 1983). 


The future promise of a peaceful One World of our very 
own is perhaps entirely dependent on how the spirit of 
tolerance and understanding in harmony—the essential 
outcomes of true creative and aesthetic 
consciousness—can be most thrillingly steered towards 
framing and administering a curriculum in conformity 
with global dependence and interdependence in the varied 
programmes of teacher education, teacher-competency 
and teacher effectiveness. The strategies to be devised in 
case of each programme should, therefore, significantly 
respond to the basic objectives of finding out appropriate 
methods and techniques for emancipation of pupils’ 
creative and aesthetic consciousness under national and 
global parameters set forth in a multidimensional, 
internationalized curriculum, The thrust for exploring the 
frustrated frontiers of human consciousness and human 
sensibilities should primarily be given an added spurt to go 
ahead with Promising programmes of teacher-excellence. 


enki 
cul 
fact 


Significant ро in fostering personal and 
human development, 


sthetic consciousness necessitates a band 
Ors who are aware of the complex human 
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sensibilities and aesthetic manifestations based on unique ecological 
interactions. Development of the proper attitudes of living, coming 
in close association with the multidimensional approach to life and 
society and interacting with modes, manners, customs and manifold 
avenues of critical thinking and appreciation coupled with the 
yearning for entering deep into the inner world of human 
sensibilities— all these might open out newer dimensions to the 
world of work. 


Catchment Areas of Education Personnel Training to Accelerate 
and Aesthetic Consciousness 


That any programme for accelerating teacher education to 
negotiate and manifest creative and aesthetic awareness should be 
thoroughly spelt ош, identified, analysed and evaluated 15 
undeniable. As a matter of fact, the following catchment areas come 
under perview: 


Catchment Area 1: Knowledge and Appreciation of Social 
Dynamics— Identification and analysis of the key traits and 
behavioural designs as revealed through global human interaction 
through social diversities. 


Catchment Area 2: Perspective-Entries in Individual Consciousness— 
Determining global norms for acceleration of creative awareness 
and aesthetic sensibilities, and spelling out entry-points for creative 
and aesthetic manifestation in the manifold sense of ‘goodness’, 
‘beauty’, ‘sympathy’, ‘co-operation’ etc. 


Catchment Area 3: Awareness to Values and Self-identity їп 
Oneness— The multidimensional evenues of understanding and 
appreciating values through exercise of aesthetic and creative 
Consciousness. Re-orienting global sense of values and autology or 
the science of the self as an imperative for teacher education. 


Catchment Area 4: Knowledge and Appreciation of Cross-cultural 
Dynamics— Study of cross-cultural diversities and unison as an 
imperative for training in education personal. The intricate and 
poignant areas of global culture in the creative and aesthetic 
endeavour for teacher-excellence—a significant point of promise for 
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making the world of work pulsating and our very own. 


Catchment Area 5: Excellence and Suggestivity— Invaluable areas for 
creative and aesthetic consciousness in teacher education. Quality in 
teaching with reference to these areas need better pin-pointed, 
scholarly approach to finer sensibilities and softer visions of 
life—Creative and innovative spirit necessitating greater excellence 
and more poignant suggestivity. 


Teacher-Education Programmes in India 


The Visva-Bharati Model 


With the introduction of the New Education Policy in India, 
teacher education has arrived at a point of viewing and assessing 


values and modernity from a dynamic perspective. The document 
categorically states the following : 


"Neither an individual nor a nation can survive without a sense 
of self-confidence and pride. It appears that very few people know 
that as Indians, they have a great deal in their past and present to 
justify their feeling equal to anyone in the world and striving to 
match their performance with the very best people in the developed 
countries. India, obviously, cannot enter the twenty first century with 


a bowl-in-hand psychology. Immediate efforts must, therefore, be 


made to bring home to the young their duty to realise their full 
potential”. 


To bring home to the pupils to exercise their creative and 
aesthetic potentialities is the most important assignment undertaken 
long-age by the Department of Teacher Education, Visva-Bharati 
University. Very recently, our revered Ex Prime Minister who is also 
the respected Chancellor of the Visva-Bharati University has, in his 


address at the Annual Convocation of the university, reiterated the 
nurturing of excellence in education : 


"Excellence in all individuals would 
spirit of enterprise is песе. 
individual must be the norm", 


have to be promoted. A 
ary and aggressive thinking by the 
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A true creative and aesthetic visionary, Rabindranath Tagore, 
the Nobel laureate and founder of the Visva-Bharati University, 
"Where the world makes its home in a single nest," appropriately 
remarks : 


"We forget the value of individual creative power because our 
minds become obsessed with the artificial value which is made 
prevalent in society by other peoples’ valuation of a particular 
manner of living, a particular style of respectability. We force 
ourselves to accept that imposition and we kill the most precious gift 
that God has given us, the gift ot creation". 


With the above Tagorean backdrop of education for 
acceleration of creative and aesthetic excellence, intensive teacher 
education programmes have been introduced encompassing the 
following : 


— exercise of the spirit of individual excellence and freedom. 
— manifestation of creative consciousness and appreciation 
through literary and cultural programmes, Creative 
Writers’ Meet, exercise of performing arts like dance, 
drama, music, painting, modelling, sculpture, fine arts etc. 
— efflorescence of aesthetic sensibilities in two-fold avenues: 


(i) Extrinsic Activities : 
(a) decoration work 
(b) flower culture 
(с) participation in community cleaning activities 
(d) functions and festivals—approaching finer pupil- 
tastes and pupil-temperaments. 


(i) Intrinsic Activities : . 
These include the following: . 


(a) cultivation of sympathy and harmony. 

(b) cultivation of the sense of goodness and welfare of 
humanity—charity, magnanimity, service to the 
poor and the distressed, nursing the old and infirm, 
caressing children, showing reverence to the 
seniors etc. 
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— Training in environmental Education : 

— Awareness to erosion out of human pollution in creative 
and aesthetic sensibilities. 

— Fostering the spirit of self-study, self-askance, self-creative 
and, aesthetic inquisitiveness. 


In the Visva-Bharati model for teacher education programme, 
what is of utmost importance is to encourage every teacher not in 
knowing but in being which alone ensures quality of life balanced in 
the perfect harmony of creative and aesthetic relationships among all 


in an endearing world to be. The model further suggests the 
following : 


"A teacher can never truly teach unless he is still learning 
himself. A lamp can never light another lamp unless it continues to 
burn its own flame. The teacher who has to come to the end of his 
subject, who has no living traffic with his knowledge, but merely 
repeats his lessons to his students, can only load their minds, he 
cannot quicken them, Truth not only must inform but also must 


inspire. If the inspiration dies out and the information only 
accumulates, then truth loses it infinity". 


Conclusion 


On the threshold of an era of askance and counter-askance, 


teacher education cannot but explore and expose newer avenues to 
foster knowledge living and thrilling, broad-based and at the same 
time entering deep into human emotions and sensibilities. Human 
mind, as it is explained through an imagery, is like a blackbird’s bill 
always seeking the prise for self-expression. Teacher education 
should be channelized towards the know-hows and the know-whys to 
make every bit of knowledge and experience dynamic and 
exploratory. Moreover, with continual meeting of minds and 
exchange of ideas in а continually changing world, the aims and 


objectives of teacher-education for furtherence of creative and 
aesthetic consciousness would be renewed and re-designed in 


4 Оїа or transvaluation of 
Creative and aesthetic acceleration in 


‹ [ ile, let us muse for the ecstatic moment 
of creative and aesthetic perfection : 
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This is my delight, thus to wait and watch at the wayside where 
shadow chances light and the rain comes in the wake of the summer. 


Messenger, with tidings from unknown skies, greet me and 
speed along the road. My heart is glad within, and the breath of the 
pacing breeze is sweet. From dawn till dusk I sit here before my 
door, and I know that of a sudden the happy moment will arrive 
when I shall see. 


In the meanwhile I smile and I sing ali alone. In the meanwhile 
the air is filling with the perfume of promise". 
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CREATIVITY AND AESTHETICS : 
GANDHIAN DIMENSIONS 


Education, to be true to its meaning, must be a real and sincere 
vehicle for the search within. It must serve as the original and 
guiding force for purity and perfection of mankind. It must go deep 
into the inner world of humanity and serve as an unconquerable 
force to eliminate all errors and shortcomings of mankind, and, at 
the same time, enkindle the spirit of creative and aesthetic 
efflorescence. Human errors and limitations have already made a 
marauding mess of this life of ours and of humanity. Education 
cannot, under these heavy odds of humanity, remain a silent 
Spectator. The reality: of every affair of life is undeniably linked up 
With education. And it is education that alone shows the startling 
avenues of efflorescence and emancipation. 


An incomparable crusader against all odds and evils of 
humanity, Mahatma Gandhi wants to bring about a real revolution 
in education that would save mankind from rampant decadence of 
the inner spirit of humanity. "An all-round drawing out of the best in 
child and тап", as he spells out to be the fundamental objective of 
education is, let us frankly admit, a far cry in our present day over- 
ambitious goal of education that is rather passive and shy towards 
enkindling of the inner spirit of humanity. With education aiming 
towards self-dependence and self-development, a new aura of 
national and global consciousness for the good of mankind might be 
evolved. In spelling out the purpose of education, Gandhi explains as 
follows: 


П 
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By education I mean an all-round drawing out of the best in 
child and man—body, mind and spirit. Literacy is not the end 
of education nor even the beginning. It is only one of the means 
whereby man and woman can be educated. Literacy in itself is 
no education. I would therefore begin the child’s education by 
teaching it a useful handicraft and enabling it to produce from 
the moment it begins its training. Thus every:school can be 
made self-supporting, the condition being that the state takes 
over the manufactures of these schools. 


—M.K. Gandhi : Harijan, July 31, 1937, p. 197. 


Side by side with intellectual training, every learner as Gandhi 
thinks and actualizes in his experiments on education, should 
undergo training of the body and the spirit. ‘The education of the 
heart’ or spiritual training is as important and vital as intellectual 
training and such type of education can only be imparted through ‘a 
proper exercise of bodily organs’. As Gandhi firmly observes, 


I hold that true education of the intellect can only come 
through a proper exercise and training of the bodily organs, e.g. 
hands, feet, eyes, ears, nose etc. In other words, an intelligent 
use of the bodily organs in a child provides the best and 
quickest way of developing his intellect. But unless the 
development of the mind and body goes hand in hand with a 
corresponding awakening of the soul, the former alone would 
prove to be a poor lop-sided affair. By spiritual training I mean 
education of the heart. A proper and all-round development of 
the mind, therefore, can take place only when it proceeds pari 
passu with the education of the Physical and spiritual faculties 
of the child. They constitute an indivisible whole. According to 
this theory, therefore, it would be a gross fallacy to support that 


they can be developed a ^ 
another! ped piecemeal or independently of one 


—MK. Gandhi : Harijan, May 8, 1937, p. 104. 


The ‘awakening of the soul’ 
emphasizes, the truth that real ed 
that makes ай individual capabl 


through education is as Gandhi 
ucation symbolizes. It is the truth 
€ of fighting against all evils and 
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heralding the victory of humanism. The body and the mind, 
inseparable as he rightly thinks, amply contribute to the balanced 
development of an individual’s personality, and this has been 
highlighted in his New Education—Nai Talim—that incorporates 
education of the mind as well as of the body. А proper 
harmonization of physical skill along with that of the mental skill 
goes a long way їп building and manifesting an individual’s unique 
personality. Gandhi is aware of the learner’s mental development 
and, at the same time, he is also conscious of physical competency. 
The learners must be physically alert to be mentally responsive and 
fruitful. 


The right mind of a learner thus born out of the union of the 
body and the mind in a stynchronized pattern of efflorescence makes 
à new beginning of humanism. Gandhi makes this new beginning by 
means of his Nai Talim with the simple and straight-forward words 
of confession : 


I have nothing new to teach the world. Truth and non-violence 
are as old as the hills. 


—M.K. Gandhi : An Autobiography, Navajivan Publishing 
House, Ahmedabad, 1927. 


For a right mind with right thinking by embracing creative and 
Aesthetic emancipation, education as Gandhi advocates, should 
encompass not only thinking brain but thinking fingers. ; 

In his historic inaugural presidential address on the occasion of 
the Educational conference at Wardha on October 22, 1937, Gandhi 
Opens out a new vista of education for creative and aesthetic 
efflorescence by voicing forth his views on education right from the 
Primary stage : 


I am convinced that the present system of primary education is 
not only wasteful, but is positively harmful. Most of the boys 
are lost to their parents and to the occupation to which th y are 
born. They pick up evil habits, affect the urban ways and get a 
smattering of something which may be anything but education. 
What then should be the form of primary education? I think 
the remedy lies in educating them by means of vocational or 
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manual training. I have some experience of it myself, having 
trained my sons and other children on the Tolstoy Farm in 
South Africa through some manual training, that is, carpentry 
or shoe-making which I learned from Kallenbach, who had his 
-training in a Trappist Monastery. My sons and all children, 1 
am confident, have lost nothing, though I could not give them 
an education that either satisfied me or them, as the time of my 
disposal was limited and my preoccupations were numerous. 


—Quoted from D.G. Tendulkar: Mahatma, Publications 
Division, Ministry of Information and Broadcasting, 
Government of India. Vol. IV, p. 191. 


What is the revolutionary scheme of education that Gandhi 
wants to introduce to do away with the stereotyped system of 
education? Here are his views: 


—D.G. Tendulkar : Mahatm, 


а, Publications Division, Ministry 
of Information and Broad 


casting, Government of India, Vol. 
IV, p. 191. 
With the knowled; 


ge of whys and hows achieved b of 
Я n H s cana 
craft education Gandhi shows the way of creative and aesthetic 


emancipation. A willing sense of belief in basic education as he 


opment of the mind as well as of the soul. 


The intellect of a learner doughed in the knowledge of basic 
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elements of day to day affairs of life becomes living and pulsating 
with a balanced force of aesthetic consciousness as revealed through 
practical involvement. Gandhi elucidates this fact as follows: 


Only every handicraft has to be taught not merely mechanically 
as is done today but scientifically, i.e. the child should know the 
why and the wherefore of every process. I am not writing this 
without some confidence, because it has the backing of 
experience. This method is being adopted more or less 
completely wherever spinning is being taught to workers. I have 
myself taught sandel-making and even spinning on these lines 
with good results. This method does not exclude a knowledge 
of history and geography. But I find that this is best taught by 
transmitting such general information by word of mouth. One 
imparts ten times as much in this manner as by reading and 
writing. The signs of the alphabet may be taught later when the 
pupil has learnt to distinguish wheat from chaff and when he 
(she) has somewhat developed his‘ ог her tastes. This is a 
revolutionary proposal but it saves immense labour and enables 
a student to acquire in one year what he may take much longer 
to learn. This means all-round economy. Of course the pupil 
learns mathematics whilst he is learning his handicraft. 


—M.K. Gandhi : Harijan, July 31, 1937, p. 197. 


. The importance of sense-training in education through crafts as 
introduced by Gandhi has, indeed, a great aesthetic appeal that is 
even now more or less ignored in our present day utilitarian 
арргоасћ- to education. That education of the heart is more 
important than education of the head, which is all the time 
emphasized by him, necessitates re-thinking and re-designing in our 
System of education. 

Psychologically, the creative spurt of an individual is better 
accelerated. when the learner becomes aesthetically aware of 
learning. This means that all elements of knowledge and informatics, 
Understanding and skill should be so oriented and designed as to 
amply contribute towards the efflorescence of a learner's creative 
and aesthetic consciousness. 

Unless education accepts the fact that it is a purely 
PSychological affair to deal with human sensibilities along with 
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intellectual training, it loses much of its objectives to enkindle and 
justify in action and contemplation the learner’s inherent creative 
and aesthetic spontaneities. Gandhi introduces basic education 
keeping an eye to the above psychological truth. With the training of 
handwriting, for example, he not only emphasises on the 
development of intellectual sensibilities but also on that of the 
learner’s artistic sense that ultimately enriches his aesthetic 
poignance. Moreover, with inner sensibilities thus offered a specific 
training in course of education, children are made aware of the 
values of humanistic sensibilities. Gandhi's revolutionary suggestion 
for such type of education runs as follows : 


We have up to now concentrated on stuffing children’s minds 
with all kinds of information, without ever thinking of 
stimulating and developing them. Let us cry a halt and 
concentrate on educating the child properly through manual 
work, not as a side activity, but as the prime means of 
intellectual training. You have to train the boys in one 
occupation or another. Round this special Occupation you will 
train up his mind, his body, his handwriting, his artistic sense; 
and so on. He will be master of the craft he learns, 


—MK. Gandhi : Harijan, September 10, 1937, p. 261. 


What Gandhi suggests as the aims and objectives of primary 
education in our coi 


My plan to impart 


£ primary education th h the medium of 
village handicrafts ML ү 


like spinning and carding, etc., is thus 
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conceived as the spearhead of a silent social revolution fraught 
with the most far-reaching consequences. It will provide a 
healthy and moral basis of relationship between the city and 
the village and thus go a long way towards eradicating some of 
the worst evils of the present social insecurity and poisoned 
relationship between the classes. It will check the progressive 
decay of our villages and lay the foundation of a juster social 
order in which there is no unnatural division between the 
‘haves’ and the ‘have-nots’ and everybody is assured of a living 
wage and the right to freedom. And all this would be 
accomplished without the horror of a bloody class war or a 
colossal capital expenditure such as would be involved in the 
mechanization of a vast continent like India. Nor would it 
entail a helpless dependence on a foreign imported machinery 
or technical skill. Lastly, by obviating the necessity for highly 
specialized talent, it would place the destiny of the masses, as it 
were, in their own hands. 


—M.K. Gandhi : Harijan, October 9, 1937, р. 293. 


The socio-aesthetic vision of Gandhi as revealed through his 
educational plans and programmes from time to time also ensures 
the fact that unless education is synchronized with humanism, it 
loses much of its inner essence and becomes a mere eye-wash in the 
name of advancement of learning. Education, leaving aside reality, 
is, as he rightly advocates, no education. To wholeness of education 
€ncompasses harmonization of socio-aesthetic and intellectual 
development along with those of the moral and spiritual sensibilities. 
The scheme of imparting the whole education as adroitly spelt out in 
the following, shows how poignantly Gandhi feels for the necessity of 
the awakening of creative and at the same time aesthetic 
Sensibilities of each learner in course of undergoing training in some 
'handicrafts : 


The scheme that I wish to place before you today is not the 
teaching of some handicrafts side by side with so-called liberal 
education. I want that the whole education should be imparted 
through some handicraft or industry. It might be objected that 
in the middle ages only handicrafts were taught to the students; 
but the occupational training, then, was far from serving on 
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educational purpose. The crafts were taught only for the sake 
of the crafts, without any attempt to develop the intellect as 
well. In this age those born to certain professions had forgotten 
them, had taken to clerical careers and were lost to countryside. 
The remedy lies in imparting the whole art and science of craft 
through practical training and therethrough imparting the 
whole education. 


—M.K. Gandhi : Harijan, October 30, 1937, р. 323. 


The habit of self-dependence arrived at by means of the 
education of the body and the mind at the same time makes inroads 
to self-evaluation on the part of every learner. The finer sensibilities 
that necessitate regular and disciplined exercise can be re-enlivened 
and refreshed through a delicate handling of art. Any course of 
creative and aesthetic sensibilities should, as Gandhi rightly 


appreciates, be involved with the inner spirit of every learner. As he 
‚ explains, 


There are two aspects of things—the outward and the inward. 
It is purely a matter of emphasis with me. The outward has no 
meaning except in so far as it helps the inward. All true art is 
thus the expression of the soul. The outward forms have value 
only in so far as they are the expression of the inner spirit in 
man. Art of that nature has the greatest possible appeal for me. 
But I know that many call themselves artists, and are 
recognized as such, and yet in their works there is absolutely no 
trace of the soul’s upward urge and unrest. 


—MK Gandhi : Youth India, November 13, 1924, p. 377. 

For a true revelati 
have the promise of 
appreciation. And for 
we must be imbibed wi 
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makes art living and congenial to human progress and prosperity. 
While explaining the role of true art, Gandhi remarks on how it is 
aimed at the aesthetic well-being of mankind : 


True art takes note not merely of form but also of what lies 
behind. There is an art that kills and an art that gives life. True 
art must be evidence of happiness, contentment and purity of 
its authors. 


—M.K. Gandhi : Young India, August 11, 1921, p. 253. 


With purity and contentment as the backdrop of art education, 
the creative and aesthetic awareness of a learner can be more firmly 
consolidated if ‘the beauty of Truth'—the incomparable aroma of 
the inner self—is manifested in every action and contemplation. 
This is the key note of education through art—an education that 
accelerates aesthetics and creativity. The ‘beauty of truth’ that 
manifested in art is both the source point of self-realization as well 
as of self-purification. The continual and cautious creative approach 
to appreciation by means of art education is to review art from an 
altogether different dimension that upholds Truth as the supreme 
force of human creativity. Gandhi characteristically elucidates this 
Concept of Truth in art as follows : 


All true art must help the soul to realize its inner self. In my 
Own case, I find that I can do entirely without external forms in 
my soul's realization. My room may have blank walls: and I 
may even dispense with the roof, so that I may gaze out upon 
the Starry heavens overhead that stretch in an unending 
expanse of beauty. What conscious art of man can give me the 
Panoramic scenes that open out before me, when T look up to 
the sky above with all its shining stars? This, however, does not 
mean that I refuse to accept the value of productions of art, 
&enerally accepted as such, but only that I personally feel how 
inadequate these are compared with the eternal symbols of 
beauty in Nature. These predictions of man's art have their 
Value only so far as they help soul onward toward self- 
realization. 


—M.K. Gandhi : Young India, November 13, 1924, p. 377. 
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That all true art has its genesis in beauty, can hardly be 
ignored. Gandhi emphasizes on this aesthetic appeal to art for which 
everyone seeking beauty craves. The blindness to beauty in Truth as 
revealed in every object of art is the outcome of a certain denial of 
right perception. Gandhi upholds this fact as follows : 


All truths, not merely true ideas, but truthful faces, truthful 
pictures, or songs, are highly beautiful. People generally fail to 
see beauty in truth, the ordinary man runs away from it and 


becomes blind to the beauty in it. Whenever men begin to see 
beauty in truth, then true art will arise. 


Truly beautiful creations come when right perception is at 
work. If these moments are rare in life they are also rare in art. 


—Ibid. 


How can one be infused with the true spirit of art in one’s 
creative and aesthetic endeavour? How can one be attuned with the 
true spirit of creative and aesthetic sensibilities? 
perfect in every affair of life is the simple but the 
words of suggestion that Gandhi always wants to impart. He 
categorically asserts that it is purity and purity alone in all our 
thoughts and actions, in creative and aesthetic endeavours, that 
sustains and holds life as it should be, and this is what true art 
indicates. The creative mind haunts for this aesthetic énd in view—to 
purify life as best as possible. An unending adventure of life as it is, 
an inquisitive mind continually seeks the best avenues for further 


excellence. What else can be the objective of true art? In the words 
of Gandhi : 5 


Ве риге апа 
most powerful 


We have somehow accustomed ourselves to the belief that art 
is independent of the purity of private life. I can say with all the 
experience at my command that nothing could be more untrue. 


As I am nearing the end of my earthly lif i 
Iam n y life I can say that purity 
of life is the highest and truest art. The art of producing good 
music from a cultivated voice 


: can be achieved by many, but the 
art of producing that music from harmony of a pure life is 
achieved very rarely. 


—MK. Gandhi : Harijan, February 19, 1938, p. 10. 
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For ‘the harmony of a pure life’ to be achieved in right earnest, 
the creative mind of a learner might be ignited in such a way by 
means of education of sympathy and sincerity of purpose as to utilize 
his inner growth and development of freedom as best as possible. 
For this, Gandhi considers education a deeper and saner look within. 
That human creativity and the sense of aesthetics are closely 
interrelated to proper manifestation and exercise of freedom is a 
great lesson that education should all the time impart. As true 
education is always a crystallization of the inner self to be in unison 
with the Supreme Self—the Self Eternal—it awaits a greater creative 
and aesthetic pursuit amidst an atmosphere of freedom. 

Gandhi’s New Education—Nai Talim—is a definite pointer to 
the right mind christened and oriented with creative and aesthetic 
askance and enquiry into the arena of all-round awareness. This can 
be further explained by his educational principle of kinship with 
social environment. A child learns better when it learns from 
experiences that it receives from its immediate social environment. 
This freedom to learn inspires it to grow and create. This freedom 
also teaches it how to deal with every item of social experience. The 
Sensibilities that it grows within itself from a study of social 
Experiences teach the lesson of aesthetic vision of life in simplicity 
and sincerity. Gandhi calls for this depth of vision through education. 
It is that vision which will always guide the child to be creative as 
Well as aesthetic in its approach to life. Work, then, will be 
automatically turned into worship. A sense of belongingness to work 
Will eliminate all mechanical drudgeries that engulf the spirit of work 
as Work alone, and never beyond or above it. This aesthetic spirit of 
Work as worship presents the child with the spirit of discovery—to 
ask, identify and evaluate itself in terms of self-help, co-operation 
and other social and human qualities as inevitable social and 
aesthetic components soaked in creative sensibilities. One cannot 
but recall how Gandhi made an incomparable experiment in the 
education for creative and aesthetic consciousness with the boys and 
girls at Santiniketan and how marvellously be taught the lesson of 
Self-dependence and self-help as an inseparable practical aspect of 
ving education : 


As is my wont, I quickly mixed with the teachers and students, 
and engaged them in a discussion on self-help. I put it to the 
teachers that, if they and the boys dispensed with the services of 
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paid cooks and cooked their food themselves, it would enable 
the teachers to control the kitchen from the point of view of the 
boys’ physical and moral health, and it would afford to the 
students an object-lesson in self-help. One or two of them were 
inclined to shake their heads. Some of them strongly approved 
of the proposal. The boys welcomed it, if only because of their 
instinctive taste of novelty. So we launched the experiment 
when I invited the poet to express his opinion, he said that he 
did not mind it provided the teachers were favourable. To the 
boys he said, ‘The experiment contains the key to Swaraj’. 


—M.K. Gandhi ; An Autobiography, Navajivan Publishing 
House, Ahmedabad, 1927, p. 318. 


For education to be dynamic, Gandhi lays greater emphasis on 
pupils’ creativity and aesthetic awareness, He, therefore, considers 
every item of experience as the source point of inner awakening. The 
personality of a pupil can never thrive unless there is a sincere self- 
involvement through selfactivity and self-dependence. Any 
educational revolution as Gandhi feels, is practically an effective 
launching and evaluation of any experimentation by an individual 
pupil in co-operation with others to identify and analyse his role as a 
creative and aesthetic personality. This is the surest way to assess his 
worth as a creative and aesthetic learner. His inner worth— physical, 
mental or social—leads to the ultimate truth so gravely felt from 
time to ume that every endeavour at work is simply an endless 
adventure into the goodness of humanity and every effort at work 
leads to the sincere endeavour of worship. The divine blessings for 
every sincere endeavour to work with full creative and aesthetic con- 
sciousness are bloomed in the form of variegated flowers of achieve- 
ment only when education is allowed to march on in dynamism. 

Admittedly, for this dynamic role of education, Gandhi feels 
in fact, shows by means of experimentations that the highest 
opment of the mind and the soul cannot but be based upon 
anwarranted exercise of freedom in a natural atmosphere. An 
integrated approach to moral, intellectual, creative, aesthetic and 
physical education within a setting of a certain Social atmosphere 
goes a long way in the discovery of the right mind. In fact, what 
differentiates Gandhi from other educational thinkers of the East 
and the West is that he alone shows a perfect blending of work and 


and, 
devel 
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education and throws the challenge for the learner ‘to see into the 
life of things’ and derive experience and enjoyment by means of 
appropriate exercise of his creative and aesthetic sensibilities. 

For education of the right mind, Gandhi rightly feels that unless 
pupils are physically and mentally alert and well informed, all 
experimentations with regard to education will certainly end in 
smoke. The creative mind allows open-mindedness and wide 
avenues of knowledge and erudition harmonized in the education of 
feeling and sympathy that forms an invaluable part of aesthetic 
education. It is this freedom in education that grows uninterupted 
and allows a pupil to exercise his power of reasoning in an unhin- 
dered manner. Perhaps for all these, Gandhi allows sex education as 
an integrated part of education for promotion of creative and 
aesthetic consciousness. As he most psychologically remarks: 


We cannot properly control or conquer the sexual passion by 
turning a blind eye to it. I am, therefore, strongly in favour of 
teaching young boys and young girls the significance and right 
use of their generative organs. In my own way I have tried to 
impart this knowledge to young children of both sexes, for 
whose training I was responsible. But the sex education that 1 
stand for must have for its object the conquest and sublimation 
of the sex passion. Such education should automatically serve to 
bring home to children the essential distinction between man 
and brute, to make them realize that it is man’s privilege and 
pride to be gifted with the faculties of head and heart both, that 
he is a thinking no less than a feeling animal, and to renounce 
the sovereignty of reason over the blind instinct is, therefore, to 
renounce а man’s estate. Іп man, reason quickens and guides 
the feeling, in brute the soul lies ever dormant. To awaken the 
heart is to awaken the dormant soul, to awaken reason and to 
inculcate discrimination between good and evil. Today, our 
entire environment—our reading, our thinking, and our social 
behaviour—is generally calculated to subserve and cater for the 
sex urge. To break through its coils is.no easy task. But it is a 
task worthy of our highest endeavour. 

D.G. Tendulkar : Mahatma, Publications Division, Ministry of 


Information and Broadcasting, Government of India, Vol. IV, p. 62. 
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To boost pupils’ creative and critical endeavour and to allow 
them to develop their finer aesthetic sensibilities of what is true, 
good and beautiful independently and judiciously, Gandhi prescribes 
for disclosure of truth right from the beginning of their childhood. 
Nothing, he thinks, should be kept apart as confidential because 
secrecy in having knowledge and information, understanding and 
appreciation in education breeds ignorance and apathy. This is really 
creating a sort of inhibition in education that eats up every prospect 
of pupil-creativity and aesthetic adventure. Gandhi categorically 
warns that it is really inviting disaster and chaos in education in the 
event of disallowing children to enter into the curious creative and 
critical world of ideas and informations, concepts and experiences. 
He positively warns that to belittle children as ignorant and 


immature in the arena of education is to belittle education itself and 
humanity in particular. As he advises, 


As regards children’s curiosity about the facts of life, we should 
tell them if we know, and admit our ignorance if we do not. If it 
is something that must be told, we should check them and ask 


‘them not to put such questions even to any one else. We must 


never put them off. They know more things than we imagine. If 
they do not know and 


if we refuse to tell them, they try to 
acquire the knowledge in a questionable manner. But if it has 
to be withheld from them, we must take such risks. 


—Mahadev Desai : The Diary of Mahadev Desai, Navajivan 
Publishing House, Ahmedabad Vol. I, 1953, p. 188. 


An iconoclast in the arena of edu 
revolution in the domain 


As to the habit of looking to the ү, 
guidance if the whole of my life 
used to go out from the East. I 


est for light, I can give little 
has not provided any. Light 
f the Eastern reservoir has 
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become empty, naturally the East will have to borrow from the 
West. I wonder if light, and not a miasma, can ever be 
exhausted. As a boy I learnt that it grew with the giving. 
Anyway I have acted in that belief and have, therefore, traded 
on the ancestral capital. It has never failed me. This, however, 
does not mean that I must act like a frog in the well. There is 
nothing to prevent me from profiting by the light that may 
come from the West. Only I must take care that I am not 
overpowered by the glamour of the West. I must not mistake 
glamour for true light. 


—M.K. Gandhi : Harijan, January 13, 1940, p. 414. 


Education for expansion and vastness of mind and outlook is 
what our young learners even now pine for. Gandhi, therefore, feels 
that the creative mind of a learner should have ample opportunities 
to draw the best of thoughts and civilizations both from the East as 
Well as from the West, but the aesthetic ideal should be essentially 
based on ‘plain living and high thinking’. A foreseer of modernity 
like an unparalleled educational thinker, he pointed out the evils of 

uence derived from the West that have gobbled up the vitalities 
and enrichments whatsoever achieved through years of creative and 
aesthetic pursuit. In fact, the present day humanity is yet to gravely 
Over the value of simplicity and serenity in life that can be 
attached through leading a creative and aesthetic pattern of life. A 
harmonization of the best thoughts, best ideas, best expressions and 
best Sensibilities right from childhood by means of education is the 
Only way of leading such a life of simplicity and humility. While 
Making an assessment of Western advancements and affluence. 
Gandhi warns against this paucity of simplicity that stands great deal 
in the way of humanistic endeavour : 


European civilization is to doubt suited for the Europeans but 
it will mean ruin for India, if we endeavour to copy it. This is 
Not to say that we may not adopt and assimilate whatever may 
be good and capable of assimilation by us as it does not also 
mean that even the Europeans will not have to part with 
whatever evil might have crept into it. The incessant search for 
Material comforts and their multiplication is such an evil, and I 
make bold to say that the Europeans themselves will have to 
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remodel their outlook, if they are not to perish under the 
weight of the comforts to which they are becoming slaves. It 
may be that my reading is wrong, but I know that for India to 
run after the Golden Fleece is to court certain death. Let us 
engrave in our hearts the motto of a Western philosopher, 
‘Plain living and high thinking’, Today it is certain that the 
millions cannot have high living and we the few who profess to 
do the thinking for the masses tun the risk, in a vain search 
after high living, of missing high thinking. 


—M.K Gandhi : Young India, April 30, 1931, p. 88. 


Keeping in mind the above viewpoints of Gandhi, one cannot 
but deeply ponder over the educational Principles of creative and 
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tremendous tragedy. These people are starving because there is 
chronic famine, due to floods or want of rains. They have no 
other occupation of fall back upon. They are therefore 
constantly idle. This idleness has persisted for so long that it 
has become a habit with them. Starvation and idleness are the 
moral condition of life for thousands of people. We may find 
remedies to prevent floods, That will take years. We may 
induce people to adopt better methods of cultivation. That 
must take still more years. And when we have stopped 
inundations and have introduced among millions up-to-date 
cultivation, there will still be plenty of time left with the 
peasents if they will only work. But these improvements will 
take generations. How are all the starving millions to keep the 
wolf from the door meanwhile ? The answer is through the 
spinning wheel. 

--М.К. Gandhi: Young India, October 31, 1924, р. 357. 


Like a devoted social reformer, Gandhi wants to, bring 
about social revolution not by means of bare patchwork in 
traditional lines of thought but psychologically through the 
education of the inner worth of mankind. That is why to save 
humanity from dehumanization, he teaches the lesson of self- 
activity, self-help and self-dependence that ‘essentially 
contribute to creative and aesthetic education. The lesson of 
the spinning wheel negotiates humanity from two points of 
view: the first is to accelerate individuality in creating out of 
one’s own imaginative and inventory skill and the second is to 
channelize the utilitarian purpose of the spinning wheel to the 
all-round goodness of the society and humanity as well. The 
finer nuances of sensibilities born out of the inherent aesthetic 
urge in mankind are given worthier language in the perfection 
of performance through the spinning wheel that practically stands 
as a symbol of peace, cooperation, service to humanity and 
service to the self, Gandhi’s frank statement on the objective of 
introducing the spinning wheel reveals this aesthetic appeal: 


I would make the wheel the centre round which all othe: 


activities will revolve. 
—M.K. Gandhi: Young India, May 21, 1925, p. 177. 
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Again, he remarks : 


The charkha is a useful and indispensable article for every 
home. It is the symbol of the nation’s prosperity and therefore 
freedom. It is a symbol not of commercial war but of 
commercial peace. It bears not a message of ill-will towards the 
nations of the earth but of goodwill and self-help. It will not 
need a navy threatening a world’s peace and exploiting its 
resources, but it needs the religious determination of millions 


to spin their yarn in their own homes as today they cook their 
food in their own homes, 


—M.K. Gandhi: Young India, December 8, 1921, p. 406. 


Wing way: 
A starving man thinks first of satisfyi i 
anything else. He will sell m reae 


: his liberty and all for the sake of 
getting a morsel of food, * + + 


and all such words 


—М.К. Gandhi: Young India, March 18, 1926, p. 105. 


The beautiful artistic handicrafts born of the еріпті 
themselves ‘symbols and Vehicles of oe абай 
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Gandhi considers this freedom and spontaneity of expression of 
creative and aesthetic self to be of greater value than anything else. 
It is really high time to reconsider his revolutionary thoughts and 
concepts on introducing the spinning wheel allowing the creator to 
create artistic products of the yarn to prove its educative value. As 
he states, 


Mediaeval times may have been bad, but I am not prepared to 
condemn things simply because they are mediaeval. The 
spinning wheel is undoubtedly mediaeval, but it seems to have 
come to stay. Though this article is the same, it has become a я 
symbol of freedom and unity as at one time, after the advent of 
the East India Company, it had become the symbol of slavery. 
Modern India has found in it a deeper and truer meaning than 
our forefathers had dreamt of. Even so, if the handicrafts 
were once symbols of factory labour, may they now be symbols 
and vehicles of education in the fullest and truest sense of the 


term. 


—M.K. Gandhi: Harijan, October 16, 1937, p. 300. 


The nursling of children's “fresh creative and aesthetic 
sensibilities is one of the most important objectives of the Gandhian 
system of education. Children with their fresh senses and creative 
Vigour become vibrant with the joy of learning through activity. They 
are swayed by the excess of emotional and aesthetic sensibilities. The 
role of a teacher as Gandhi thinks, is to properly guide every child to 
best utilize his creative and aesthetic talent. For this, the following 
Steps in course of imparting instructions to little learners are 


necessary: 


(i) Every child as a learner is unique. It is therefore, very 
important to identify, analyse and evaluate the inherent 
creative and aesthetic potentialities in every child right 


from the beginning of its schooling. 


(ii) The sense organs of every learner should be carefully 
handled and nursed. The eyes, the ears, the hands, the feet 
and the brain should maintain a coherence of activities. It 
is, therefore, of utmost importance that a learner should 
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ш) 


(iv) 
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undergo physical and intellectual labour simultaneously. 
He should appropriately utilize his power of vision. This 
will enable him to exercise creative and aesthetic 
temperament. A well chalkedout plan and programme for 
visual training side by side with intellectual pursuit goes a 
long way in building up a better creative personality. In 
fact, gardening, handicraft work, spinning, weaving, 
carpentry, bee-keeping, horticulture—all forming essential 
parts in the Gandhian pattern of basic education—add to 


physical fitness, intellectual alertness and aesthetic 
efflorescence, 


The saner and softer qualities of head and heart can be 
very adroitly manifested among young learners if 
education is geared to training in aesthetic sensibilities. 
Gandhi highlights education as a means of the exercise of 
the learner’s aesthetic consciousness. A sense of 
belongingness to and symp: 
known or unknown cannot 
of restraint, co- 


3 1glOus princip]. tiall; 
for purification of ее Principles but essentially 


- An aesthetic mind is a purified 
mind through Prayer. As he observes: j 
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Prayer is not asking. It is a longing of the soul. It is daily 
admission of one’s weakness. It is better in prayer to have a 
heart without words than words without a heart. 


—МК. Gandhi: Young India, January 23, 1930, р. 25. 


The education of discipline and calmness of mind: which is an 
inseparable part of individual creative and aesthetic efflorescence is, 
as Gandhi thinks, possible by means of prayer that forms an 
integrated part of education as well. The habit of attending some 
regular and disciplined rules of life is to bring forth a certain depth 
of vision without which man losses much of his nobler and higher 
qualities pertaining to aesthetics. 


Gandhi also elucidates the aesthetic value of prayer while 
undergoing education in schools, colleges and universities from 
another important point of view. Prayer stands for an inward 
search—a search that helps an individual to purify his thoughts and 
actions and thus enjoy the blessings of God. As it is a purely 
aesthetic approach to self-purification and self-evaluation, a learner 
gets an opportunity to look within and look aesthetically. Gandhi, 
therefore, emphasizes a great deal on the awakening spirit of the 
teaching of prayer. As he characteristically elucidated its aesthetic 
value in the ashrama life of a pupil: 


We are born to serve our fellowmen, and we cannot properly 
do.so unless we are wide awake. There is an eternal struggle 
ranging in man’s breast between the powers of darkness and of 
light, and he who has not the sheet-anchor of prayer to rely 
upon will be a victim to the powers of darkness. The man of 
prayer will be at peace with himself and with the whole world, 
the man who goes about the affairs of the world without a 
prayerful heart will be miserable and will make the world also 
miserable. Apart, therefore, from its bearing on man’s 
condition after death, prayer has incalculable value for man in 
this worth of the living. Prayer is the only means of bringing 
about orderliness and peace and repose in our daily acts. We 
inmates of the Ashram who came here in search of truth and 
for insistance on truth professed to believe in the efficacy of 
prayer, but had never up to 10% made it a matter of vital 
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concern. We did not bestow on it the care that we did on other 
matters. I awoke from my slumber one day and realized that I 
had been woefully negligent of my duty in the matter. I have 
suggested measures of stern discipline and far from being any 
the worse, I hope we are the better for it. For it is so obvious. 


Take care of the vital thing and other things will take cat: of 
themselves. 


—M.K. Gandhi: Young India, January 23, 1930, р. 26. 


The ‘vital thing’ of the life of a human being as Gandhi asserts 
is the sound character that has its roots in the education of aesthetic 
efflorescence: The All-Beautiful awaits for the blooming of aesthetic 
consciousness in every heart so that there mi 
between Him and mankind, In fact, where intellect fails aesthetics 


purification through exercise 
in the daily routine of life’s 
ute to attain the higher self to 
АП Beautiful. Gandhi's own 


He is no God who merely satisfies the intellect. į я 
God to be God m ува intellect, if He ever does. 


ust rule the heart and transform it. He must 
express Himself i 


andi dd roduce. Sense Preceptions can be, often 
» talse and deceptive however real the ma tto us: 
Where there is realizatic > у тау appear t s 


ose who have felt the real presence 


1 ony is to be found in ths experiences 
of an unbroken line of prophets and sages in all onis and 
climes. To reject this evidence is to deny oneself. 


—M.K. Gandhi: Young India, October 11, 1928, p. 340. 
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The aesthetic consciousness in children at school brings forth a 
sense of reverence towards mankind and all creatures great and 
small. The sense of goodness and humility brings them nearer to the 
image of God within themselves. Such an education refreshed in 
aesthetic sensibilities prizes them with the invaluable quality of 
humility. This type of aesthetic education as Gandhi wants to 
introduce in schools also shatters the sense of egotism and rewards 
children with the modesty of self-surrender. As he elucidates: 


To feel that we are something is to set up a barrier between 
God and ourselves; to cease feeling that we are something is to 
become one with God. A drop in the ocean partakes of the 
greatness of its parent, although it is unconscious of it But it is 
dried up as soon as it enters upon an existence independent of 


the ocean. 


—M.K. Gandhi: From Yeravda Mandir, Navajivan Publishing 
House, Ahmedabad, 1935, p. 68. 


An educated mind soaked in the aroma of aesthetic sensibilities 
embraces humility which Gandhi highlights as the supreme quality оѓ, 
mankind. This allows broadness of vision and erudition which acts as 
a vital force for human creativity and aesthetic awareness. He 
explains the poignance of humility as a great gesture of aesthetic 
Self-surrender: 


A: life of service: must be one of humility." )* пө * True 
humility means most strenuous and constant endeavour entirely 


directed towards the service of humanity. God is continuously 
in action without resting for a single moment. If we would serve 
Him or become one with Him, our activity must be as 
unwearied as His. There may be momentary rest in store for 
the drop which is separated from the ocean, but not for the 
drop in the ocean, which knows no rest. The same is the case 
with ourselves. As soon as we become one with the ocean in the 
shape of God, there is no more rest for us, nor indeed do we 
need rest any longer. Our very sleep is action. For we sleep 
with the thought of God, in our hearts. This restlessness 
constitutes true rest. This never-ceasing agitation holds the key 
to: place -ineffable. This supreme state of total surrender is 
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difficult to describe, but not beyond the bounds of human 

experience. It has been attained by many dedicated souls, and 

may be attained by ourselves as well. This is the goal which we 

of the Satyagraha Ashram have set before ourselves; all our 

observances ^ and activities are calculated to assist us in 
reaching it. 

—lIbid. 

To consider the will of God to serve humanity ceaselessly is to 

feel within oneself the aesthetic warmth of service to humanity. 

Gandhi badly wants incorporation of this divine aesthetic awareness 

аз a great creative force in our system of education. Let the young 


ne presence of God in each of 
be the inherent force in every 


all the time is the pursuit 
force that activates and 


time programme of work-oriented 


A sense of dedicati 
and aesthetic outcome of edu 
utilitarian outlook Gandhi want. i ise i 

i 3 5 that poi ш 
education, As he remarks, еск 


те pulls опе Way, the-flesh in i i 
direction. There is freedom fi т ae ж уе 
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but that freedom is attainable only by slow and painful stages. I 
cannot attain freedom by a mechanical refusal to act, but only 
by intelligent action in a detached manner. This struggle 
resolves itself into an incessant crucifixion of the flesh so that 
the spirit may become entirely free. 


—Pyarelal: Mahatma Gandhi, The Last Phase, Navajivan 
Publishing House, Ahmedabad, 1958, Vol. II, p. 324. 


To boost the higher self by means of the creative and aesthetic 
Self is what Gandhi aims at by true education. It is that type of 
education which teaches a learner to rise above intentions and serve 
mankind with all sincerity and dedication. It is that type of education, 
again, that eliminate all limitation of activities through a critical and 
creative approach to the broad views of life. Training in such type of 
education as Gandhi introduces through his scheme of basic 
education also prepares every pupil to be inspired with a great 
aesthetic sensibility which may be interpreted as detachment. This 
Sensibility of detachment is the guiding force to serve humanity as 
God even under trying circumstances. Gandhi’s own verdict is a 
telling one: 


I love all mankind as I love my own countrymen, because God 
dwells in the heart of every human being, and I aspire to realize 
the highest in life through the service of humanity. It is true 
that the non-violence that we practised was the non-violence of 
the weak, i.e., no non-violence at all. But I maintain that this 
Was not what I presented to my countrymen. Nor did I present 
to them the weapon of non-violence because they were weak or 
disarmed or without military training, but because my study of 
history has taught me that hatred and violence. used in 
howsoever noble a cause only breed their kind and instead of 
bringing peace, jeopardize it. 

—Ibid., p. 246. 


The creative and critical askance of an individual who 
Undergoes education and training in intellectual and aesthetic 
»Cnsibilities is blessed with a balanced and appropriate sense of 

Bement that acts and reacts when occasion demands. Gandhi 
OPts this judicious role of the intellect in unison with love and 
Olerance as Fundamental aesthetic values of humanity. In his letter 
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to Mira Behn, he elucidates this indepth vision of intellectual and 
aesthetic efflorescence: 


One earns the right of fiercest criticism when one has 
convinced one’s neighbours of one’s affection for them and 
one’s sound judgement, and when is sure of not being in the 
slightest degree ruffled if one’s judgement is not accepted or 
enforced. In other words, there should be love faculty for clear 
perception and complete toleration to enable one to criticize. 
—M.K. Gandhi: Bapu’s Letter to Mira, Navajivan Publishing 
House, 1949, p. 59. 
For an aesthetic manifestation of tolerance as one of the 
principal aesthetic pursuits of mankind, Gandhi elucidates it in terms 
of truth or non-violence which, according to him, serves as a better 
substitute. The lesson of dynamism in tolerance cannot, at any cost, 
be set aside, and so he values tolerance as a great progressive force 
for aesthetic efflorescence. His own interpretations are interesting 


enough to broaden the role of tolerance from both creative and 
aesthetic perspectives: 


I do not like the word 
better one. Tolerance m 
inferiority of other faiths 
us to entertain the sam 
Others as we accord 

imperfection of the latter 
by the seeker of Truth, wi 
attained the full vision 
seekers, but have beco 


‘tolerance’, but could not think of a 
ay imply gratuitous assumption of the 
to one’s own, whereas ahimsa teaches 
© respect for the religious faiths of 
to our own, thus admitting the 
- This admission will be readily made 
ho follows the law of Love. If we had 
of Truth, we would no longer be mere 
me one with God, for Truth is God. But 


evolution. 


—MK. Gandhi : From Veravda Mandir, Navajivan 
Publishing House, Ahmedabad. 1935, p. 55- 
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A radical creative and aesthetic educationist as he is, Gandhi 
values truth to be assessed in terms of interpretation leading to a 
Process of evolution. With this process sustained and strenuous 
consequential to critical and creative enquiry and backed by an 
aesthetic approach, all delicate sensibilities also cannot but undergo 
crystallization through reasoning and judgement. Even faith as the 
‘revelation of Truth’, undergoes a series of tests and assessments in 
diverse forms to come out in all brilliance of poignance. As Gandhi 
radically observes, 


All faiths constitute a revelation of Truth, but all are imperfect 
and liable to error. Reverence for other faiths need not blind us 
to their faults. We must be keenly alive to the defects of our 
Own faith also, yet not leave it on that account, but try to 
Overcome those defects. Looking at all religions with an equal 
eye, we would not only not hesitate, but would think it our duty, 
to blend into our faith every acceptable feature of other faiths. 
—Ibid. 


. Тһе aesthetics of thinking and reasoning, a quality often 
ignored in the education of humanity and tolerance necessitates a 
Stern come back in no time. Otherwise, Spirituality, as Gandhi 
Warns, loses much of its depth in human life: 


Everybody is right from his own standpoint, but it is not 
Possible that everybody is wrong. Hence the necessity of 
tolerance, which does not mean indifference to one’s own faith, 
but a more intelligent and purer love for it. Tolerance gives as 
Spiritual insight, which is as far from fanaticism as the north 


Pole from the south. 
ыа. 


Knowledge, too, must be supplemented by the aesthetic 
component of goodness, Gandhi, therefore, introduces strategies for 
Manifestation of behavioural designs from the aesthetic dimension 
Ot education, The reason is not far enough to seck. The primary goal 

education is to develop and enrich humane sensibilities. 

edness, as an essential component of aesthetic education teaches 
OW to be sane and sincere, simple and unobtrusive. Gandhi 
advocates for merger of goodness with knowledge very emphatically: 
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Goodness must be joined with knowledge. Mere goodness is 
not of much use. One must retain the fine discriminating 
quality which goes with spiritual courage and character. One 
must know in a crucial situation when to speak and when to be 
silent, when to act and when to refrain. Action and non-action 


in these circumstances become identical instead of being 
contradictory. 


—Pyarelal: Mahatma Gandhi, The Last Phase, Navajivan Pub- 
lishing House, Ahmedabad, 1956, Vol. I. pp. 429-30. 


True education, as Gandhi thinks, must enrich one with the 


creative and aesthetic poignance of perfection in discriminating the 
good from the evil: 


Everything created by God, animate or inanimate, has its good 
side and bad side. The wise man, like the fabled bird which 
Separating the cream of milk from its water helps himself to the 


cream leaving the water alone, will take the good from 
everything leaving the bad alone. 


—D.G. Tendulkar: Mahatm 


‹ а, Publications Division, Ministry of 
Information and Broadcasting, ala, Vol IL o. d 


Government of India, Vol. II, р. 384. 


nsciousness: (Fig. on next page) 


As for the catchment areas to accelerates pupil-creativity and 
aesthetic awareness, the following may be mentioned: 


(i) to enable every pupil to be aware of his inner being and to 
prosecute his learning endeavour to manifest his creative 


" ilities accordin 
(8) to stimulate Pupil to be probin d 


(й) to encourage pupils ‘to see’ 


(iv) to enable a pupil to 
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(v) to stimulate every pupil to exercise his softer а 
and finer visions of life by dint of his own creative ап 
aesthetic endeavour as best as possible. . 

(vi) to encourage pupils to practise austerity and tolerance in 
every activity by means of an exercise of humility and non- 
violence. Ж — 

(vii) to stimulate every pupil to broaden his mind and widen i 
outlook by means of the awakening of the sense of glob: 
enlightenment. . ў 

(viii) to encourage every pupil in self-understanding and se И 
activity under the unwarranted umbrella of creative an 
aesthetic freedom. : 

(ix) to enkindle in every learner the spirit of knowing the 
unknown and learning the essential avenues of 
efflorescence of creative and aesthetic endeavour. 

(х) to stimulate pupils to stick to self-discovery and self- 
askance to be genuine Partners to creative and critical 
enquiries and innovations. 

(xi) to accelerate pupils with an ardent aesthetic sensibility to 
entertain every little experience of life as a valuable lesson 
for introspection and well-being of humanity, 

(xii) to allow avenues for each pupil of conceptualizing and 
experimenting upon each fabric of aesthetic efflorescence 


for an appropriate and happy unison with Truth which 
actually stands for the All-Beautiful. 


(xiii) to ensure Pupils by means 


aesthetic sensibilities, 
(xiv) to provide for ea 


ch learner a real and stimulating climate 
for favourable 


manifestations of his little intentions to 


the inherent creative and aesthetic 


be justified to his inner being and 
cellences, 


t i anything that appeals him, His own 
interpretation proves the point: 
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There are two aspects of things—the outward and the inward. 
It is purely a matter a emphasis with me. The outward: has no 
meaning except in so far as it helps the inward. All true art is 
thus the expression of the soul. The outward forms have value 
only in so far as they are the expression of the inner spirit in 


man. 
--М.К. Gandhi: Young India, November 13, 1924, р, 377. 


. In this connection опе cannot but recall Gandhi's 
interpretation of non-violence which he aesthetically connotes as 
truth-force or love-force. This is the creative appeal of the mind, the 
inner search spontaneously manifested. As he observes, 


Everybody admits that sacrifice of self is infinitely superior to 
sacrifice of others. Moreover, if this kind of force is used in a 
cause that is unjust, only the person using it suffers. He does 
not make others suffer for his mistakes. Men have before now 
done many things which were subsequently found to have been 
wrong. No man can claim that he is absolutely in the right or 
that a particular thing is wrong because he thinks so, but it is 
wrong for him so long as that is his deliberate judgement. It is 
therefore meet that he should not do that which he knows to be 
wrong, and suffer the consequence whatever it may be. This is 
the key to the use of soul-force. 


—M.K. Gandhi: Hind Swaraj or Indian Home Rule, Navajivan 
Publishing House, Ahmedabad, 1944, p. 45. 


To be at one with the soul-force is, as Gandhi asserts, to what 
true education always leads. This lesson of learning the immense 
possibilities of the soul-force or truth is the apex of creative and 
aesthetic efflorescence of human personality. It is a sort of discipline, 
а training in conscience that education more or less lacks. Gandhi 
wants a renewed endeavour through which education will equip a 
learner to deive deep into his inner conscience from where he would 
recollect the pearls of introspective vision of creativity and truth, 
goodness and beauty. The five-fold training of truth as God, non- 
violence, purity, non-possession and austerity, as he practically 
suggests, elucidates the role of truth as a great aesthetic force for 
extinction of personality to reduce oneself into a cipher: 
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‘What then is Truth’ ? 


A difficult question, but I have solved it for myself by 
saying that it is what the voice within tells you. How, then, you 
ask different people think of different and contrary truths? 
Well, seeing that the human mind works through innumerable 
media and that the evolution of the human mind is not the 
same for all, it follows that what may be truth for one may be 
untruth for another, and hence those who have made 
experiments have come to the conclusion that there are certain 
conditions to be observed in making those experiments. Just as 
for conducting scientific experiments there is an indispensable 
Scientific course of instruction, in the same way* strict 


; We have the belief based upon experience, that 
those who would make individual search after truth as God, 


everyone claiming thi 
through any discipline whatsoever that t 
being delivered to а bewildered world 
on the bosom of the o 
to a zero. 
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experiences. He always feels a genuine urge to re-encapsulate 
himself with deeper erudition and broader aspects of Truth. His 
frank confession is undoubtedly marked with poignance of vision: 


I am myself daily growing in the knowledge of Satyagraha. I 
have no text book to consult in time of need, not even the Gita 
which I have called my dictionary. Satyagraha as conceived by 
me is a science in the making. It may be that what I claim to be 
a science may prove to be no science at all and may well prove 
to be the musings and doings of a fool, if not a madman. It may 
be that what is true in satyagraha is as ancient as the hills. But 
it has not yet been acknowledged to be of any value in the 
solution of world problems or rather the one supreme problem 
of war. It may be that what is claimed to be new in it will prove 
to be really of no value in terms of that supreme problem. It 
may be that what are claimed to be victories of Satyagraha i.e., 
ahimsa, were in reality victories not of truth and non-violence 


but of the fear of violence. 
—M.K. Gandhi: Harijan, September 24, 1938, p. 266. 


Maintenance of a right attitude of mind to face violence and 
any eventuality in life is what intellect and for that end in view, 
creativity means. Gandhi, therefore, considers education more than 
mere bookish knowledge. It must have a close synchronization with 
the realities of life. It must be living, pulsating, penetrating and 
promise-prone for poignance of aesthetic sensibilities. Every learner 
Should, therefore, exercise his creative and aesthetic power of vision 
by beyonding from the printed matters of books. Gandhi considers 
this fact to be of tremendous importance when he speaks about the 
practical aspect of satyagraha as a creative and aesthetic way of life: 


Life truly lived is more than books. I do not say that we may not 
issue books and newspapers. I only say that they are not 
indispensable. If we are true devotees of truth and ahimsa, God 
will endow us with the requisite intellect to solve problems. 
That devotion presupposes the will to understand our 
opponent’s viewpoint. We must make a sincere effort to enter 
into his mind and to understand his viewpoint. That is what is 
meant by non-violence walking straight into the mouth of 
violence. If we are armed with that attitude of mind, we may 
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hope to propagate ahimsa principles. Without that, book and 

newspaper propaganda is of no avail. Satyagraha does not 

depend on outside help, it derives all its strength from within. 
—M.K Gandhi: Harijan, May 13, 1939, p. 122. 


Perhaps the lesson of non-violence as Gandhi wants to impart ` 


is the lesson of purity of conscience crystallized in creative and 
aesthetic imagination. And when it is crystallized the vision of God 
asthe incomparable creative and aesthetic force in terms of Truth 
and Love becomes a reality. Goodness and evil simultaneously 
appear as God represents these to have an accurate evaluation of the 
education for creative and aesthetic consciousness. As a serene 


Visionary, Gandhi's own interpretation of God as the exponent of 
Truth and Love explains the point: 


To me God is Truth and Love. God is ethics and morality. God 
is fearlessness. God is the source of light and life and yet He is 
above and beyond all this. God is conscience. He is even the 
atheism of the atheist. He transcends speech and reason. He is 
a personal God to those who need His touch. He is the purest 
essence. He simply Is to those who have faith. He is long 


suffering. He is patient but He is also terrible. He is the 
greatest democrat the world knows. 


—M.K. Gandhi: Young India, March 5, 1935, р. 814 


purity in thought and 
of Truth—Satyanarayana 
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round the body as the centre, and will, therefore, disappear as 
soon as one Bets rid of attachment for the body. We thus find 
that all external fear is the baseless fabric of our own vision. 
Fear has no place in our hearts, when we have shaken off the 
attachment for wealth, for family and for the body. Nothing 
whatever in the world is ours. Even we ourselves are His, When 
we cease to be masters, and reduce ourselves to the rank of 
servants, humbler than the very dust under our feet, all fears 
will roll away like mist; we shall attain ineffable peace, and see 
Satyanarayana (the God of Truth) face to face. 


—M.K. Gandhi: From Yerevda Mandir, Navajivan Publishing 
House, Ahmedabad, 1935, p. 43. 


The education of bringing about a new life of fearlessness out 
of all temptations and shortcomings in the form of external fear-to 
fight shy of facing eventualities is one of the most remarkable 
viewpoints of Gandhian aesthetics. He always maintains that purity 
in every affair of life is the true purpose of education in upholding 
the finer creative values of life. 

Like Rabindranath Tagore, Gandhi also believes in restoration 
of a new life of fearlessness in the midst of fear that serves like an 
antidote in course of education. The muse of Tagore, thereforc, 
finds an appropriate and sombre appeal to him: 


When the heart is hard and parched up, 

come upon me with a shower of mercy. 

When grace is lost from life, come with a burst of song. 

When tumultuous work rises its din on all sides shutting me out 
from beyond, come to me, my lord of silence, with thy peace 
and rest. 

When my beggarly heart sits crouched, shut up in a corner, 
break open the door, my king, and come with the ceremony of 
a king. 

When desire blinds the mind with delusion and dust, O 
thou holy one, thou workeful, come with thy light and thy 


thunder. 


Rabindranath Togore: Gitanjali, Macmillan Pocket Tagore 
Edition, Macmillan India Limited, 1983, No XXXIX, pp. 22-23. 
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The preparation of the mind by means of education that 
purifies the mind in the fire of goodness to one and all thereby 
‘having goodness to oneself is what Gandhi considers to be one of the 
fundamental aims and objectives of education. For having this 
goodness, stick-to-itiveness to Truth is, as he emphasizes, the 
primary component for which education should be geared to 
manifold dimensions. The grace of expression so endearing and yet 


art, That is the Truth and 
Beauty I crave for, live for, and would die for, 


UR Rao & Prabhu (compiled): The Mind of Mahatma 
Gandhi, Oxford University Press, London. 1945, p. 38. 


Furthermore, he characteristicall 
the creative and aesthetic education 


comparative analysis of Greek aestheti 


у explains his viewpoints on 
for Truth and Beauty in a 
Cs: 


К. Gandhi: An Autobiography, Navajivan Publishing 


House, Ahmedabad, 1948, p. 251. 
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very practical suggestion: it is to love humanity, think and act for the 
well-being of mankind so that the goodness of all takes priority over 
the goodness of the individual self that knows not how to enjoy the 
beauty of life by sharing the weal and woe of mankind. He 
elucidates: 


Man should earnestly desire the well-being of all God’s 
creation and pray that he might have the strength to do so. In 
desiring the well-being of all lies his own welfare; he who 
desires only his own or his community’s welfare is selfish and it 
can never be well with him. * * * * It is essential for man 
to discriminate what he may consider to be good and what is 
really good for him. 


—Pyarelal: Mahatma Gandhi, The Last Phase, Navajivan 
Publishing House, Ahmedabad, 1956, Vol. I, p. 348. 


Elsewhere, being continually nursed with the aesthetic 
simplicity of doing good to mankind, Gandhi humbly confesses: 


Iam but a humble seeker after Truth and bent upon finding it. 
I count no sacrifice too great for the sake of seeing God face to 
face. The whole of my activity whether it may be called social, 
political humanitarian or ethical is directed to that end. And as 
I know that God is found more often in the lowliest of His 
creatures than іп the high and mighty, I am struggling to reach 
the status of these. I cannot do without their service. Hence my 
passion for the service of the suppressed classes. 


—M.K. Gandhi: Young India, September 11, 1928, p. 298. 


The invaluable aesthetic education that Gandhi wants to assert 
as above comes nearest to Tagore’s aesthetic sensibilities, who also 


Prays for strength to be service to humanity: 


Give me the strength lightly to bear my 

joys and sorrows. 

Give me the strength to make my love 
fruitful in service. 

Give me the strength never to disown the 
poor or bend my knees before insolent might. 
Give me the strength to raise my mind 
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high above daily trifles. 
And give me the Strength to surrender my 
strength to thy will with love, 


—Rabindranath Tagore: Gitanjali, Macmillan Pocket Tagore 
Edition, Macmillan India Limited, 1983, XXXVI, p. 21. 


To be ensured and gifted with the strength bestowed upon us 


by the All Beautiful Presupposes our continual practice in the 
education of having ‘controlled thought’ that acts within. The aura of 


All power comes fr 
Vitality that is Tespo 


Pyarelal: Mahatma Gandhi 
Publishing House, Ahmedabad, 1956, Vol. 1, р. 573. 


› not merely true ideas, 
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Truly beautiful creations come when right perception is at 
work. 


—M.K. Gandhi: Young India, November 13, 1924, р. 377. 


Let us muse within ourselves with the Gandhian beckonings for 
‘right’ perception in education right now. And the rest will 
automatically follow to enkindle the lamp of creative and aesthetic 
excellence. 


Ue 


13 


POST-THOUGHTS 


Education is always a search within—unending, eternal. It is 
both a passion and a contemplation for the mind to look at the inner 
being. The adventure of education begins with the weaving of the 
mind in diverse dimensions. 

Is the weaving obligatory ? The answer is always an emphatic 
‘yes’. For the mind cannot but weave in the threads of creativity and 
aesthetics. Even in slumber the mind creates and enjoys the aesthetic 
warmth that lingers unhindered. 

Education starts with the language of silence and ends—we 
know not when and how—with unending poignance. When the 
education of a child starts, it loses much of the ecstasies of creativity 
and aesthetic excellence in the whirlwind of the excellence of silence 
that succumbs ta the flood of boisterous expressions. The agonies of 
creativity and aesthetics in children are the agonies of 
sentimentalism that embraces unusual romance in indisciplined 
language. 

Psychologically, the skills of language—learning await a look 
anew from the standpoint of creative and aesthetic poignance. 

Revamping education to equip today's learners (о be justified 
to the space-quick needs and priorities of the 21st Century is the 
need of the hour. Tests and experiments on education necessitate re- 
orientation towards this end in view. The humanistic spirit of 
education for metanoia or transvaluation of values right now calls 
forth an adventure in education for creative and aesthetic 


Consciousness. 


Are we prepared for the thrilling adventure ? 
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